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				Given the state of the world at the moment, I am particularly happy to draw your attention to two new books from Nimbus Publishing (nimbus.ca) that are quintessentially Canadian. 

				The first is It Snowed, with words and art by Meaghan Smith. In this exuberant celebration of a family’s reaction to an overnight snowfall, parents and children play hooky from everyday responsibilities, bundling up and heading outside to enjoy the sparkling world transformed by deep snow. They go sledding, make snow angels, and build a snowman (well, actually a snow dog!). Everyone is happy, and in the evening they snuggle up together in front of a fire, and go to bed wishing for another overnight snowfall. A note from the author describes her love of snow and some traditions for encouraging snow to appear. This picture book was inspired by Meaghan Smith’s song of the same name, available on YouTube. Creative primary school teachers will think of many ways to use It Snowed (the book and the song) to inspire writing, picture making, and creative movement in the classroom.

				The second book that inspired this column is Oakley’s Great Canadian Adventure by Nancy Rose. In this book, Oakley the squirrel travels around Canada and discovers something unique in each province and territory. Oakley’s adventures are told in rhyming couplets, and each page also includes more detailed factual information about the places he visits. The illustrations are cleverly executed dioramas that use photography and props to place Oakley in realistic scenes wherever he goes. Oakley’s Great Canadian Adventure would make a great addition to a study of Canadian geography and culture and a wonderful inspiration for the creation of dioramas in the classroom. 
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				Subscribe online to receive your own copy or multiple copies for your school. Canada only.
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				Canadian Teacher Magazine

				Canadian Teacher Magazine is mailed to all English speaking schools across Canada as a FREE subscription. Contact us to receive a new school’s free copy or if your school does not wish to receive CTM: 

				subscribe@CanadianTeacherMagazine.com

				The current issue as well as all back issues are available free online at: canadianteachermagazine.com

				We welcome your reaction to the ideas presented in Canadian Teacher Magazine and your thoughts about education today. To share your ideas and class projects with your colleagues across Canada, see our submission guidelines at: canadianteachermagazine.com/submissions.html
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				Black History Month is observed each year in February in Canada. An online search will provide many resources and suggestions for celebrating the stories and achievements of Black Canadians throughout Canada’s history.
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				By a quirk of fate, my wife is now a governor at the same primary school I left fifty years ago. Recently, I was invited to the leavers’ assembly. What struck me, beyond the tide of memory, was the atmosphere—a tangible sense of warmth, confidence, and belonging that felt utterly familiar.

				The school, still a small, three-classroom building tucked into the hillside, glowed in the summer sun. The headteacher greeted us with a firm handshake, a generous smile, and a few words that made everyone feel they were part of the place. Two children sang a Taylor Swift tribute, and I was suddenly back in 1974, in the same corner of the hall, playing the Cat Stevens’ version of Morning Has Broken.

				It struck me. This is ethos. You can see it, hear it, feel it. It radiated from the staff, pupils, parents, and guests. The Bluetooth speaker has replaced the upright piano. Computers and screens are everywhere. But the school’s core character hasn’t changed in half a century. What is it that makes an ethos so enduring?

				What Exactly is Ethos?

				Wherever people gather, whether in classrooms or council chambers, ethos emerges. Even street gangs, for all their destructiveness, carry values, codes, and cultural rituals. I’m not suggesting schools take management cues from gang leaders, but it’s worth noticing that even in those extreme environments, ethos shapes behaviour, loyalty, compliance, work ethic, and identity.

				Gangs don’t write policies or hold meetings about ethos. But their members know what the group stands for, and they act accordingly. The same is true for schools. Whether we talk about it or not, ethos is always there. It can be cultivated, or it can grow wild. But it will always show up.

				Schools as Living Cultures

				Schools are vibrant communities with their own values, behaviours, habits, and rhythms. Each one develops a culture, even if no one formally designs it. That’s why leadership teams should be deliberate about defining, nurturing, and sustaining the ethos they want. A school that reflects on its ethos and embeds it into daily life will feel and function very differently from one that leaves it to chance.

				The most effective ethos isn’t taught; it’s caught. It lives in the sensory life of a school: the buzz in the corridors, the quality of interactions, the way pupils and staff treat each other. Still, ethos isn’t just 

				an impression. It can be evidenced and discussed. We don’t always need to define it on paper, but we can describe what it looks like in action and, most importantly, feel it and respond to it.

				Ten Indicators of a Strong School Ethos

				When you visit a school, you feel its ethos instantly. It’s in the tone of a welcome, the pace of the corridors, the way classrooms sound and feel. Ethos shows us how safe the school is, how hard people work, and how much joy is present.

				Rather than attempting to write a static definition, it can be more helpful to ask—What does a strong ethos look and feel like? Here are ten indicators that offer a starting point.

				Sense of warmth, confidence, and authenticity from pupils and staff

				Evidence that all individuals and groups are genuinely valued

				Attitudes towards, and the quality of, teaching and learning

				The depth and quality of relationships—trust, humour, empathy, support

				Openness and dialogue at every level and across roles

				Breadth of curriculum—formal, informal, hidden, and extracurricular

				High expectations matched by real achievement

				Policies, programs, and practices that align with core values

				A lively, purposeful atmosphere rooted in shared meaning and community

				Attention to environment—presentation of work, displays, upkeep of grounds

				Final thoughts

				Ethos is not just a feeling, but a force. It shapes how we behave, how we grow and what we believe is possible. That small primary school in the hills taught me something half a century ago and reminded me of it again during my recent visit. In the end, ethos might just be the song that remains the same.

				≈

				Paul Hazzard is a teacher, lecturer, and education adviser based in the UK. He is the founder of Education Matters.

				https://education-matters.org/

				https://www.youtube.com/@EducationMattersNow
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				It was during my Grade 7 year at Dalewood Public School in St. Catharines, ON, that I began to realize teachers were people too, with personalities and feelings. Seems like an obvious thing to say now, but not so much as a young self-centred teenager. It was then that I saw my homeroom teacher cry in class, and my principal exhibit an amazing sense of humour, which helped set such a relaxed mood in the entire school that I no longer feared walking past the office as I did at my previous school. There were teachers at Dalewood with different teaching styles representing their unique personalities that year, and it made a difference in how I approached school. I came a long way from the days when I might see one of my teachers in public and literally wonder how do they exist outside the classroom environment?

				Probably everyone of my generation knows where they were on November 22, 1963, when it was reported to the world that President John F. Kennedy had been shot in Dallas, Texas, while riding in a motorcade with his wife Jacqueline. I remember it was a Friday, the last day of a long school week. 

				I was more than a little curious when my teacher came to the front of the room late. It was clear to the class that she was very upset and had been crying. She started to talk in a very hesitant and quiet voice, unlike her usual more dominant style, to tell us that the American President had been shot.

				I can’t remember if we were dismissed early that day, but it was a sombre afternoon as we all absorbed the news in our young minds, in our own ways. It was watching my teacher in tears, giving us tragic news, that I realized for the first time that teachers have real human emotions like everyone else. 

				I remember Dalewood School for that historic event and also for all the friends and teachers I had in a very pivotal year in my life. Until then, teachers were magical, powerful, distant creatures who seemed to have a life or an existence only during school hours. 

				Mr. McGregor (I’m sure he had a first name, but as students, we were not privy to that level of personal information) was not only the principal but my History teacher as well. His classroom was conveniently located next to his office—the official seat of power. This fact normally would instill fear in the hearts of most students because inside that office, in some side drawer, was the strap through which student folklore gave the principal an aura of mystical power. Mr. McGregor didn’t rely on that fear to inspire respect.

				One of my first encounters with Mr. McGregor occurred in the hallway where students were expected to walk in straight, quiet lines between classes—quickly, efficiently, and directly. At one point, there was a lag in my line, and I leaned against the wall for a relaxing, lazy moment. Mr. McGregor, standing at the intersection of two hallways, looked out at the situation, and for some reason, focussed on me leaning on the wall as if I were the cause of the delay. He walked directly to me, and stood right in front of me as I leaped to attention. We locked eyes. Mine showed fear; his complete dominance. In a loud, stern voice which I remember to this day, he said, “Do you know what would happen if every student in this line were to lean on this wall at the same time?”

				He paused briefly for dramatic effect, his eyes never leaving mine. I was waiting for the answer as Moses waited for the ten commandments with heightened anticipation. He said profoundly and in total seriousness, “Absolutely nothing!” He then gave me a big smile, a kind pat on my shoulder and rapidly walked away as the line began to move to the next class. I knew then I had no reason to fear the man. He had a sense of humour. A teacher with that sense is a beacon of hope and safety.

				I think that one simple hall incident bonded me to Mr. McGregor and, subsequently, I was always trying to please him. As a result, I did well in his class. He taught History like a storyteller, naturally with much humour. He presented 

				facts in an entertaining fashion as if every lesson were a spectacular bedtime story. I looked forward to his classes and watched for him in the hallways, always.

				My Industrial Arts teacher, whose name I honestly can not remember, had a different style of teaching. He was a practical and direct individual, very mellow and relaxed, yet with high expectations for student performance. Apparently, he had no interest in giving notes on his subject. During the first days of orientation, including safety lessons on the power tools and the various ways we could lose fingers, impale ourselves, or go blind, he also gave us the notebooks from the previous Grade 7 graduates. Our job was to copy all the notes over the next several days, and that would serve as our study reference for the year. No note-taking after that point! Later, I wondered about the accuracy of that method, given that the original set of notes, dating back probably many years, was likely not divinely inspired and after being passed on, copied, and recopied several times, was packed with errors. 

				Despite the notes, I did make an attractive wooden bowl on a lathe, a lamp that looked like a Conestoga wagon, and a name plate I could place on my desk tooled in leather. Although I never became a handyman by any metric, I did learn much from that class and others during my years in school. It saddens me to think that today, these practical programs are in short supply for all students.

				I had Geography class with Ms Higgins, who I remember for having patience with me during map orientation and cartography. Working with an Ontario road map, we had to perform various tasks based on mapping information and using our spatial ability. I could do that part fairly well, but try as I might, I could never fold the map back to its original shape. It was shameful, and although some students laughed at me, my teacher gently and quietly showed me the fold lines and got me back on track with minimal loss of face. I loved her for that small gesture of kindness and understanding. In later life, I heralded the arrival of GPS maps. Ironically, I too became a Geography teacher who used road maps in class.

				Strange the things one remembers when looking back on the friends you once had and the varied experiences during a single year in school. I recall my friend Chris, who had a trained pet crow that knew how to fly to school at dismissal time and meet Chris as he came out the door. I wondered how that was even possible as I witnessed the crow perch on my friend’s extended arm and stare at me with his dark black eyes. Chris’s tricks with his crow gave him an incredible level of status!

				I now marvel at the freedom I had going to school over several kilometres with my friends by bicycle each day. I truly enjoyed most of those rides. We discussed our teachers, our current “crushes,” and sports. I’m not sure school buses were even in widespread use back then. Certainly, I never rode on one until I became a teacher myself. 

				I played on the school hockey, baseball, and track and field teams and was fortunate to have coaches who encouraged me during games and competitions. Looking back, I think I was exceptionally lucky to have had the group of teachers and friends I did that year. Teachers who were genuine and showed their true selves and values. I wasn’t an excellent student, but I enjoyed school because they created a positive school climate, making it more conducive for students to have the desire to work and play.

				≈

				Marty Rempel, now retired for the fourth time, has been an educator in many capacities and places, serving as a teacher in Germany, Kuwait, and the Bahamas; Special Education Co-ordinator in Northern Alberta with Cree and Dene students; and principal in Jinhua, China. Last June he retired as principal from a private school in Markham, ON, which caters to students from mainland China. Now he spends his time reading the news while drinking dark coffee on his balcony, solving world problems, writing, and planning his next trip with his lovely wife.
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				In today’s fast-paced world, stress has become a common companion in classrooms, affecting both students and teachers. There is a simple yet powerful antidote that can transform the educational environment: laughter. As a laughter yoga teacher, I have witnessed firsthand the profound benefits that laughter can bring to the classroom, enhancing learning and fostering a joyful atmosphere. By incorporating various healing modalities such as tapping, brain gym, and qi gong to enhance the benefits of laughter, you can help your students shift from stress to joy, unlocking their full potential for learning.

				The Science Behind Laughter

				Laughter is scientifically proven to reduce stress and enhance well-being. When we laugh, our bodies release endorphins, the feel-good hormones, which can elevate mood and promote relaxation. Laughter also reduces the levels of stress hormones like cortisol, allowing the mind to focus better and the body to feel lighter. This physiological response creates an ideal environment for learning, where students and teachers can engage more effectively and creatively.

				Enhance Learning Abilities

				Incorporating laughter in the classroom enhances learning abilities. Laughter stimulates both sides of the brain, increasing creativity, problem-solving skills, and overall cognitive function. When students are in a joyful state, they are more open to absorbing new information and are better equipped to retain it. This is particularly important in today’s educational landscape, where critical thinking and innovation are highly valued.

				Creating a Positive Classroom Environment

				A classroom filled with laughter is a classroom filled with positive energy. Laughter breaks down barriers and fosters a sense of community among students and teachers. It encourages open communication and collaboration, as students feel more comfortable expressing themselves without the fear of judgment. This positive atmosphere not only enhances learning but also builds strong relationships, creating a supportive network that can be invaluable throughout a student’s educational journey.

				Incorporating Healing Modalities

				Tapping is a powerful technique that helps release emotional blocks and reduce anxiety. By tapping on specific points on the body, students can experience a sense of calm and focus, making it easier to engage in learning activities.

				Brain gym exercises are another valuable tool to promote brain integration and improve concentration. These simple movements stimulate neural pathways, enhancing cognitive function and memory retention. When combined with laughter, brain gym exercises create a holistic approach to learning that addresses both the mind and body.

				Qi gong, an ancient Chinese practice, uses gentle movements and breath control to help balance energy and reduce stress. This practice, when integrated with laughter, creates a harmonious environment where students can thrive.

				Beneficial for all ages and abilities, laughter connects us on a deeper level, calming our nervous system and enhancing creativity. Laughter is a universal language that transcends barriers and unites people. In the classroom, it serves as a powerful tool to reduce stress, enhance learning, and create a positive environment. By incorporating laughter yoga and various healing modalities, you can help students shift from stress to joy. Let us embrace the power of laughter and create joyful learning experiences that inspire and empower the next generation. 

				Laughter is the best medicine. Have you had your daily D.O.S.E. (Dopamine, Oxytocin, Serotonin, Endorphins)? Laughter is the fastest happiness hack and too important to leave to chance.

				≈

				Related Links

				Children’s Laughter and Emotion Sharing With Peers and Adults in Preschool

				https://pmc.ncbi.nlm.nih.gov/articles/PMC6492535/

				The Effect of Laughter Yoga and Sensory-Motor Activities on Anxiety and Gross Motor Skills in Children with High-Functioning Autism 

				https://www.laughteryoga.org/research-articles/the-effect-of-laughter-yoga-and-sensory-motor-activities-on-anxiety-and-gross-motor-skills-in-children-with-high-functioning-autism/

				≈

				Cathy Nesbitt is a Health and Wellness Advocate and Founder of Cathy’s Crawly Composters (est. 2002), Cathy’s Sprouters, and Cathy’s Laughter Club. Cathy is a certified Laughter Yoga Teacher, and appointed Laughter Ambassador in 2017 by Dr. Madan Kataria. She is a multi-award-winning visionary who inspires individuals to live a more joyfilled, sustainable life. Need a quick boost? Check out Cathy’s Fun Fab Friday video series. https://www.cathysclub.com/fabfri.htm
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				Laughter Yoga was started in 1995 by a medical doctor in India, Dr. Madan Kataria. His goal is world peace. There are laughter clubs in over 120 countries.
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				What is World Wildlife Day?

				World Wildlife Day is an annual event sponsored by the UN and observed on March 3 that celebrates and raises awareness of the world’s diverse populations of plants and animals. Previous World Wildlife Day activities have included raising awareness of the current theme, highlighting conservation initiatives, and involving local communities in World Wildlife Day events. 

				What is the history of World Wildlife Day?

				The Convention on International Trade in Endangered Species of Wild Fauna and Flora (CITES) was initiated on July 1, 1975. The membership of this group comprises 184 countries and the European Union. The purpose of CITES is to ensure that international trade in endangered species is legal, traceable, and sustainable. 

				In 2013, CITES adopted a resolution intended to establish March 3 as World Wildlife Day. The resolution was sent to the UN General Assembly. In December of that year, the 68th session of the Assembly voted to proclaim March 3 as World Wildlife Day.

				CITES is one of the most effective tools for wildlife conservation available to us. It regulates any global trade of over 40,900 species of plants and animals.

				What is the theme for World Wildlife Day 2026? 

				Medicinal and Aromatic Plants: Conserving Health, Heritage, and Livelihoods is the theme for 2026. World Wildlife Day logos and 2026 support materials are available on the website: WildlifeDay.org. 

				Between 50,000 and 70,000 medicinal and aromatic plants (MAPs) are harvested for their medicinal properties, economic value, or cultural significance. The World Health Organization calculates that 70 to 90 per cent of human populations use traditional medicines as their primary healthcare. Despite the importance of these MAP species, over 20 per cent are recognized as being threatened with extinction.

				Resources

				Are you wanting to provide opportunities for your students to connect with the next World Wildlife Day theme? Or to create an awareness of some of the conservation efforts in your area? Perhaps helping your students to recognize the importance of healthy ecosystems to the survival of all of Earth’s living things is an important goal for you? Whatever your focus might be for World Wildlife Day 2026, there are many resources and materials available to help you. Here are just a few examples.

				Books

				She is Hope for Wildlife

				The Story of Wildlife Rescuer Hope Swinimer

				by Wanda Baxter

				illustrated by Leah Boudreau

				Nimbus Publishing

				ISBN 978-1-77471-332-7

				She is Hope for Wildlife is a colourfully illustrated non-fiction book that describes the life of Hope Swinimer. The book tracks her early years as a young girl growing up in Argyle, Nova Scotia, and through her years of working to put herself through school. Hope earned her wildlife rehab certification and, by 1997, her Nova Scotia Rehabilitation Permit. At this point, the Hope for Wildlife charitable organization based in Seaforth, Nova Scotia, began to evolve and grow. It has now helped over 80,000 injured and orphaned wild animals.

				She is Hope for Wildlife should be accessible to most young readers aged 8 to 11, and it would make a great read-aloud for younger students. The interest level could easily stretch from 6 to 11 years. 

				The popular television series called Hope for Wildlife has been documenting activities at the recovery centre since 2009. For more information: hopeforwildlife.net

				Bird Brothers: A Delhi Story

				by Rina Singh

				illustrated by Barkha Lohiae

				Orca Book Publishers 

				ISBN 978-1-4598-3856-7

				Bird Brothers, the latest book by the award-winning author Rina Singh, is a work of creative non-fiction. The events in the story are based on the actions of two brothers.

				As young children, Nadeem Shehzad and Mohammad Saud noticed that thousands of black kites were injured every year by manja—glass-coated nylon thread used in competitive paper kite flying. Pollution and collisions with buildings were also taking their toll on this bird population. 

				One day the boys picked up an injured black kite and took it to a veterinarian. The vet helped the bird, and then taught the boys how to care for it. Since then, the brothers have learned the necessary medical skills and have dedicated their lives to nursing injured and sick kites back to health. They do surgeries in their small basement and have built two aviaries on the rooftop. Wildlife Rescue was established as an NGO, and the brothers now receive donations to support their work. Since 2010, they have cared for over 26,000 black kites.

				Many mid-primary students will be able to read Bird Brothers independently. As a read-aloud, this book could be used to initiate class discussions and activities.

				The 2022 multiple award-winning documentary All That Breathes highlights the work of these two brothers.

				Wildlife Crossing

				Giving Animals The Right Of Way

				by Joan Marie Galat, 

				Orca Book Publishers

				ISBN 978-1-45983-346-3

				Wildlife Crossing is a recent addition to the Orca Footprints series. This book explores the negative impact that roads have on their surrounding environments and describes ways that we can reduce harm to wildlife. 

				Chapter one takes a brief look at the history of road construction (the first roads were built around 4,000 BCE) and examines the various ways that roads and traffic impact ecosystems (including wildlife injuries and pollution from noise, chemicals, and artificial lights). Large mammals are highlighted, and the efforts to prevent their collisions with vehicles are described (fencing, overpasses, underpasses, etc.).

				Chapter two shifts the spotlight to small and medium-sized mammals (porcupines, foxes, skunks, lynx, squirrels, etc.). Road crossing designs for these animals are described, and examples are given. Tips are also given to hikers who want to reduce their impact on wilderness areas.

				Chapter three explores the effects of various types of pollution (dust and debris, chemicals mixed in with rain water run off, light, and noise) beyond the edges of the road into an area known as the “road effect zone.” This zone typically extends for hundreds of metres on each side. Birds are highlighted in this chapter and ways to prevent collisions with them are described. 

			

		

		
			
				The Planning Department

			

		

		
			
				Brenda has 35 years of classroom experience. She has presented workshops on literacy strategies and has written a number of resources for teachers. She remains passionate about matching up kids with books.
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				World Wildlife Day — Tuesday, March 3, 2026
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				Chapter four focuses on the problem of “ghost rivers” (waterways that have been buried underneath roads). Some cities are working on “daylighting” projects (removing pavement and restoring the waterways to their natural conditions). Fish are the animals highlighted in this chapter.

				The books in the Orca Footprints series are suitable for students aged 9 to 12.

				Carlito’s Butterfly

				by Angele Delaunois

				illustrated by Augusto Mora

				Orca Book Publishers 

				ISBN 978-1-4598-4074-4

				Carlito is a young boy who has recently immigrated with his family from Mexico to live in Canada. He finds the transition hard at first. There is a new language to learn. There are new routines and foods to try. One day, he is in the park with his new friend Samia. They stop to look at a butterfly on a milkweed plant. Carlito is surprised to recognize the butterfly as a monarch, just like the ones that he had seen in his home village, 3,200 km away! Carlos tells Samia about the long migration these butterflies undertake each year, their life cycle, and the magical day his father took him to visit the monarch forest in his other country. The two children come away from that day in the park with a lesson from the butterflies: Both butterflies and people can have two countries—the one where they were born and the one where they live—and love them both equally.

				Carlito’s Butterfly is a dual-language (English/Spanish) picture book and a work of creative non-fiction. Facts about the monarch are provided at the beginning of the book and throughout Carlito’s story. The back end of the book contains suggestions for planting a butterfly garden. The colourful illustrations, map, and life cycle chart will help mid-primary students make meaning of the carefully chosen text.

				All of Us

				written and illustrated by Manon Gauthier

				Running the Goat Books and Broadsides

				ISBN 978-1-9988-0229-6

				All of Us, by award-winning writer and illustrator Manon Gauthier, is a celebration of the cell (the smallest part of all living things). From snow leopards, penguins, and polar bears, to our own human families, the cell connects all of us. The simple text in this book is accompanied by quirky paper-collage illustrations. On close inspection, young readers will notice that each illustration has an element of design that highlights this cellular connection. All of Us is a delightfully creative non-fiction book that ends with suggestions for how students can use collage to explore their own creative process.

				Available in English and French, this book would be of interest to students aged 5 to 8 and accessible to young readers aged 7 to 8.

				Octopus Ocean (Geniuses of the Deep)

				by Mark Leiren-Young 

				Orca Book Publishers

				ISBN 978-1-4598-3895-6

				Other titles in the series:

				Bison (Community Builders and Grassland Caretakers)

				by Frances Backhouse

				ISBN 978-1-4598-3923-6

				Great Apes (Protecting Our Animal Cousins)

				by Christopher Gudgeon

				ISBN 978-1-4598-3810-9

				These three titles, published in 2025, are recent additions to the non-fiction Orca Wild series. Non-fiction text features such as photographs, illustrations, captions, headings, maps, charts, fact boxes, a glossary, an index, and a list of resources make these titles accessible for readers aged 9 to 12. An engaging mix of factual 

				information and storytelling, each book revolves around a common theme: the effect of humans on wildlife and their ecosystems. 

				Note: Resources such as posters and charts are available for some of the titles at orcabook.com.

				Websites

				Jane Goodall Institute: https://janegoodall.ca

				Founded in 1977, the Jane Goodall Institute is a global non-profit wildlife and environmental conservation organization.

				UN World Wildlife Day: wildlifeday.org 

				This official website provides current information about the annual event, including a youth art contest, a film showcase, and albums of past events.

				YouTube

				Storytime with Dr. Jane

				A series of YouTube videos where Jane Goodall reads some of her children’s books aloud and shares the illustrations and some comments with her audience.
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					Jane Goodall (1934-2025)

					An article about World Wildlife Day would not be complete without paying tribute to the role that Jane Goodall played as an educator and a conservationist. Among many other things, she was the founder of the Jane Goodall Institute and was appointed a United Nations Messenger of Peace. She wrote numerous books, including My Life with the Chimpanzees, the story of how she became a renowned naturalist through her research in Gombe Stream National Park in Tanzania.

					Many of Jane Goodall’s books were written for children and illustrate her capacity for kindness and empathy. The following picture book would make a wonderful read-aloud for primary students and would be accessible to most young readers in grades two and three. 

					Pangolina

					by Jane Goodall

					illustrated by Daishu Ma

					Penguin, Random House 

					ISBN 978-1-6626-5072-7

					Pangolina is a fictional story about a young pangolin (the only mammal with scales) who has become an endangered species due to illegal trafficking. 

					The story begins as Pangolina is leaving her mother’s side to make her own way in the world. Two of her best friends (a bat and a civet) act as her advisors and help curb her loneliness. One day, some hunters trap the three animals and take them to a market to sell as wild game. A small girl spots Pangolina and, knowing how friendly and gentle pangolins are, convinces her mother to buy it and set it free. Pangolina is then transferred to a wildlife sanctuary where she is safe and well cared for. 

					Daisha Ma’s colourful illustrations are a perfect fit with the text and reflect the author’s empathetic tone.

					This book is available in hardcover and e-book formats. There is also a lovely 2021 YouTube version of the book, read aloud by Jane Goodall. She shares the illustrations with her young audience and comments on the story as she reads.

				

			

			
				[image: ]
			

			
				[image: ]
			

		

	
		
			
				canadian teacher Magazine • winter 2026

			

		

		
			[image: ]
		

		
			
				14

			

		

		
			[image: ]
		

		
			[image: ]
		

		
			
				Very exciting books for kids, in intriguing settings and times—from Alberta to Australia, from wartime to contemporary—all written by one author: John Wilson. Who is he and what makes him write such fabulous novels for kids? I decided to find out by asking him some questions.

				Margriet: Were you always a writer, or did you have another job?

				John:	I have always been a storyteller, but writing stories down came later in life. When I was growing up, my parents told stories about their life in India. I became a voracious reader with a love of story, but I never thought I would be an author. I worked for 15 years as a research geologist in Zimbabwe and Alberta. That taught me scientific and technical writing. A changing job market and a year backpacking around the world led me to quit my job and become a full-time freelance writer and photographer. My sister told me Mark Twain’s adage that one should never let the truth get in the way of a good story. One of my stories eventually evolved into a chapter book about two time-travelling kids in the age of dinosaurs. With the publication of Weet (now available as Velociraptor), I became an author and have never looked back.

				Margriet: I know writers are good procrastinators. Do you have a daily writing routine?

				John:	I’m mostly a morning writer, although I can expand that if a deadline looms. Of course, my writer’s brain doesn’t completely follow a schedule, and I have some of my best ideas at 2:30 in the morning, on long walks, and in the shower.

				Margriet: Many of your books deal with historic events, wars, or conflict. Have you always had a strong interest in history?

				John:	This interest goes back to my parents’ stories of India. I was born in Edinburgh, Scotland. It was grey and rainy, and my parents weren’t well off. In the evening, my parents and assorted aunts and uncles who had also been a part of the British RAJ, would gather in the only heated room in the house and sit around telling 

				stories of this wonderful past they had lived in. I would sit in the corner and listen. I didn’t know the people they talked about or understand the world they described, but I picked up on the nostalgia in their voices and came away with a sense that there existed a bright, colourful, magical world that my parents had inhabited, but which I could never go to. That’s what history is to me, an amazing, impossible world, and all my books and stories are an attempt to go there and, hopefully, take readers with me.

				Margriet: There are many hidden treasures in your stories: dinosaur bones, gold, human bones… But also drifting continents. Is archeology of special interest to you?

				John:	As a teen, I wanted to go to university to study history. Unfortunately, in Scotland at that time, one was required to pass an exam in French to do an arts degree, and that was beyond me. I then thought about archaeology, but there was no archaeology degree offered in Scotland, so I took a step back in time and did a geology degree. On weekends I used to go cycling around the countryside searching for fossils in local quarries and wonder what the world had been like hundreds of millions of years ago. To me, geology is an extension of history—the history of Earth. As for the hidden treasures, the whole of history is a hidden treasure—the gold and bones are simply devices to tell whatever story is in my head.

				Margriet: You wrote biographies of famous Canadians like Norman Bethune and Sir John Franklin. Are biographies more difficult than your other non-fiction?

				John:	I imagine that writing a full-length biography based on primary research would be a daunting task. The biographies I have written have been short, using published sources. This approach is more about telling stories. I have written historical thrillers, mysteries, fantasy, westerns, a memoir, and a range of non-fiction from war diaries to biographies and histories of World War I and II, and recreated diaries of lost explorers. The genre of the book is less important than the underlying story that has grabbed my attention.

			

		

		
			
				by Margriet Ruurs

			

		

		
			
				Can Write

			

		

		
			
				Meeting Canadian Writers and Illustrators of Children’s Books

			

		

		
			
				What inspires the writers of the books your students read? How does an illustrator decide what to draw?

				Is it true that most authors and illustrators don’t know each other? This column features a different Canadian children’s book creator in each issue and shows you the story beyond the covers.
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				Margriet Ruurs is the author of over 40 books for children and conducts (ZOOM) school presentations: margrietruurs.com

				Enjoy her travel-and-books blog here: globetrottingbooklovers.com

			

		

		
			
				John Wilson, the Author Who Finds Hidden Treasures
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				Margriet: How did your book A Soldier’s Sketchbook come about?

				John:	I was in a school in Ontario doing presentations on Remembrance Day in 2013, when a teacher showed me a diary that her great, great uncle had kept from 1916 to 1919. Many diaries were written during WWI, but this one had illustrations because the author had been trained as a graphic artist before joining up. I researched in the Canadian War Museum in Ottawa and met and talked with the soldier’s descendants, and A Soldier’s Sketchbook was born. It is now available, with 25 additional pages of drawings, as If You Could See: Sketches of the Great War by R.H. Rabjohn. I feel incredibly honoured to have been able to bring Rabjohn’s world alive and offer his words and pictures to a broader public.

				Margriet: From Algonguin Park to the Arctic, from Italy to Mexico, your books are set in different locations. Have you visited those sites? Tell us about your research process and perhaps your travels.

				John:	I love travelling almost as much as writing. I suppose it’s the history thing. Walking through the medieval streets of Krakow in early morning or the ruins of Herculaneum, sitting in a field where the Newfoundland Regiment died on July 1, 1916, is as close to time travel as is possible. I try to visit the locations I set my stories in and have been lucky enough to walk the battlefields of the First World War (And in the Morning, Shot at Dawn), wonder at ruins in China (The Ruined City), and dig up dinosaur bones in Alberta (Bones, Velociraptor, Hadrosaur, Tyrannosaurus). Unfortunately, I have not managed Algonquin Park or the Arctic yet, although I did live in Edmonton for twelve winters! I use movies, books, and YouTube to imagine myself in a place I have never been. 

					In Lost Cause, my characters follow a very specific route in northern Spain. I have been to Spain but never to that area, and I didn’t have a chance to go while writing the book. After it was published, a person who leads tours out of Barcelona emailed me and said how impressed he was that I had taken the time to travel the route and get all the details correct. I was flattered, but had to admit it had been the little yellow man on Google Maps who had travelled the route.

				Margriet: What do you do during school visits?

				John:	I tell stories about my books and my research, and I illustrate with images. My presentations are interactive, and I take a lot of questions, which sometimes lead in odd directions. I talk about subjects that teachers want covered (i.e., from the Social Studies curriculum). With older grades, I talk about or give workshops on writing.

				Margriet: And finally, when you were a child, you were once called into the principal’s office. He told you that you would never amount to anything. This encouraged you to prove him wrong. What would you tell that principal if you could meet him today?

				John:	Specifically, what he said was that he had once had a student who was accepted to all four universities in Scotland, and that this wouldn’t be the case with me. It did motivate me, and I was accepted into all four of the universities! I suspect the motivation was mostly shame, because he had asked my parents to be at the meeting, so I think I was trying to please them rather than him. If I could meet him today, I would ask what his motivation had been. Did he simply think that I was the troublemaker he implied, or was he consciously trying to motivate me? Like much of history, this is unknowable yet interesting.

				No matter what motivated his principal back then, John Wilson has books to prove him wrong. Books that motivate his readers to learn, ask questions, to travel, and to follow their own interests and imagination. Find out more about Canadian author John Wilson here: johnwilsonauthor.com/
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						Written by award-winning author, Diane Swanson, for the science curriculum, the Nature Detectives Series follows groups of adventurous nature detectives as they discover the life in five ecosystems: forest, seashore, wetland, grassland, and river. With beautiful colour illustrations, these books provide primary teachers with a language-based resource from which Science and Language Arts learning can be extended across the curriculum.

						Each full colour book introduces children to one of five fascinating ecosystems. It shows how plants and animals interact and adapt themselves in each ecosystem, and how living things depend on non-living things, such as water, light, and soil. Each book also presents examples of fossils, an appreciation and respect for how Indigenous people use the plants and animals and the ways people harm—and help—the ecosystem. By the end of each book, children will have a new appreciation for a unique ecosystem.

						In addition, five guides provide excellent support materials to meet the learning standards for the development of skills and the acquisition of knowledge. The guides provide resources to facilitate the integrative teaching of Language Arts, Science, and Social Studies.

						See BC Learning Standards Reference Chart at pacificedgepublishing.com

					

				

				
					
						Nature Detectives Science Series Grades 2 – 4
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				When you teach neurodiverse students, you quickly realize that each child experiences the world through a unique lens. I constantly seek creative, inclusive ways to make learning accessible and meaningful for all. One approach that has deeply resonated with my students is incorporating Indigenous renditions of "O Canada" into our morning routine. This practice is not simply about singing an anthem. It’s about building connections, fostering cultural awareness, and honouring multiple ways of learning, especially for students who benefit from multi-sensory engagement.

				Why Indigenous Renditions of "O Canada"?

				The versions of "O Canada" performed in Indigenous languages give voice to a rich, often overlooked part of our country’s heritage. While there isn’t one standardized Indigenous version of the anthem, many communities have translated and adapted the lyrics into their languages, such as Cree, Ojibwe, and Inuktitut, reflecting their distinct cultures and traditions.

				In my classroom, we explore one of these interpretations specifically, a beautiful version performed by students from Mother Earth’s Children’s Charter School in Alberta. This rendition features lyrics in both Cree and English and offers students an engaging way to connect with Indigenous language and culture through music. More importantly, we engage with this anthem in a way that makes space for every student to participate according to their own learning style.

				A Sensory-Inclusive Approach: Meeting Students Where They Are

				Neurodiverse learners often thrive in environments that support sensory integration, flexibility, and hands-on exploration. Here’s how we turn a traditional morning anthem into a multi-sensory, culturally rich experience.

				1. Language and Sound: Singing in English and Cree

				We begin with the familiar English version of "O Canada," then gradually introduce Cree lyrics line by line. Some students enjoy singing along; others prefer to listen and absorb. We often use call-and-response to make language learning interactive.

				To support auditory learners, we play recordings during the morning circle. For students with auditory sensitivities, we provide visual lyrics and allow quiet participation, so they can still feel connected without sensory overload.

				2. Rhythm and Movement: Drumming, Clapping, and Body Percussion

				For students who connect more with rhythm than melody, we integrate simple drumming patterns and body percussion. Some students tap the beat on their legs, others clap, and a few use hand drums or rhythm sticks to mark the pace.

				This rhythmic expression provides a grounding sensory input ideal for students with ADHD, autism, or sensory processing differences. It allows them to physically feel the pulse of the anthem and engage without relying solely on words.

				3. Tactile Exploration: Crafting Indigenous Shakers

				One of the most engaging projects we have done is creating Indigenous-style shakers. Using materials such as feathers, fabric, and ribbons in the four-medicine wheel colours (red, yellow, black, white), students made their own instruments.

				This tactile activity invites students to explore textures, colours, and symbols while learning about the Four Directions and their cultural meanings. During the anthem, students shake their handmade instruments, creating a vibrant, personalized soundscape. For sensory seekers, this kind of hands-on interaction enhances focus and connection.

				4. Visual Supports and Symbolic Imagery

				Many of my students benefit from visual cues, so I incorporate illustrated lyric sheets, pictorial sequences, and visual representations of Indigenous teachings, such as the medicine wheel. For non-verbal learners or students with language delays, these supports help them understand the meaning and sequence of the song. Some students also use sign language or gestures to express the anthem non-verbally, adding another mode of physical expression.

				Creating a Circle of Belonging

				Incorporating Indigenous renditions of "O Canada" has become more than a morning tradition—it is a circle of inclusion and belonging. Each child participates in the way that feels right for them, whether by singing, shaking, drumming, or simply observing with curiosity and respect.

				Through this multi-sensory and culturally responsive approach, students are connecting not only with Canada’s Indigenous heritage but also with each other. They are learning that every voice, every rhythm, and every way of being is welcome in our classroom.

				A Classroom that Listens, Feels, and Honours

				Ultimately, this is not just about a national anthem, but about creating a classroom culture where difference is celebrated and learning is embodied. By engaging with Indigenous music through sensory pathways, my students are developing empathy, awareness, and a deeper sense of community.

				It is a small yet powerful step on the journey toward reconciliation and inclusive education. And for many of my students, it is a moment each morning where they feel fully seen, heard, and valued.

				≈

				Resources

				Mother Earth’s Children’s Charter School – Indigenous Rendition of O Canada

				A Cree and English version of O Canada performed by students.

				https://www.youtube.com/watch?v=8v_qM-OgCl0

				Government of Canada – Learn the National Anthem

				Includes official lyrics, versions in Indigenous languages, and audio files.

				https://www.canada.ca/en/canadian-heritage/services/anthems-canada.html

				First Nations, Métis and Inuit Education – Alberta Education

				Curriculum and classroom resources for integrating Indigenous perspectives.

				https://www.alberta.ca/first-nations-métis-and-inuit-education.aspx.

				≈

				Swapna Bhagat Luthra teaches in a specialized classroom for students with exceptional learning needs (Enhanced Educational Supports program) at McKenzie Towne School, Calgary Board of Education. With years of experience creating inclusive, hands-on learning environments, she is passionate about weaving cultural teachings into the curriculum. Swapna works with a diverse group of learners and strives to make every lesson meaningful, accessible, and empowering for all students.

			

		

		
			
				Making “O Canada” More Meaningful

			

		

		
			
				by Swapna Bhagat Luthra
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						From Time Immemorial

						The First People of the Pacific Northwest Coast

						Specifically written for the BC Social Studies curriculum, From Time Immemorial provides an honest survey of the history of the coastal First Nations from pre-contact to the present. The culture of the coastal people is highly complex. Although there are many similarities, there are also many differences among the groups who share the wealth of their life-sustaining environment. This book provides a broad overview of traditional ways common to a large number of diverse groups. 

						From Time Immemorial was recommended by the First Nations Education Steering Committee of BC, as an “authentic First Peoples resource that meets provincial standards and reflects First Peoples knowledge and perspectives in a respectful way.”

						From Time Immemorial and the accompanying teacher’s guide meet or exceed all of the Learning Standards for the BC Grade 3 Social Studies curriculum:

						Learning about Indigenous peoples nurtures multicultural awareness and respect for diversity.

						People from diverse cultures and societies share some common experiences and aspects of life.

						Indigenous knowledge is passed down through oral history, traditions, and collective memory.

						Indigenous societies throughout the world value the well-being of the self, the land, spirits, and ancestors.

						A comprehensive Learning Standards Reference Chart is available online at pacificedgepublishing.com
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						by Diane Silvey

						illustrations by Joe Silvey
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				As mathematics educators, we focus a lot of time and energy on mathematical content. Our students can optimize surface area, complete the square, and find intersections of functions. But, what about mathematical habits, such as problem solving with persistence, or using mistakes to advance learning? These habits are not only essential for mathematical success, but also skills that transcend the classroom.

				In British Columbia, the curriculum is separated into content and curricular competencies (BCME, 2018). In addition to teaching mathematical content, the curricular competencies explicitly lists “problem solving with persistence” as a student outcome. Although we feel our students often experience these competencies implicitly, we were left wondering if they could be explicitly taught and assessed. Initially, the idea of assessing something like persistence seemed daunting, but knowing the value that assessment brings in teaching and learning, we felt this tension was worth exploring. We decided to explore how we could assess curricular competencies, with the hope these skills, as assessed, would better transfer student math learning to situations outside the class.

				To investigate, we conducted an action research project (for example, see Fuchs & Jellema, 2023) and landed on a research question of “How does the use of portfolios affect student levels of persistence when solving unfamiliar problems?” From here, we defined and developed a portfolio task, drawing on various works (see Robinson, 1998; also, Crowley and Dunn, 1995). Three points were important for us in our own goals as well as aligning with the BCME curriculum:

				Portfolios would allow for us to assess broader learning outcomes in addition to content.

				Portfolios are inherently reflective as they incorporate an iterative cycle.

				Portfolios allow students to self-select their best evidence of learning.

				As an outcome for our first portfolio, we chose the curricular competency that “students are expected to [...] solve problems with persistence” (BCME, 2018). We know that persistence is an attitude that has value in the classroom, as it allows students to further their learning beyond initial tendencies. Persistence is also hard to measure in a traditional, content-focused assessment.

				We then defined what the portfolio would look like for our students. It contained three elements:

				When you initially fail or struggle on class work or an assignment, persist until you reach a breakthrough.

				Capture the process of persistence. For example, take photos of the attempts taken to solve the problem.

				Finally, reflect on these attempts. How did your cycles of failure and persistence lead to new mathematical understandings?

				We also developed a simple rubric in line with the BCME assessments standards (2018) to outline the expectations of the task.

				After introducing the portfolios, our students participated in normal classroom activities. Over a period of five weeks, students looked for moments of struggle that 

				led to new understanding and captured them in their portfolios. By the end of the five weeks, students were expected to share two artifacts that demonstrated their persistence, as well as personal reflections on persistence, mathematical attitudes, and mathematical understanding.

				We suspected that early in the process, students would need some guidance on what a portfolio might look like. We collected a draft one week in, which allowed us to give feedback, and also helped us clarify the portfolio goals. The first submissions were not what we were hoping for. Their artifacts looked like ideal solutions (see Figure 2) – not at all like the messy, iterative work of a student stuck in a problem. 

				We wanted to see signs of productive struggle: errors, dead ends, and stories of students failing and coming back to a problem. This became essential feedback early on. When students showed us ideal solutions, we complimented their understanding of that particular concept, and then emphasized that there were no signs of a challenge. On the other hand, when students (whether in groups or individually) seemed stuck, we paused the class to highlight the potential for a persistence opportunity. Their job was to find a way to persevere through the struggle, and then tell us their story of how it happened and what they learned. 

				The second round of submissions was much closer to our goal. We saw more evidence of failure and a willingness to be incorrect. In one particular example (Figure 3), a student had multiple pages of failed attempts before finally arriving at a solution. The failed attempts—and what they learned from them—were the feature of the portfolio and the correct solution was the aside.
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				Figure 1: Portfolio Rubric
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				Figure 2: Little to no signs of stuggle.
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				After those submissions, we also asked for student feedback about the portfolio assignment. While some students had little to no change in their thoughts around persistence, other students found the assignment to be valuable and worthwhile. One student commented: 

				For me personally, this [portfolio] has taught me a lot of patience because I honestly wouldn’t have ever done this for myself like ever if it weren’t for this portfolio project. I’m more open-minded about trying problems. I usually will just avoid it and not do it but now I am a lot more open-minded to try things that I am bad at.

				While this student became more inclined to try problems she was “bad at,” a more interesting change happened in our day-to-day class function. Conversations shifted to looking for problems that pushed students to a place of struggle, instead of only getting them to learn content. We became focused on the means of learning instead of the ends. 

				One moment that stands out is noticing a student stop working on a problem mid-way and begin a different problem. She later told us that she realized she wasn’t going to get stuck, so she looked for a more challenging problem instead. Our student echoed the value of the process of learning in much the same way we were doing in our classes. 

				Since then we’ve continued experimenting with portfolios. This includes one focussed on mathematical discussion, wherein students capture small-group discussions that lead to new understanding. We also see potential for this model to work with many other curricular competencies, such as:

				asking questions to further understanding or to open other avenues of investigation

				estimating reasonably

				using reason to determine winning strategies

				We are still navigating some challenges integrating portfolios into our courses. When is the best time to introduce them? How do they align with the content being studied? We found out the hard way that the topic of domain and range was not aligned well with a discussion portfolio. Students were also not ready to have productive discussions with their peers in September when they were still shy around classmates. 

				Overall, using portfolios to assess competencies moved our class toward the skills students likely need when encountering mathematical problems outside the classroom. 

				≈
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				Simon Ng and Michael Roberts teach mathematics from Grades 10 to 12 at Crofton House School in Vancouver, BC. Michael can be reached on BlueSky@mathiseverywhere.bsky.social.
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				Figure 3: The highlighted green boxes were failed attempts. The red box is the successful solution. A clear sign of perseverance.

			

		

		
			[image: ]
		

		
			[image: ]
		

		
			
				[image: ]
			

		
		
			
				[image: ]
			

		
		
			
				[image: ]
			

		
	
		
			
				canadian teacher Magazine • winter 2026

			

		

		
			[image: ]
		

		
			
				22

			

		

		
			[image: ]
		

		
			[image: ]
		

		
			
				The air hangs thick with wildfire smoke in today’s classrooms. In Calgary, my students scroll through their phones with glazed expressions, processing a ripple of news alerts about another shooting in the US. Meanwhile, in the staffroom, teachers are conferring in hushed tones about looming book bans, wondering if a beloved work of fiction might quietly disappear from library shelves sometime soon. And so we teach, parsing poetry and tracing allegories in our classrooms, but we do so against a backdrop of hypervigilance, our students’ bodies primed for dangers both everywhere and nowhere, alert to the next crisis notification or lockdown drill.

				Luckily, our bodies carry an intelligence that predates language, restoring us to equilibrium even when our thoughts are at their most scattered. Primordially, we find our feet moving to music without thinking, captivated by each other’s stories, luxuriating in the sun’s warmth. And when they need to, our bodies know how to shake off stress with the same instinctive wisdom of a wet dog, how to breathe deeply enough to telegraph safety to our scrambling nervous systems.

				This somatic intelligence is still there, just buried beneath countless attempts to steer us away from ourselves, the sediment of notifications and deadlines, a constant hum of information overload built to fracture our attention.

				I wonder about how we disinter this embodied knowing in a world that profits from our disconnection. How do we offer students permission to trust their physical knowing in a culture of cerebral override and in spaces dominated by the blue light of screens? How do we slip somatic practices of settling and grounding in spaces that reward speed and urgency?

				The answer may come from TikTok.

				Dr. Gibson’s Approach

				I’ve spent many years as a family physician to equity-deserving communities—people who’ve experienced extreme stress and trauma, the consequences ranging from debilitating physical symptoms to complex mental health challenges. I travelled from Nepal to South Korea, working alongside practitioners and communities to understand how mental wellness is maintained across cultures. In so many instances, somatic practices helped move individuals from pure survival mode to a place where healing could begin.

				When young people were drowning in anxiety’s rising water during the pandemic, their lifelines weren’t in traditional spaces: they were connecting in the comments section over the seconds-long videos that were their means of escape. I was curious, so I followed them into the digital current.

				On my TikTok channel and in my book, The Modern Trauma Toolkit, I teach practices I’ve gathered from around the world: tapping to ease the amygdala’s alarm, rhythmic soothing touch to create calm in the brain. I also teach breathwork, tremoring, and interactive guided imagery techniques to rewire neural pathways. These approaches are rooted in both our ancestral intrinsic knowledge and an acknowledgment of how systemic oppression takes up residence in our tissues. This is why healing must be available to all, so sharing on social media and writing became part of my professional intent to make these skills freely accessible.

				Somatic intelligence is what the body innately knows. These evidence-based practices (EFT tapping, bilateral movement, gaze-related therapies) literally rewire the brain. They lower gamma waves (our stress indicator) while increasing delta and theta waves (our calming patterns). When your amygdala hijacks your system, your cognitive brain goes offline—but the body is an alternate doorway into healing. It’s our most reliable resource, our DIY healing kit. 

				For young people to build this toolbox early on is for them to gather the resources, throughout their lives, for post-traumatic growth rather than chronic 

				stress. And as much as knowing these tools is important, so is putting them into practice until each individual discovers what their unique nervous system needs. This can happen through modification of the messages from the body (interoceptive awareness) or perception in the brain (which can be turned up or down, like a volume dial, or even rewired using neuroplasticity).

				I’ve found that people don’t expect healing approaches to be as uncomplicated as the ones I share. Thirty seconds of bilateral stimulation (something as simple as tapping the alternate shoulder) or a minute of focused breathing (where lengthened exhales release tension and lengthened inhales add energy to a dwindling body) doesn’t seem like it will do much. But pausing to acknowledge, check in, and soothe the self, even briefly, can swiftly return us to baseline.

				Now, I dream of every classroom becoming a space where students learn they have the power to regulate their own nervous systems. We can build both their self-awareness and their self-efficacy. We can teach them that healing is something they have the autonomy to access themselves. 

				Giants in the mental health field—from Gabor Maté to Stephen Porges—have endorsed The Modern Trauma Toolkit, and, as honoured as I am, the truth is these techniques are not mine to claim alone. Like all knowledge worth having, they reflect lifetimes of communal teaching, learning, and sharing. These are body-based healing practices that cultures have refined over more than 10,000 years. I’ve simply translated for a generation that seeks them out more than ever. 

				Our bodies aren’t problems requiring solutions to be fixed. They are resources, and trusting their wisdom is an organic, built-in way to manage distress. We just have to remember the way home.

				Lesley’s Reflections

				I’m in my thirteenth year of teaching, and I’ve seen my fair share of students who feel stressed pretty much every day. I came across Dr. Gibson’s work, and I was struck by how well she makes her ideas uniquely accessible to teens and adults alike. Hers was content they already consumed—TikTok-fluent, bite-sized—but with substance that could alter how they understood and connected to themselves.

				I set to brewing ideas about how to bring her book into my classroom, and as it turns out, it’s easy enough to weave them into a lesson plan with a little bit of creativity. We ended up moving through Dr. Gibson’s book one chapter at a time. I steered our focus toward the practical techniques that would become familiar, because the more intimately we know these tools, the more easily we can reach for them when they’re needed.

				In English class, we linked reflections on these somatic tools to our analyses. First, we’d work primarily with the text at hand (big shoutout to Fredrik Backman’s My Friends for giving us plenty to work with—such a stunning novel), after which we’d reflect on which tools from Gibson’s book might help a given character. Students pulled quotes to reveal the nuances of characters’ embodied struggles, examined how particular events shaped their responses, and developed a support plan grounded in their interpretation, sometimes in writing but occasionally even by making their own TikToks. 

				Working out that Macbeth could use a bit of bilateral stimulation and Lady Macbeth some box breathing may seem like an odd exercise at first glance. But I’ve found that this activity normalized mental health conversations among my students. They could practise emotional regulation through literature’s proxy. This was safer and less vulnerable for a classroom exercise than diving straight into their own experiences, yet still a means of learning the tools in application. This distance gave them permission to explore without feeling too overexposed.
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				In psychology class, we constructed pipe cleaner models of the vagus nerve, tracing its meandering path from brainstem to gut, understanding how this “wandering nerve” orchestrates our entire somatic experience, from our facial expressions to our stress responses. Students built polyvagal ladders from dowels and coloured tape, each rung representing a different nervous system state; they mapped their own somatic strategies onto the rungs, creating a personalized toolkit to reach for when needed.

				They also crafted two playlists for easy access (have you ever seen a teen without an AirPod in their ear?): one for the collapse state (rhythms that support recovery from energy depletion) and another with driving beats to discharge stuck muscle tension. For our Rivers of Life project, students chose their own currents or borrowed someone else’s to narratively trace—a character, an ancestor, anyone whose story felt safe to navigate. They took the clinical language of the DSM and used its paragraphs to spin poems that captured the emotional experiences beneath these diagnoses, knowing that trauma lives in the body, not just in the mind.

				Back to the Body

				The body knows—how to find balance like sunflowers turn toward the sun, how to discharge activation like lightning strikes the ground. In a world that profits from our disconnection, teaching somatic intelligence is revolutionary. It’s a way of returning students to themselves, to the wisdom that lurks in their bones. The wildfires will return, the alerts won’t abate anytime soon, but when students understand their nervous systems, they’re developing embodied resilience to face whatever comes next.

				≈

				Reference

				Idea and activities to bring The Modern Trauma Toolkit into your classroom/school: https://drive.google.com/drive/folders/1beIyHJySGs5xgd2-mLKSyqccnM5pZ6dg?usp=drive_link

				≈

				Dr. Christine Gibson (BSc, MD CFPC, MMedEd, DProf, DipABLM, CITC) is a family physician, trauma therapist, author of The Modern Trauma Toolkit, and educator based in Calgary. Her practice is in refugee health and addiction medicine, but her passion is to bring nervous system science and skills to greater public awareness. A 2xTEDx speaker, she runs a global education non-profit and a corporation Safer Spaces Training to educate organizations and individuals about trauma and toxic stress. She writes, hikes, and kayaks with her dog Fife when she’s not globetrotting (or making TikToks).

				Lesley Machon strives to bring her sincere curiosity and care to everything she does, from sparking lively discussions in Calgary classrooms to serving as an interfaith chaplain at local hospitals and hospices. She believes the best parts of education and spiritual care overlap; both invite us to explore what makes us human and gives our lives meaning. Guided by her conviction that we can imagine and build a kinder, more connected world, Lesley helps people mine the depths of their experiences, especially during life’s most vulnerable moments.
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				I was aware of the benefits of Lego bricks when I was setting up my classroom for a new school year at the end of every summer. Activities with Lego help children develop mathematical skills and spatial awareness, notice differences between two and three dimensional objects, and learn how to cooperate with others during group work.

				From a teacher’s perspective, creating lesson plans that include tasks with Lego may help incorporate several different subjects in one program, which was always my primary goal while working with younger students. Building structures during math and science lessons and setting some expectations for oral language are self-explanatory. Until recently though, I didn’t know that visual art could be added to the list of these subjects.

				Since I’ve become a very dedicated Lego fan, I sometimes build structures for my own enjoyment. Within the last year, I put together some Lego blooms, such as roses, poinsettia, and a wildflower bouquet. Bright colours, variety of shapes, and a super realistic design encouraged me to think outside the box. I used it as a reference for a painting I named Conscious Garden. This creative act opened me up to a reflection on how Lego could be used in school during art lessons.

				Young children respond better to small projects with a few steps to follow. I found several instructional videos illustrating simple processes of building fruits with Lego bricks. If you decide to use this Lego project, make sure that your collection of blocks is sufficient to accommodate the whole class with a variety of Lego bricks including curved and rounded pieces.

				As teachers, we have a choice between giving specific instructions for children to follow and allowing children to create their own designs. Both approaches are good—the first to practise following the steps and the second to develop independent minds and individuality.

				After the children finish building, they can showcase their final products and describe colours, shapes, dimensions, differences between a half and a whole, symmetry, asymmetry, etc. It’s important not to express judgment about what the students made and how they did it. Letting children talk could be a great discovery of what they had in mind creating their Lego fruits. Sometimes an uneven shape or a hole could be deliberate to create a representation of a fruit with a bite in it.

				If you have ever had a Lego set in your classroom, you probably experienced what I often did. My students didn’t want to take their structures apart! They wanted to keep their creations on display. It was a major challenge for me to make sure that the bricks were again available for the next session of building with Lego.

				At this point, you could be ready to introduce an art lesson on still life. Small groups of children may gather their Lego fruits, put them in the middle of the table, and draw or paint their and their classmates’ fruits made of Lego in an arrangement that they agreed upon. Again, any type of judgment should be avoided. Some children could be very messy and free in their paintings that would show few details. Others could be very precise in making Lego blocks visible in their artwork. You may also notice that some students show some details of real fruits and some of those made of bricks in their paintings.

				This time, inform children that they will keep the images of their Lego structures they just painted. They should also be made aware that after the class discussion and showcasing their artwork, the blocks will be put back in the bin to be ready for use in the next project.

				When I painted Conscious Garden, I created an image of the Lego blooms that in some parts changed into a likeness of a natural English garden. It was not obvious to me why I chose the mix of nature and the man-made design. After I finished painting, I realized that both can bring art and beauty to our lives. This could be a topic of the class discussion brought to the students’ awareness through several open-ended questions, such as: How are fruits made of Lego similar to real fruits and how are they different? Depending on the students’ age, impressionism and super realism as different expressions in art could be introduced.

				Fruits are only just one example that I am using in this article to simplify the concept of Art and Lego combined in a coherent set of lessons. There are many other ideas that could be used in a classroom. With the help of parents, every child can bring one of the small boxes with their favourite Lego projects, such as cars, flowers, characters, etc. Building, painting, talking about the creations, and showcasing will always bring joy to our classrooms.

				Junior or senior division and high-school students could benefit from using Lego in their classrooms as well. Many years ago, students made quilts together to create one piece of art. Now, one Lego set representing the painting of Vincent Van Gogh’s sunflowers has enough packages of Lego bricks to involve all students to collectively create this incredible structure.

				If financial resources are not available to cover a specific Lego set for the classroom, the reverse process could be used. You may find a painting that is simple enough that students could create the image in Lego. The first example that comes to my mind is Vincent Van Gogh’s painting On the Outskirts of Paris. Students could learn about the painter and paint their own interpretation of the painting as I did some time ago. This particular painting used as a reference is very appropriate for using inexpensive classic Lego bricks to create three-dimensional structures. Discussions about shapes of the buildings in the distance on the painting and buildings built with Lego blocks could be a great lesson in physics.

				The goal is to engage students in programs when they learn without even noticing that they are becoming engineers, negotiators, and artists. Their enjoyment is priceless for them, their teachers, and our students’ future.

				≈

				References

				Lego Fruits Building Instructions – Lego Classic 10705 “How To” YouTube video

				How To Make Lego Fruits – Apple Orange Pear Tomato – 10664 LEGO Bricks and More Tutorial YouTube video

				≈

				Anna Nike Leskowsky is a retired elementary school teacher. Her creative and journalistic writings and her artwork have been featured in Canadian and international magazines, papers, and college textbooks. Anna lives in Toronto.
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				Anna Nike Leskowsky’s interpretation of Vincent Van Gogh’s On the Outskirts of Paris, acrylic on canvas, 18 x 24 inches, originally published in the Canadian Art Therapy Association online magazine Envisage on October 23rd of 2021.

			

		

		
			[image: ]
		

		
			
				Anna Nike Leskowsky, 

				Conscious Garden, acrylic on canvas, 24 x 12 inches, originally published in the 127th issue of Blocks magazine, 2025.
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				“The question is not what you look at, but what you see.” 

					Henry David Thoreau

				Imagine a student seated at the back of a bustling classroom, slumped in their chair, eyes closed and arms folded. What do you notice? What might this posture be communicating?

				You’ve had a busy morning, rushing to school with barely a moment to spare. Faced with this scene, you’re compelled to interpret and respond swiftly. At first glance, it’s tempting to conclude that they’re not here to learn; they obviously don’t want to participate in the experiences you’ve spent all weekend planning. Perhaps this is the calm before the storm, a moment of quiet before they crack some jokes and distract the whole class. What should you do? 

				However, before you act, you must ask: What else might be going on here? Let’s consider what you might be missing. Is it possible this student did not sleep well last night? Perhaps they didn’t eat breakfast and they’re both tired and hungry? Maybe their family received bad news, and they’ve had a difficult weekend? Or maybe they just listen better with their eyes closed and are trying to limit distractions. 

				While it can be tempting to view this scene as a problem to be fixed, or an impediment to the day’s lesson, one that needs to be rectified quickly, I invite readers to consider the potential that lies with subtle shifts in framing. How might this scene unfold differently if we attempt to see with potential? Seeing with potential is a perspective that invites educators to see the inherent good in students. It is a way of being that shifts our mindset from “what is going wrong?” to “what is going on?” 

				Ayers (2025) suggests that “teaching is an interactive process that begins with seeing the student” (p. 39). He prompts educators to ask themselves repeatedly, “Who is this person before me? What is the measure of her hope and hurt? What are his interests and areas of wonder? How does she express herself, and what is her awareness of herself as a learner? What effort and potential does she bring?” (p. 44)

				I began to learn more about what this shift in perspective might look like during a recent practicum experience in my Bachelor of Education program. A few observations shared by two teachers sparked a profound learning moment for me as a new educator—and inspired the idea for this article.

				Two Perspectives in Action

				This practicum was an inquiry-based opportunity for teacher candidates to experience teaching and learning in an alternative context. I chose to be at a local art gallery, where I led field trips. I decided to focus my inquiry project on how teachers negotiated the complexities of “classroom management” during field trips. 

				The highlight of the field trip for students was an art activity, where we used paint and stamps to design a meadow, inspired by a piece we viewed in the exhibit. Within each step, I showed students the techniques to try, but I made it clear that there was no right way to complete the piece. Students would often make creative 

				deviations from the instructions, such as mixing colours I didn’t recommend mixing, overlapping their stamps, or painting flowers other than the dandelions and daisies I demonstrated. The final products always ended up as wonderfully unique as the students who created the artwork.

				One day, I had two first-grade classes from the same school visit the gallery—one class in the morning, one in the afternoon. During the art activity, both teachers said something that drew my attention. The two interactions were nearly identical: teachers circulated witnessing students’ creative deviations in action, then approached me to share their thoughts. 

				Morning teacher: Do you see how they’re all making it their own? They took your instructions and twisted them. That drives me crazy!

				Afternoon teacher: Do you see how they’re all making it their own? Isn’t it great to see what they come up with? They’re so creative!

				Learning can be sparked in moments that may appear small on the surface yet have the potential to transform the way we think. Witnessing the contrasting perspectives in action was eye-opening, and I was inspired to share the story with my teacher, Kyle Hamilton, who assisted me in writing this article. We discussed how the perspectives we hold as teachers can profoundly influence learning experiences for ourselves and our students. I began considering what perspectives and mindsets I hope to embody in my teaching career.

				Learning to See with Potential as a New Educator

				Throughout my education program, I have been introduced to various pedagogical strategies and educational theories. I have observed different teaching styles modelled by educators in my program and practicum experiences. As I consider how I want to be as an educator, I am aware that there is no one right way to teach. This practicum experience allowed me to reflect on my responsibility as an educator to see the potential in students, their learning, and their behaviour. 

				I feel empowered as a new educator to reflect on my learning with an open heart and mind, and to anchor my practice in ways of being that are most authentic and supportive for me and my students. I am beginning to orient my perspective towards seeing with potential, even in challenging moments. I am working on reframing challenges as opportunities for learning and growth. My emerging ability to embody this perspective has been supported by the many incredible educators and mentors in my life who have empowered me to see the potential in myself. They have taught me the value of seeing the inherent goodness in myself, allowing me to pass on that same kindness to others.

				This experience has given me the ability to reframe teaching and living through a new perspective. Moving forward, I hope to embody what it means to see with potential, rooting my practice in a way of being that I believe has the capacity to create conditions for learners to grow and thrive.

				≈

				References

				Ayers, W. (2025). To Teach: The Journey of a Teacher. Teachers College Press. (4th ed.).

				≈

				Kyra Sewell is an intern in the UBC Okanagan School of Education.
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				In the spring of 2023, I wrote an article for Canadian Teacher Magazine in an attempt to showcase ideas on how school leaders can promote wellness beyond self-care. It was a call to set conditions in schools to support teachers’ well-being. While it is true that school leaders influence the conditions that support well-being, this does not negate the responsibility of individuals for their own health. It is not our job’s job to make us well!

				At the same time, it is commonly noted that as a profession, teaching is becoming more challenging—heavy workloads, including more administrative tasks and increasingly complex classrooms are leading to burnout and mental stress (Jomuad et al., 2021).

				However, as TJ Power explains in The DOSE Effect (2025), humans evolved to do hard things by doing hard things. Maybe a shift in our approach to our work can ease the issues around burnout and mental well-being. 

				Much attention is paid to how people care for themselves in their downtime; this article will examine ways to apply ideas from The DOSE Effect while on the job. The benefits of Dopamine, Oxytocin, Serotonin, and Endorphins can be maximized at work. 

				Dopamine

				A primary function of dopamine is motivation to pursue goals and make hard work feel good. The dopamine in our brain increases when we exert effort to achieve a goal, make progress toward a goal, and accomplish our goal (Power, 2025). Setting goals is routine practice in education settings. Teachers may set goals for an entire class, for individual students, as part of a school improvement plan, for their own professional development, or in relation to their career. 

				However, educators may not reap the dopamine reward of all of this goal-setting. Many of these goals are long-term—set in the early days of the school year with aspirations to achieve them by year end. Factors that contribute to whether or not goals are achieved may be beyond the control of individual teachers. 

				In addition, daily habits can lead to lower dopamine levels. For example, scrolling social media and grabbing a donut from the staff room during recess, although initially soothing, impact dopamine levels once the bell rings for students to come back inside.

				Aside from skipping the donuts and refraining from scrolling during breaks, there are other actions educators can take to optimize their dopamine:

				Set short-term goals, or break long-term goals into smaller chunks and monitor them frequently. Acknowledge and celebrate even small successes.

				Tidy and organize your classroom or office. Maintaining a warm and orderly environment is a simple way to naturally increase dopamine.

				Build social connections within the school. These could be relationships built through formal collaboration or those nurtured in the hallway or staffroom (Power, 2025).

				Oxytocin

				Just as social connections are important in dopamine production and release, they are also important in boosting oxytocin. Oxytocin is essential for educators because of its impact on our desire to connect with others and work closely in groups. To build oxytocin, we require quality in-person social connections and positive self-talk. On the flip side, there are several oxytocin “thieves” including lack of social connection, use of phones during moments of social connection, and self-criticism (Power, 2025). To get the most out of this powerful chemical, try these:

				Get involved in extracurricular activities. This may seem like bad advice to give a workforce that reports being overworked, but giving back to others not only serves them but alsomakes the person giving their time feel amazing.

				Greet others in the hallway. This may seem obvious and already a regular practice, but in a fast-paced environment, it is easy to overlook. Smiling and saying hello to students and other teachers is a great way to create a brief moment of connection and to contribute to a positive school environment.

				Build self-efficacy. There is a plethora of research that shows the benefits of teacher self-efficacy to students and teachers and how to go about building it. It is the antidote to one of the oxytocin vampires—self-criticism (Power, 2025).

				Serotonin

				The production of serotonin has been shown to have an impact on mood, energy, emotions, and our nervous system. Nature, sunlight, and food all play important roles in serotonin levels. Strategies to enhance serotonin production include:

				Walk briskly on recess duty or take a walk on your lunch break. 

				Most serotonin is produced in the gut, so prioritize healthy snacks and lunches.

				Endorphins

				Learning how to activate endorphins, which are chemicals that de-stress the mind and body and promote feelings of relaxation, is important. Understanding the causes of low endorphin levels—a lack of exercise and a sedentary lifestyle, a lack of laughter, and chronic stress—is important too. Since the latter is virtually impossible to avoid in the teaching profession, increasing the amount of exercise and laughter should be given greater precedence during the school day. Getting more exercise at work may present a barrier for those who are not physical education teachers, but it is possible:

				Lead short exercise breaks for your students several times a day. 

				Get some quick exercise during recess or lunch breaks. 

				Incorporate endorphin enhancers like laughter (having students volunteer to bring and tell jokes each day) and music (at a low volume while students work) into class routines.

				Concluding Thoughts

				Education is a stressful field, and by most accounts, it is not getting any easier. Since educators spend many hours and years on the job, steps should be taken to improve well-being while at work rather than just trying to recover on weekends or breaks.

				≈

				References

				Jomuad P.D., Antiquina L.M., Cericos E.U., Bacus J.A., Vallejo J.H., Dionio B.B., Bazar J.S., Cocolan, J.V., & Clarin A.S. (2021). Teachers’ workload in relation to burnout and work performance. International Journal of Educational Policy Research and Review 8(2), 48-53.

				Power, T. (2025). The dose effect: Optimize your brain and your body by boosting your dopamine, oxytocin, serotonin, and endorphins. DEYST.F
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				T.J. Hoogsteen is a school principal with 17 years in K to12 education in Saskatchewan. He is also a university instructor at the graduate level. Many of the courses he teaches focus on teacher and leader wellness.
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				Transition To Retirement

				The Uncharted Course

				This book is the missing link in the retirement planning puzzle.

				Transition to Retirement: The Uncharted Course reveals what there is to learn about that crucial transitional phase from when you leave your job to when you feel significantly engaged in the life of retirement. It’s not about finances or lifestyle; it is about you—the person behind the work title, name-tag or job description and how to discover who you are or will be outside of your job. 
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				What We Don’t Discuss

				A Teacher’s Guide to Death and Dying

				How do you explain the death of a child, to a child? 

				Canada has been called a death-denying culture. We tend to choose not to talk to our children and students about death, to protect them from any fear or sadness. Not only do we avoid discussing death in our classrooms, we don’t talk about it at all. 

				This book provides teachers with options for discussing the topic of death and dying with their students in creative and positive ways and to feel more comfortable when approached with the topic. 

				An Approved Resource in Nova Scotia
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				In this issue, we celebrate the great diversity of books published in Canada for children and young adults. Canadian publishers represent and depict every region of our country in books of all genres and for all ages. What a wonderful gift for young readers to have their environment and important issues in their lives reflected in the books they read! These books might complement a classroom theme, provide inspiration for a project, or be a valuable addition to your school or classroom library. Here is a small sample of new releases from Canadian publishers. 

			

		

		
			
				Nevin Knows

				by Mirielle Messier

				illustrated by Elena Comte

				Orca Book Publishers, 2025

				ISBN 978-1-4598-3684-6

				$21.95, 32 pp, ages 4 – 8

				orcabook.com

				This simple illustrated story depicts a grandfather and his young grandson, Nevin, getting ready to go to the park. There, they find Nevin’s favourite play site, have a wonderful time at the swings, and return with flowers for Nevin’s grandmother. Using a guessing game, grandfather and Nevin decide on what clothes will be worn to the park, which piece of playground equipment Nevin will use, and to pick the dandelions they find scattered between the manicured areas of tulips and daffodils. Numerous picture cues and simple repetitive language will help young students read this book independently. As a read-aloud for younger children and students learning English as a second language, it introduces simple vocabulary that is part of most children’s everyday world. As an intergenerational story, it helps young children connect with the older adults in their family and, hopefully, with the broader community.

				Classroom Connections: Inspired by the block shapes, simple colours, and spring theme in the book’s illustrations, children could cut out tree trunks, leaves, items of clothing, and flowers from construction or patterned paper and create a mural. This might be a good activity for 2 or 4 students to work collaboratively on to depict part of the story.

				The guessing game depicted in the story has many applications in the classroom. E.g., students think of a word, letter, or story character, while others hold up items or say a word and ask, “Is it this?” After students participate in a reenactment of the story where the patterns of guessing are established, the “guessing” game could be a regular, fun event in any primary classroom. 

				[Review by Betty Schultze.]
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				Our Corner Grocery Store

				by Joanne Schwartz

				illustrated by Laura Beingessner

				Tundra Books, 2025

				ISBN 978-1-77488-791-2 (hc)

				$24.99, 32 pp, ages 3 – 7

				penguinrandomhouse.ca

				Our Corner Grocery Store is the first picture book written by the well-known children’s author Joanne Schwartz. First published in 2009, Our Corner Grocery Store is celebrating its sixteenth anniversary with a new cover.

				The main character in this gentle story is a young girl named Anna Maria. Anna Maria loves Saturdays because she is able to spend the whole day at her grandparents’ corner grocery store. She arrives early in the morning and is kept busy arranging the fruits and vegetables on the wooden racks and putting the bread delivery on the shelf. As the day progresses, she is given other little jobs, especially when the store fills up with customers. Each day, the corner grocery store is filled with activity and a sense of community. It’s a familiar place for friends and neighbours to gather and share news, pick up a sandwich for lunch, or buy some groceries. The illustrator, Laura Beingessner, has captured the essence of this tiny corner grocery store with her colourful images and hundreds of little details.

				Classroom Connections: Our Corner Grocery Store would make a great read-aloud book for primary classes. It offers many opportunities for discussion and for students to search for connections (text to text; text to self; text to the world). And don’t forget to hunt for the orange cat that appears on each page! Or maybe try out the recipe for stuffed mushroom caps? [Review by Brenda Boreham.]
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				The Biggest Smallest Thing

				by Sara de Waal

				illustrated by Ana Stretcu

				Annick Press, 2025

				ISBN 978-1-77321-945-5

				$23.99, 41 pp, ages 6 – 12

				annickpress.com

				This book celebrates the incredible thinking that goes on in classrooms where students are encouraged to think creatively and to appreciate the diversity of approaches one can take to solving a problem. As students prepare for a science symposium, we are introduced to participants Mo (who wants to be a chemist) and Muriel (who wants to be a cat). The problem presented is “What is something big you can make with something small?”

				As students consider, question, and explore, there are many funny moments which will delight any young reader. The solutions are all different, and range from an egg making meringue to a piece of chalk making a long line. At the end of the story, Mo learns an important lesson, and the author includes a section that provides a scientific explanation for each solution.

				This excellent book exemplifies an environment for learning in which each child’s strengths are recognized, whether it’s eating a popsicle in three bites or blowing your nose to the tune of the alphabet song. The tone of the book suggests that in this inclusive classroom, all ideas are acceptable and everyone is treated with respect and affection.

				Classroom Connections: This is an excellent read-aloud book for students in all primary classrooms, and one in which they can make many connections between the book’s characters and themselves. It is also a science book that discusses 

			

		

		
			
				Be an Icky Things Detective

				Solving Nature’s Strange and Slimy Mysteries

				text and illustrations by Peggy Kochanoff

				Nimbus Publishing,2025

				ISBN 978-1-77471-460-7

				$17.95, 52 pp, ages 7 – 12

				nImbus.ca

				Be an Icky Things Detective is the latest title in the Be a Nature Detective series by Peggy Kochanoff. This non-fiction book is packed with intriguing facts about twenty plants and animals that have reputations for being “gross” or “icky.” Each entry begins with a question, such as: “How are maggots used to heal people who are sick? Why are slugs slimy? What’s the difference between a millipede and a centipede?” The purpose of each investigation is to answer the question and to underline the fact that what we may consider unexpected and strange differences are actually adaptations that the animals and plants have made in order to survive.

				Classroom Connections: In addition to its usefulness within the science curriculum, the inclusion of many text features makes the content of this book accessible to younger readers and a valuable tool for teaching students how to read non-fiction books. Finely detailed watercolour paintings provide context for the text. Other text features include title, introduction, headings, bold words, diagrams, labels, captions, a glossary, and a reference page. 

				[Review by Brenda Boreham.]
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				concepts from the importance of human and animals’ ability to sneeze to the ripple effect and the science of sound. Presenting additional demonstrations in the classroom will help students understand these concepts. The book ends with a new and fascinating question: “What small thing will you do to change the world?” A question that can be asked at any age, helping students develop their understanding of the privilege and responsibility of living in community. 

				[Review by Betty Schultze.]
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				Malice at the Mall

				by Pierrete Dubé

				illustrated by Ninon Pelletier

				Orca Book Publishers, 2025

				ISBN 9781459842991

				$12.95, 107 pp, ages 9 – 12

				orcabook.com

				Like most kids her age, Mina is constantly at odds with her parents. After all her screens are taken away, Mina secretly stashes one as she leaves her house, embarking on an impromptu journey. Eventually, Mina ends up at her local mall, where she plays her video games inside an inconspicuous cardboard box. Hours go by, and when Mina finally arises from the box, the mall is completely abandoned. Slowly, strange things start happening, and Mina realizes she’s not alone. All the mannequins inside the mall become alive, with soulless eyes and twisted smiles. Listening to their plans, Mina soon learns the dark history of the mall and the even darker future for herself. This is just one book in the Shivers series, with the others offering the same thrilling and spooky fun.

				Classroom Connections: This book is a great way for students to explore writing scary stories and how to build suspense. Students could share some of their biggest fears and discuss what elements make a story or item truly terrifying. Just like how the mannequins became alive, students could create a story where they make an everyday object come to life. They can have fun by changing the object’s personality, how it moves, its goals, and even its voice. The book also has some great vocabulary for horror stories, which kids could take inspiration from. [Review by Katherine West-Sells.]

			

		

		
			
				The Case of the Tagalong Twin

				The Case of the Buried Treasure 

				written and illustrated by Eric Hogan and Tara Hungerford

				Firefly Books, 2025

				ISBN 978-0-2281-0570-1

				ISBN 978-0-2281-0568-8

				$19.95 hc / $6.95 sc, 32 pp, ages 3 – 8

				fireflybooks.com

				The Case of the Tagalong Twin and The Case of the Buried Treasure are the latest titles in the Gumboot Mystery series. Each book in the series has a mystery to be solved by the main characters, Scout and Daisy. By using their five senses, unravelling clues, and often visiting the library, these two little mice discover the science concept that is the theme of each book. For example, in The Case of the Tagalong Twin, Scout and Daisy learn about shadows and how and when they are formed. In The Case of the Buried Treasure, they discover that when tulip bulbs are buried in the fall, they contain all the nutrients needed for the plant to grow and flower in the spring!

				At the end of each book, two pages of “field notes” provide young readers with simple definitions for the science vocabulary used in the story, as well as facts and other information about the topic. For example: “The sundial was the first clock created by humans. A rod called a gnoman casts a shadow on a flat plate marked with hour lines.” Each book concludes with an art/craft activity.

				The stories and illustrations for the Gumboot Mystery books originate from the television series (stop motion animation) starring Scout and Daisy. The mice are needle-felted and dressed in handmade and knitted clothes. The sets are exquisitely detailed and full of three-dimensional objects (dishes, furniture, rugs, quilts, books, flowers, trees, etc.).

				Classroom Connections: The books in this series skillfully weave science, math, language, and art skills throughout an engaging storyline. Each title could serve as a springboard into a variety of inquiries and classroom projects. Reading strategies include making connections, asking questions, making predictions, and visualizing. [Review by Brenda Boreham.]

			

		

		
			
				Kuekuatsheu Creates the World

				retold by Annie Picard

				illustrated by Elizabeth Jancewicz

				Running the Goat, Books and Broadsides 

				and Manu Tshishkutamashutau Innu Education; 2024

				ISBN 9781998802210

				$24.99, 31 pp, ages 5 – 10

				runningthegoat.com

				Kuekuatsheau Creates the World explains how the world was created according to an Innu legend told to the author by her grandparents. In this story, a canoe full of animals is together after the world is flooded, and they decide they must dive to the bottom of the sea to find some earth on which to create land for themselves. Three of the animals—Amishk the beaver, Nitshik the otter, and Muak the loon—dive to the bottom of the ocean, one at a time, without success. Finally, Utshashk the muskrat offers to go, although the others protest that he is too small. Utshask finally surfaces, drowned but holding in his paw a small bit of earth. The wolverine, Kuekuatsheu, takes the earth and breathes on it, and it gets bigger. Missinak, the turtle, offers to carry the land on his back, and as he keeps breathing on the earth, it becomes big enough to hold all animals, plants, trees, and people.

				Written in both English and Innu-aimun, this simply but beautifully illustrated picture book is both a straightforward retelling of a creation story, and an opportunity for students to learn how to read, write, and speak the Indigenous language of the Innu people. The use of bold colours, simple outlined shapes, and sparse details makes this a delightful visual journey for the reader.

				Classroom Connections: This book was designed to be a teaching tool for students who are learning the Innu-aimun language and will be a valuable resource both for cultural connections and the simple, easy-to-read story. For all students, it presents one of many creation stories that could be used in a 

			

		

		
			
				Levi’s Gift

				by Kathy Stinson

				illustrated by Ellie Arscott

				Nimbus Publishing, 2025

				ISBN 978-1-77471-449-2 (hc) / 978-1-77471-498-0 (sc)

				$24.95 (hc) / $14.95 (sc), 32 pp, ages 3 –7

				nimbus.ca

				Levi’s Gift tells the story of Levi, who finds solace in playing the violin after a difficult wartime childhood in which he loses his family. Although his violin was also lost during the war, he works hard and scrimps and saves to buy another violin. When Levi emigrates, he takes his violin with him and builds a life in a new country. As he gets older, it becomes more difficult for Levi to play, and the violin sits, unused, on a shelf until Levi hears that schools are asking for donations of musical instruments. Levi is reluctant to part with something so important to him, but, ultimately, he decides it is better to give up his beloved instrument so that a student will have the opportunity to learn to play music. Months later, Levi receives a thank-you letter from Gabriela, the recipient of Levi’s violin. Gabriela invites Levi to her school, where she thanks him, shares the story of her life, and plays his favourite music—Brahms’ "Lullaby"—the music Levi had played for his son.

				Classroom Connections: This gentle story introduces some difficult subjects (war, death, immigration), but ends on a positive note as Levi finds happiness in his decision to give up his beloved violin to benefit another lover of music. [Review by Diana Mumford.]
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				comparison study. There is an opportunity to create Venn diagrams with these stories. Examples might be the story of Noah’s ark or the Anansi stories from Africa. The theme of the little animal who is the hero while the larger, more predictable animals fail can lead to fascinating parallels in both literature and the student’s experience of how something small can be the very thing to solve a big problem. The drawings on bright backgrounds of colour will lend themselves to students creating similar pictures, outlining shapes in their pictures with a black Sharpie and an aura of light. [Review by Betty Schultze.]
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				Renewal

				Indigenous Perspectives on Land-Based 

				Education In and Beyond the Classroom

				Edited by Christine M’Lot and Katya Adamov Ferguson

				Portage & Main Press, 2025

				ISBN 9781774921678

				$37.00, 224 pp, teacher's resource

				portageandmainpress.com

				Renewal is the second book in the Footbridge Series. Though Renewal uses the same framework as Resurgence, the first book in the series, there are slight differences in Renewal. The Footbridge Framework in Renewal focuses on Indigenous perspectives and texts through a land-based lens. There are five points in the journey along the bridge, divided into two sections: Educator Connections and Classroom Connections. Additionally, Renewal includes two new subsections in Classroom Connections that specifically focus on land-based learning and ways to connect to the land through engagement with the texts in the book. 

				The book opens with a brief Introduction that provides the reader with important, relevant and specific background information about Indigenous education, land-based education, and the rationale for the title Renewal. Source material, research or specific texts, such as essays, news articles, websites, videos, and government documents, discussed in the book are referenced with corresponding footnotes. This provides a strong foundation for both the theoretical and practical concepts in the book. 

				As someone who has begun my journey along the footbridge of Indigenous land-based education, the introduction helped me by providing succinct information defining and describing Indigenous and land-based educational theoretical and 
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				The Cariboo Trek of Callum McBay

				by Colin Campbell

				Tradewind Books, 2025

				ISBN 9781990598333 (sc) 

				$14.95, 120 pp, intermediate/high school readers

				tradewindbooks.com

				Former high school teacher-librarian Colin Campbell has drawn on his Scottish roots and knowledge of the BC interior to craft this informative and entertaining young adult novel. The adventure begins in the spring of 1862 when seventeen-year-old Callum is forced to leave the family’s Glasgow-area farm—which has been struck by an outbreak of sheep scrapie—for the Cariboo gold fields. With the support of family members, he has enough resources for a dangerous sail around Cape Horn and on to Victoria. From there, he treks (via ferries, barges, canoes, mules, and camels), meeting villains and friends among the 30,000 or so prospectors who also flooded the BC interior seeking riches from placer gold deposits. Eventually, that autumn, Callum teams up with a trio of more experienced prospectors on a claim at Williams Creek and, within two weeks, paydirt is hit. That modest fortune is enough to save the McBay family farm back in Scotland.

				Classroom Connections: The introduction to this brief novel includes a comprehensive map by Jeffrey Ward, an author’s note serving as a preface, a closing historical note, and a separate acknowledgement section by Campbell, which better explains the region’s historical geography and the book’s source material. Throughout the novel, there is consideration given to local First Nations people at this time, through contributions like transporting newcomers and suffering from mass outbreaks of disease imported by prospectors. The concise nature of the work means it has potential for a cross-curricular class novel study, especially since it is based on critical events in mid-nineteenth-century British North American history. One of the two topics in Ontario’s 2023 grade eight History curriculum, for example, is “Creating Canada, 1850–1890,” where students are encouraged to “learn about the experiences of and challenges facing different groups, including First Nations … during this period. They also learn about the legacy of colonialism.” [Review by George Sheppard.]
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				Reviewers

				Brenda Boreham found that helping young students discover the magic of reading was one of the most satisfying aspects of her teaching career.

				Brianne MacLaren-Ross is a Special Assignment Literacy Teacher and Instructional Coach in Windsor, ON. Her past doctoral research focused on using graphic literature in the classroom as a means of promoting multiliteracies. Currently, Brianne is interested in research focusing on instructional coaching and collaborating with teachers to promote student success.

				Diana Mumford became the editor of Canadian Teacher Magazine after a 20 year career as a teacher and teacher-librarian. She is committed to the promotion of Canadian books for kids. 

				Betty Schultze is a retired school teacher and literacy consultant who remains interested in helping children learn to read and write. 

				George Sheppard is professor emeritus at Laurentian University.

				Katherine West-Sells is a Grade 10 student at Eric Hamber’s mini-school in Vancouver, BC. She loves softball and is an avid reader.
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				pedagogical concepts. For example, I quickly learned that “land-based education is on the land, about the land, and from the land” (p. 3). Land-based education reflects Indigenous “philosophies and methods of education … connected to specific places and rooted in history, language, and culture,” while being interdisciplinary, experiential, and inclusive of all learners (p. 3). 

				The writing and tone of the book engage the reader in a conversation among the editors and contributors. It contains encouraging and reassuring advice and recommendations, as the editors acknowledge they are walking alongside you in your journey of learning about Indigenous land-based education. The editors also provide practical approaches and checklists to help educators begin their journey, along with a list of recommended resources for further reading. 

				Lastly, the introduction discusses the book’s organization of each section and its corresponding contributors and their texts. The overview includes a table format identifying each contributor, their nation, title of text, type of text, suggested learner level, and connected concepts. The table is accessible for educators and provides different entry points for those who are beginning or continuing their teaching and learning of Indigenous land-based education, to engage with the texts authentically and intentionally with their students.

				Then, the book is divided into four main sections reflecting the Indigenous ways of Knowing, Being, Doing, and Becoming that include a range of multimodal texts, from personal narrative essays, poems, visual art, photography, and activist posters. Each section contains a brief introduction, contributor biographies, and the text itself. Each text is followed by Educator Connections. This section includes reflective questions and suggested actions for educators to engage more deeply with the text. 

				The editors “treat each piece [text] as a ‘living text’ that acts as a springboard for engaging with Indigenous voices and pedagogies” (p. 5). The Educator Connections provides a platform for educators to deepen their “awareness and appreciation of our intrinsic connection to the land, emphasizing its vital role in shaping culture, identity, and well-being” (p. 5). This section offers educators the opportunity to pause, reflect, and consider how they and their students can engage with the text in meaningful ways.

				The Classroom Connection section identifies overall concepts, provides prompts and/or actions for students to make personal connections to the text, and for making community connections through learning circles. Most importantly, students can connect with the text through land-based learning, connecting to the Land Back movement, and Connections to Other Indigenous Resources. 

				Each Classroom Connection section is grouped into three levels of learning, based on students’ “comfort level and prior knowledge and experiences” (p. 28). The levels are identified as Beginning, Bridging, and Beyond, each symbolized by an icon corresponding to a phase of the moon. 

				As someone who has entered the footbridge of learning about Indigenous philosophies and worldviews of land-based education, I feel Renewal provides an accessible and approachable framework and method that are practical for educators. While I was reading the book, I felt I was not only in conversation with the editors and Indigenous contributors, but I was also walking alongside them on the footbridge as I continue my journey of learning about Indigenous land-based education. [Review by Brianne MacLaren-Ross.]
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				Multicultural, multi-age, and cross-curricular learning activities, debates are employed in classrooms around the world with students from upper elementary to higher education in subjects such as Language Arts, Social Studies, and Economics. Typically, in a debate, “an opinion must be clearly stated, supported by reasoning and evidence, and defended against conflicting views” (Branham, 1991, p. 1). Debates are generally proceduralized, competitive, and oral face-to-face (f2f) activities (e.g., the one-on-one Lincoln-Douglas or the four-on-four Canadian National debate formats). Empowering and dialogical, debates provide students with opportunities to develop their critical thinking skills. Although defined variously, critical thinking skills include analyzing, evaluating, and inferring (Delamain & Spring, 2021; Facione, 1990).

				As an alternative to f2f debates, teachers can facilitate unstructured, casual-like, and asynchronous written debates using the free-of-charge, cross-platform, user-friendly Kialo Edu (KE) website (https://www.kialo-edu.com/). KE-mediated debates can alleviate stresses and issues associated with f2f oral debates, such as time pressure and stage fright, and provide an experience in which students can learn how to voice reasoned opinions assertively, critique opposing perspectives civilly, and construct multidisciplinary knowledge socially.

				When teachers use Kialo Edu, students also develop argumentative writing skills that mirror debating skills—supporting a stance (i.e., a thesis) with reasons and evidence, and addressing opposing viewpoints (Hillocks, 2011; Irvin, 2010). Equipped with these skills, students can perform essential personal and academic tasks, such as evaluating the credibility of social media posts, inferring friends’ feelings from their SMS messages, and composing essays. This article highlights some of KE’s advantageous and intuitive features and provides recommendations for conducting KE-mediated debates.

				Advantageous Features

				With KE’s straightforward features, teachers can easily create classroom debates. To do so, a teacher clicks the New icon and then has two options: select a prompt or create their own. The 600+ compelling, ready-made prompts are categorized by topic (e.g., Just for Fun, History or Economics) and age range (8 – 10, 11 – 13, 13 – 15, and 15 – 18), all of which are available in the Topic Library. Some examples of these prompts include Does pineapple belong on a pizza? Ancient Athens or Sparta: Which was the better place to live? and Are price caps a useful economic tool? Alternatively, the teacher can create their own relevant and controversial prompt, such as Mobile phones should be prohibited in K–12 classrooms. After selecting a pre-made prompt or composing their own, the teacher clicks the icon labelled Skip Rest and Create, and the debate is ready for students.

				To invite students into the debate, the teacher can post a QR code, email a hyperlink to it, or link it to their students’ KE accounts, which the teacher or the students can create. After students have joined the debate, they contribute to it by clicking the green Pros + or red Cons + icon and then posting their Claim(s): reasons and evidence, for or against the prompt.

				Critical Thinking and Argumentative Writing Skills

				After students have posted their Claim(s), the teacher can facilitate incrementally challenging learning tasks to develop their critical thinking and argumentative writing skills. For example, to hone analytical skills, the teacher can model and then assign students to deconstruct and label their peers’ arguments according to their constituent parts, that is, reasons and evidence, by using the Comment feature.

				If more substantive conceptualizations of arguments are taught, most notably, Toulmin’s model (2003), students can also label warrants (i.e., explanations connecting the Claims and evidence, often unstated), backings (i.e., support for warrants) and qualifiers (e.g., may, probably and likely).

				Or, to practise evaluative skills, teachers can guide students in critiquing the evidence in their peers’ Claims. For scaffolding, teachers can model questions from the CRAAP Test (California State University, 2010), an evaluation framework based on Currency (time), Relevance, Authority, Accuracy, and Purposefulness. As an illustration, consider the teacher’s response to the student Leila’s evidence: “Leila, excellent evidence, the article is from a reliable source, Time Magazine, uses accurate information and is written to inform the public, but it is about college students. Do you think an article about K to 12 students would be more relevant? Also, it is a little old. Should a more current article be used?”

				Or, to develop students’ argumentative writing skills, teachers can underscore essential components of argumentative writing, such as counterarguments. Take, for example, the following interaction between the student Jacob and the teacher: Jacob posts, “Although a few students use mobile phones to help them learn stuff like math, many students use mobiles to cheat, way too many. Actually, many of my friends secretly use websites on their phones in math class to do their assignments.” In response, the teacher writes, “Excellent writing! I like how you respectfully address an opposing viewpoint right away and add the qualifier ‘many’ to show it’s not true in all circumstances. Both aspects add credibility to your Claim.”
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				Classroom Management and Assessment

				There are also intuitive features to assist with classroom management and assessment. For example, teachers can animate shy students or those who fear making public mistakes with the Small Group Mode. With this mode, teachers can randomly or selectively move students into private, small-group debates, that is, socially less risky environments. Or with the Anonymous Participation, teachers can anonymize student names, replacing them with colour-animal names like Orange Butterfly and Blue Rabbit. Anonymity can reduce student convergence to group norms and may promote argumentation in online environments (Ainsworth et al., 2011).

				But anonymous online participation can embolden some students to post insensitive comments. To address this issue, teachers can utilize the Roles feature. With it, teachers can assign one of three roles to students: the Writer role, which enables students to post freely; the Viewer role, which restricts students to view postings only; or the Suggestor role, which allows students to write posts that, before being made public, require teacher approval. By assigning this last role to students, the teacher can vet comments and ensure a safe, respectful, and inclusive learning environment.

				Regarding assessment, teachers can use the Info & Stats feature, which displays the number of Claims, Contributions (i.e., replies to other students’ Claims), and Votes for each student, to intervene with minimally engaged students proactively or assign grades based on participation. Moreover, with the Grading and Feedback feature, teachers can assign numerical grades ranging from 0 to 10 and provide written feedback on individual Claims and provide an overall grade and summative written feedback to each student. Grades can be continuously entered and then released, publicly or privately, when appropriate to each student.

				Pedagogical Recommendations

				Below are some recommendations to facilitate engaging, safe KE-mediated debates, pre-, during, and post-debate.

				Pre-Debate

				To ensure that students can fully participate, teachers should facilitate activities that familiarize students with the debate topic and explicitly teach argumentation. Useful activities include using engaging topic-related videos and readings followed by group brainstorming discussions and think-pair-shares; and providing direct instruction about the structure of an argument followed by argumentative writing tasks scaffolded with sentence starters, model texts, and direct written feedback. Before a debate, expectations regarding the number of required posts, for instance, Claims and Contributions, should be made clear to students. Furthermore, reviewing principles of civility, that is, respectfulness, tolerance, and consideration (Cormier & Brighouse, 2019) is necessary, too. Effective strategies include collaboratively deconstructing, comparing, and discussing examples of civil and uncivil KE-mediated arguments and, while doing so, highlighting key disagreeing and interrupting phrases, for instance, “Well said, but I think…”, “I see your point; however, from my perspective…” and “May I jump in here?”

				During Debate

				During the debate, teachers should moderate arguments regularly, sensitively, and strategically. Scheduled moderation creates teacher presence, and this presence should include praising insightful and thoughtful posts and intervening when arguments go awry, for instance, when they become heated or go off-topic. To mediate tense arguments, restating students’ conflicting opinions publicly can calm emotions and close dialogue. Or, if the argument has already grown hostile, locking the debate and privately messaging the combative students to investigate (Salmon, 2012) may be necessary. When posts drift off-topic, sifting through them and deliberately weaving relevant ideas and comments together in a realigning post can steer discussions back on topic (Salmon, 2012).

				Additionally, teachers should avoid commenting on content and instead focus on scaffolding critical thinking and argumentative writing skills. To illustrate, if a student replies to another students’ posting with merely an affirmation (e.g., I agree), then encouraging the student to elaborate on their reasoning by asking questions like “Could you add anything more to X?” or “To what degree do you agree with X?” fosters both skills. Caution is needed when moderating, though, because too much can dampen online peer-to-peer dialogue (Mazzolini & Maddison, 2003). Finally, to conclude an argument, summarizing Claims and points of interest (Salmon, 2012) in the Group Chat is effective.

				Post-Debate

				Following the summary, the teacher can lead a reflective discussion in the Group Chat with some questions, guiding students to ponder their argumentation, communication and application. Some apt questions include “Has anyone changed their stance? If so, why?” “How well did you communicate your reasons, evidence and counter arguments?” and “How will this debate change your thoughts and actions inside or outside of the classroom?” Lastly, since consensus-making is a key skill in life and debating is about, in the words of Branham (1991), creating a marketplace of ideas—declaring a winning side can be unnecessary; instead, guiding students in devising a compromise to or consensus with the thesis may be a more beneficial way to end a debate (Newman, 2020).

				Conclusion

				With the free-of-charge, intuitive and cross-platform website KE, teachers can create, manage, and assess casual, safe, and cross-curricular written debates with students from the ages of eight and upward. Through these text-based debates, teachers can scaffold students in developing their critical thinking and argumentative writing skills, for instance, analyzing, evaluating, and responding to opposing views, through pre-, during and post-debate activities. Whilst necessary to perform many personal and academic tasks, critical thinking and argumentative writing, more importantly, are 21st century skills that hold potential to save “young people from the echo chamber of social media” (Newman, 2020, p. 27) and enable them to engage in constructive disagreement and avoid abuse and violence (Newman, 2020).

				≈

				Resources

				Debate and Speech Foundation Canada: https://www.speechanddebatecanada.com/materials-for-debating

				Different models of arguments:https://owl.purdue.edu/owl/general_writing/academic_writing/historical_perspectives_on_argumentation/index.html 

				Different kinds of evidence:https://www.yourdictionary.com/articles/evidence-writing-essays

				≈
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				Many school environmental clubs are examining plastic pollution stemming from the continued use of single-use containers and over-packaged items. Another issue of great importance is the increasing volume of microplastics caused by the disintegration of plastic pieces. This environmental hazard has literally been put under the microscope by the Eenchokay Birchstick School’s Eco Action team.

				In the remote fly-in community of Pikangikum, ON, the only option for disposal is landfill. When students at Eenchokay Birchstick School noticed the enormous amount of plastic garbage accumulating at their local lake, they became very interested in its pollution. As the term “microplastic” was a new concept for them, they decided to instigate an in-depth investigation in order to understand the consequences of its existence.

				During 2023-24, Rosa Alaimo’s Grade 8A class became inspired to work on a microplastic project. With funding from Learning for a Sustainable Future (LSF), students chose to purchase a Saturna Imaging System—a specialized microplastic camera from Ocean Diagnostics. Often, on weekends, students would retrieve and analyze microplastic pieces from Lake Pikangikum. They used the camera to display their research and findings at a school-wide event for Earth Week. What’s more, students made recommendations to the Chief and Council to inspire greater change in Pikangikum.

				One initial team member stated, “We followed the camera procedures, and we’re able to use the program to analyze. Then we categorized the pieces using the classification chart, and made a discovery. Finding only fragments and foams revealed that the plastic was from bottles, toys, cups, packing, and construction materials.”

				The response from students, staff, and the entire community was very positive. In fact, all grades got hands-on experience in determining why disposing of garbage properly is essential, and why littering affects the water, animals, ultimately ourselves, as well as future generations.

				The team’s sustainability impact emphasized the positive effect it had on the residents. Thirty-two students were directly empowered, and hundreds of students, teachers, and staff were indirectly inspired by the work. These Grade 8A students and the Eco Action Team were leaders in their sustainability work and research, and have begun making changes at the school that will endure for years to come.

				To celebrate Earth Week in 2025, the group put on a two-day school-wide event of several activities and presented their research that brought attention to microplastics in Pikangikum and beyond. They worked on a project called Eco Solutions and focused on researching companies and those involved in fighting against plastics by creating innovations. Students created an interactive art piece for the occasion by gathering over fifty egg carton flats and assembling a giant Earth, taping the cartons together to form a large sphere. It was then covered in paper mache and painted to resemble a globe. This encouraged students of all grades to pick it up for a hug. Also, there was a poster included on which students could write inspiring messages on sticky notes, giving reasons why we need to care for the Earth and what everyone can do to take part. Research boards were displayed, along with reports that students wrote about animals from around the world. 

				Lead teacher Rosa Alaimo reported, “Later, we debriefed our event together as a class, talking about what went well, and what we could change if we were to do it again. A pizza party followed to celebrate our hard work over the past two days that attracted 510 attendees, as well as the long-term work that had been done throughout the project.”

				In 2024-25, Alaimo’s 8A class of new students worked on a video documentary about microplastic. It was entered in the annual Water Docs for Schools Canada-wide film competition and won 1st place for Best Film. It was posted online for the whole Pikangikum community to view and was shared with its partner school, William Dunbar, in Pickering, ON.

				This powerful 4.44 minute video (https://ourcanadaproject.ca/place/lets-fight-microplastics-8as-journey-to-making-a-water-documentary/) written, filmed, and edited by students featuring the Eco Avengers, includes various students stating, “We wanted to understand how serious this issue is. We learned a lot about heavy issues and almost cried from the pain and worry we felt. We realized we needed to find hope and use less plastic by choosing biodegradable or reusable materials. We wanted to inspire young people to take care of our earth.” 

				Due to these efforts, the high school Student Council was also inspired to create a future position for an Environmental Leader on the council. The school board also approved that the Eco Team work toward an Eco Schools certification for this and subsequent years.

				Alaimo concluded, “We found that the staff was very interested in our work, and also extremely impressed with the high quality of the projects.”

				The Eco Action Team continues to live by the words from the American Activist and Poet Amanda Gorman: “For there is always light, if only we are brave enough to see it. If only we are enough to be it.”

				The 2025 August Geneva Global Treaty to curb plastic pollution failed miserably. It was a devastating blow to all who attended. Environmental activists and multiple nations called for delegates to reject the outcome. While we continue to face decade after decade of plastic tsunamis, political and corporate leaders received a failing grade. 

				Students alone cannot solve this problem. Our hope lies with the Eco Avengers of all ages worldwide to educate themselves and their communities. As well, all citizens can use their voice and refuse unnecessary plastic with their power of purchase.

				≈

				Related Links

				 https://ourcanadaproject.ca/place/looking-at-microplastic-thinking-globally-and-acting-locally-in-pikangikum/. 

				https://ourcanadaproject.ca/place/lets-fight-microplastics-8as-journey-to-making-a-water-documentary/

				https://www.cbc.ca/news/science/global-plastics-treaty-consensus-1.7610277

				https://environmentaldefence.ca/2023/04/18/plastic-packaging-in-grocery-stores/

				https://www.unep.org/news-and-stories/opinion/african-nations-have-power-tools-re-design-plastic-pollution-free-future

				https://childrenshealthdefense.org/defender/clouds-microplastics-drink-food-cd/
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				Larraine writes children’s illustrated adventure books on composting and pollinating. 
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				With so much unrest south of the US/Canada border this year, many Canadians opted for more peaceful vacation destinations, whether exploring the vast Canadian landscape or taking a bucket-list trip to Europe. This summer, we went east—indeed far east—and found that serenity in Kyoto. “Kyo,” the Japanese word for capital (as seen in Tokyo, meaning eastern capital), meant capital city when applied to Kyoto, which held the title until the late 1800s. In a historically fortuitous decision, Kyoto’s ancient infrastructure was spared in World War II because the American Secretary of War recognized its immense historical and cultural significance.

				At first glance, Kyoto stands in contrast to the scale of Tokyo, a city of over 37 million and home to the world’s busiest train station and intersection. By comparison, Kyoto’s train, subway, and bus system is simple and, at times, tranquil even when travelling to sites at the far reaches of the city. And if you’re looking for a retreat in this age of distraction, it is Kyoto’s spiritual centres that just might soothe your soul.

				When visiting religious sites, it is important to realize that there are two main religions—Shinto and Buddhism. Shinto can be seen as the state-sponsored religion, often extolling the spirits of past emperors who still “inhabit” the grounds. Their shrines are usually known by the torii gates, which look like large bird perches, demarcating where ordinary life ends and the sacred begins. Buddhist temples, on the other hand, usually have very large sanmon gates, guarded by two warrior statues called nio, one with its mouth closed and the other open. Locals and visitors suggest that visiting too many can leave you with “temple or shrine burnout,” but here are a few must-see suggestions.

				Built by the same Ashikaga Shogunate family, both the Golden (Kinkaku-ji) and Silver Pavilions (Ginkaku-ji) are known for their contrasting elements. The former, covered in gold leaf, is a striking example of opulence and grandeur, stunningly reflected in the pond that surrounds it. The latter, crafted by the grandson of the Golden Pavilion’s owner, is understated and serene, and makes for a one-with-nature stroll through the meditative gardens. And if centring yourself is part of your pilgrimage, the Okochi Sanso Villa created by the Japanese actor Denjiro Okochi over the span of 30 years, offers unmatched vistas, mossy garden trails, and a tea house to complement the Zen atmosphere.

				If you are looking for true feats of ancient engineering, you will want to visit the Yaska Pagoda, a 46-metre-tall marvel originally built in the sixth century. Its five-tier, winged structure represents traditional Japanese architecture, ornamented with a shimmering tile roof. The nearby temple, Kiyomizu-dera, is similarly stunning. Nestled in the foothills of Mount Otowa, it provides spectacular views 

				of the city. You might question how such structures were created without a single nail or screw. Speaking of images you will never forget, the Sanjusangendo Temple houses the 1001 Kannon, or goddesses of mercy, with accompanying guardian deities. Each goddess is unique and intricately carved from cypress wood, adorned with gilded leaf to punctuate each statue’s multiple arms or faces. If you’re lucky enough to be there on the second Sunday of January, you’ll see the spectacular coming-of-age archery tournament featuring about 2,000 young adults.

				When visiting shrines, perhaps the most memorable is the Fushimi Inari Shrine, built in 711 and known for its thousands of torii gates that form a tunnel through a mountain pathway. Unlike temples, shrines have free entrance due to the tradition of playing official roles in cultural and state ceremonies.

				One of Kyoto’s most iconic districts is Gion. However, the summer of 2025 saw increased misbehaviour by tourists who failed to respect Japanese norms and culture, engaged in clickbait antics, and treated traditional customs as novelty. With this in mind, when visiting the Gion district, it might be worth investing in a tour guide who can help you understand the historical significance of the centuries-old traditions, as well as how to approach it with reverence and respect. If Japanese culture can sometimes seem esoteric (no tipping, minimal garbage receptacles), appreciating Gion, including which streets and areas are off limits, can help preserve the integrity of the area.

				Of course, even though Kyoto is adept at preserving historical sites, its modern conveniences reflect the technology and innovations Japan is known for worldwide. For example, their toilet technology is second to none, and if you’re bringing children, you might have to give them a crash course on a tablet-driven tank system. Likewise, ramen and conveyor belt sushi houses may expect you to order directly from touchscreens rather than wait staff—a situation where a picture may be worth a dozen meals. 

				However, if old-world charm and modern variety are part of your culinary journey, you will not want to miss the Nishiki Market. Estimated to be over 400 years old, its bustling five-block-long intoxicating atmosphere is where you can find staples like wagyu beef skewers and sashimi (fresh raw fish), or brave new delights such as Yuba (soy milk skin), Tako Tamago (octopus with a quail egg inside its head), or warabi mochi, a jelly-like treat of macha from nearby Uji—the first place in Japan where green tea was cultivated.

				If serenity is your desired vacation goal, perhaps the Philosopher’s Walk in the northern part of Kyoto’s Higashiyama district might be the perfect destination, or the stunning natural wonder of the bamboo forest in the Arashiyama district might make you simply glad to be alive. It’s in the integration of nature’s riches with skilled creativity, the functional and the spiritual, the modern and the historical, that there seems to be a sense that this once capital city has something to offer our fractured selves. And in a Western world that seems to want to maximize divisions, Kyoto might have the answer we’re all looking for.

				≈

				Matthew DeJong teaches English and Philosophy in the Peel District School Board, ON and has been a travel writer for over twenty years. His new short story series, The Jordan Stories, has been published by Nelson’s Edwin division and appears in thousands of classrooms throughout Canada and around the world.
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				Canada-wide Writing Contest for Grades 4–8

				A student you know could become a published author! Inspire your young writers (Grades 4 to 8) to enter Ripple Foundation’s national annual Creative Writing Contest. Ripple Foundation is a 100% volunteer-run Canadian charity that fosters creativity in youth and champions free, nationwide creative writing through Kids Write 4 Kids, Write It Workshops, and the Wave Blog programs for children and youth. Since 2012, Ripple Foundation has published 27 titles by Kids Write 4 Kids winners. Net proceeds from book sales are donated to winner’s charity of choice in Canada. In addition, the winner will be part of the judging panel for the following year’s contest. Submission deadline is March 31, 2026. Learn more about the contest and published titles online at: ripplefoundation.ca/contest.

				Canadian Math Kangaroo Contest - Save the Date!

				The Canadian Math Kangaroo Contest (CMKC) will be held on March 22, 2026, at over 50 locations across Canada. Registration opens in late November. This annual competition, available in English and French for students in grades 1 to 12, features multiple-choice questions aligned with the school curriculum. Designed to be thought-provoking and creative, the problems showcase the beauty of mathematics. Are you a teacher and want the contest at your school? Register as a private centre and let your students write on March 19 or 20. CMKC provides training for students and professional development for educators. For more details and resources, visit: mathkangaroo.ca/ or contact: info@mathkangaroo.ca.

				2026 Gloria Barron Prize for Young Heroes

				The online application system for the 2026 Gloria Barron Prize for Young Heroes is now open. Established in 2001 by author T. A. Barron, the Barron Prize annually honours 25 outstanding young leaders ages 8 to 18 who have made a significant positive difference to people and the environment. Fifteen top winners each receive $10,000 to support their service work or higher education. The 15 winners and 10 runners-up will be announced in September. Beginning with the 2026 awards cycle, the Barron Prize has moved to a two-step application process: a pre-application due March 15th and the full application due April 15th. Applicants must complete the short online pre-application as Step 1 and will be notified via email within ten days regarding their eligibility to proceed with Step 2 of the application process. The pre-application link is available only until March 15, 2026 at: 

				barronprize.org/apply.

				Human Rights Commissioner’s Book Club

				Stories and the written word can be transformative—they can provide a window into someone else’s experience and can make us feel seen by having our experience reflected. They challenge us to consider different perspectives. This is what Kasari Govender, BC’s Human Rights Commissioner, had in mind when, one year ago on International Human Rights Day, she launched her Book Club. Since the launch of the Commissioner’s Book Club, nearly 140 libraries across British Columbia participated, encouraging 

				their patrons to engage with the challenging and compelling subjects of each book. The second year of the Commissioner’s Book Club began in January 2026 and features monthly book selections for adults and elementary school-aged children, accompanied by discussion guides. Selections will be shared via the Commissioner’s website and social media accounts (@humanrights4bc). bchumanrights.ca

				Owlkids Celebrates 50 Year Anniversary

				Fifty years ago, the Young Naturalist Foundation launched OWL magazine in Canada for kids aged 8 to 12 (OWL is an acronym for “Outdoors and Wildlife”) to develop a love of the environment and scientific discovery in its readers. Since then, the company has become Owlkids and expanded its vision and mandate, launching two new children’s magazines—Chickadee in 1978 and Chirp in 1997— and a book division. Watch for celebratory events all year at: owlkids.com.

				Resources for Neurodiverse Students

				While neurodiverse students are enrolling in post-secondary education at growing rates, they are less likely to graduate and remain underrepresented in the workforce. To help neurodiverse students navigate post-secondary education and succeed in the labour market, The Conference Board of Canada has created resources for students, career advisors, and employers. See conferenceboard.ca for more information and to access resources.

				World of 8 Billion Video Contest

				Visit world of 8billion.org for information about submitting entries to the international World of 8 Billion Video Contest. Deadline: March 4, 2026.

				The Canadian Children’s Book Centre Award Winners

				The winners of seven book awards by The Canadian Children’s Book Centre were announced in October, 2025. These books and their creators were recognized for outstanding literary achievement.

				Hummingbird / Aamo-binashee, written and illustrated by Jennifer Leason, Anishinaabemowin translation by Norman Chartrand and Jennifer Leason (Orca Book Publishers), won the Richard Allen Chase Memorial Award ($2,500).

				The Headmasters, written by Mark Morton (Shadowpaw Press), won the Arlene Barlin Award for Science Fiction and Fantasy ($5,000).

				Alterations, written and illustrated by Ray Xu (Union Square Kids), won the Jean Little First-Novel Award ($5,000).

				Age 16, written and illustrated by Rosena Fung (Annick Press), won the Amy Mathers Teen Book Award ($5,000).

				Song of Freedom, Song of Dreams, written by Shari Green (Andrews McMeel Publishing), won the Geoffrey Bilson Award for Historical Fiction for Young People ($5,000).

				Meet Jim Egan, written by Elizabeth MacLeod, illustrated by Mike Deas (Scholastic Canada), won the inaugural Sharon Fitzhenry Award for Canadian Children’s Non-Fiction.

				Celebrating its 20th anniversary this year, the prize for the Marilyn Baillie Picture Book Award ($20,000) was bestowed upon author-illustrator Yayo for SOS Water (Tradewind Books).

				Mighty Village Books

				Mighty Village Books is a new Canadian book publisher focused on voices from Northern Ontario. The Press is opening submissions for its first season of books in January, 2026. In addition to books for children and middle-grade readers, Mighty Village Books is also publishing a series of educational resources that promote overall well-being and positivity. mightyvillagebooks.com

				Award-Winning Exhibition - 2SLGBTQI+ Rights

				The Canadian Museum for Human Rights (CMHR) has been awarded the Governor General’s Award for Excellence in Museums: History Alive! for its exhibition Love in a Dangerous Time: Canada’s LGBT Purge. Love in a Dangerous Time is the first major museum exhibition on queer history and 2SLGBTQI+ rights in Canada. It documents the systematic investigation, harassment, and firings by the queer members of the Canadian Armed Forces, RCMP, and federal public service during what came to be known as “the LGBT Purge.” The main exhibition will run until fall 2026 at the CMHR. In 2027, it will travel to other venues across the country. A Teacher’s Guide is available. humanrights.ca

				Saving My Earth: 52 weeks of Making a Difference

				Bringing STEAM-Based Climate Education into the Classroom

				Book of Quotes, Photography, and Student Activities

				BioEndeavor (a non-profit organization focused on global citizenship and green innovation) has been actively designing climate education materials for teachers and students. The materials and activities are designed to be aligned with the STEAM curriculum, are thought-provoking, and extend beyond just climate change to include sustainability, the U.N. Sustainable Development Goals and ultimately, how to protect our communities, friends, and families. The book (written by students at BioEndeavor) and the accompanying short videos and lessons will enable students to learn about our environment. BioEndeavor will continue to add materials over the coming months. Your students are welcome to share their written, artistic, and media-based materials for sharing on BioEndeavor.

				Message by the students of BioEndeavor

				If we change the way we live and the choices we make, we can protect our planet and its natural ecosystems. We need to ensure that humans and all other natural species on Earth continue to thrive for many generations. The human imagination has no limits in finding sustainable solutions.

				bioendeavor.net/post/bringing-climate-education-into-the-classroom
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