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from the editor

I’m delighted to introduce you to a new regular contributor to Canadian 
Teacher Magazine who is a teaching colleague, a traveller and a writer—
Steve Chopyk will be entertaining you with tales of his travels in future 

issues of CTM. We welcome and thank Steve for joining our team, and 
hope you enjoy and are inspired by his adventures. Not that I’d exactly rec-
ommend duplicating the trip he recounts in his first column!

Several articles and the book review pages in this issue deal with some inter-
related topics close to my heart—food, sustainability and gardening. For me, nutrition has been an on-going inter-
est my entire adult life—maybe it started even earlier, having a mother who grew food and cooked from scratch 
and fed healthy meals to her family of four children—and I have kept abreast of nutritional research believing that 
what goes into my mouth profoundly affects my personal health. I get immense pleasure and satisfaction from my 
garden—I love growing some of my own food and the pottage is taking over more and more of the ornamental 
beds. I find the broader issues around food and the environment interesting and important too, as the number of 
people on our planet rises and the pressures on its resources increase with the population. Hopefully the ideas and 
resources highlighted in the following pages strike a chord with you. 

As this is the last issue of Canadian Teacher Magazine before your summer break (a little earlier this year), I 
wish you all the best for the final weeks of the school year and leave you with this quote:

You increase your self-respect when you feel you’ve done everything you ought to have done, and if there is nothing 
else to enjoy, there remains that chief of pleasures, the feeling of being pleased with oneself. A man gets an immense 
amount of satisfaction from the knowledge of having done good work and of having made the best use of his day, 
and when I am in this state I find that I thoroughly enjoy my rest and even the mildest forms of recreation.

- Eugene Delacroix

I hope you are feeling pleased with the work you have done this year, have made the best use of your days and 
will enjoy to the fullest your summer recreation.

With the greatest of respect for all you do,

Subscribe to receive your own copy or multiple copies for your school!
 1  Year Individual Subscription (3 issues):  $12 (US – $20)

 2  Year Individual Subscription (6 issues):  $20 (US – $30)

 10  Copy School Subscription (3 issues):  $45 

SubScribe online  at  CanadianTeacherMagazine.com
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The Toronto f lood last summer caused me to crack open long sealed 
boxes in my basement that contained articles about which I feel par-
ticularly nostalgic and my wife feels particularly indifferent. In one 

of the damp, musty boxes I came across a collection of papers from my first 
year of teaching. As I turned the dank pages of my teacher’s journal, I was 
beamed back through time to a private high school for boys in downtown 
Boston in the early 1990s. What I found jarred me more that I could have 
predicted.

Though the passage of time represents barely two decades, what the pages 
revealed was a quantum leap in some aspects of education, and especially in 
the practice of hand writing. I paid special attention to a personal information 
page that I had circulated in the class. Here, mullet-clad boys wrote their names, 
addresses and phone numbers—no area codes indicated, of course. My first 
class of sophomores was a list of 36 boys—a ponderous class size that seems 
inconceivable now. Each boy wrote his name beautifully in a loopy cursive hand 
likely taught to him in the 1980s by aged nuns in Boston’s parochial schools. 
Every entry was written, clearly and legibly, in blue or black ink. Not a single 
email address was offered. Not a single trace of pencil, not one entry printed 
or in block letters. Let’s leave the Pearl Jam-postered lockers and beepers of the 
90s and fast forward to the classroom of today. Of the 65 or so boys I currently 
teach in five classes, only two write cursively and very few write in ink. Indeed, in 
this computer-suffused age, even bringing a pen or a pencil to a class is, for most, 
an afterthought. What’s more is that their hand writing, especially compared to 
their mulleted predecessors, is ghastly. Pride in one’s hand is virtually dead. The 
following statement is seldom heard in a modern English class: “Yo, dude, your 
writing is sick. How’d you learn to write so neat? Wish I could bust out script like 
that!” Such a pronouncement wouldn’t even cause students to raise their gaze 
above the top edge of their laptop screens.

What happened to cursive writing? What happened to the pen? Didn’t 
someone once say that the pen is mightier than the sword? How did conven-
tions in writing change so drastically in so short a time?

The simple fact is that the written communication now occurs digitally. 
More and more, hand writing is reserved for personal communication, in 
other words, writing for one’s self. Classrooms starting at the high school level 
are quickly becoming digitized. Every school that takes on computers seems 
to push the pen closer to a spot in a museum exhibit. Students who were once 
accustomed to the permanence and vivid brilliance of ink have now become 
used to the corrective genius of the backspace key. For fickle writers more afraid 
than ever of making an error, the pencil is a far safer choice. I took an impromptu 
survey of boys writing a grade nine English examination in the gym. Of the sev-
enty-eight writers, seventy-three wrote with a pencil while only five used a pen, 
and two of those were the new erasable ink models. I was also amazed that sev-

enty-five boys printed their responses while only two used cursive writing.
The pen is disappearing from any number of daily functions. Handy chip 

technology has made signing one’s name in ink at retailers a thing of the past, 
and many restaurants have stopped handing out sticky ball points in favour of a 
digital stylus on a hand-held credit machine carried by wait staff. Where young 
people once dreamed of pen-pals in far off locales, they now text, skype and 
email at dizzying rates.

Trying to convert teenagers to dropping the pencil in favour of a pen has, in 
my experience, been akin to asking them to drop their smart phones in favour of 
a more bucolic pastime like churning butter. Canada has phased out the penny, 
perhaps the pen is not far behind. How times have changed! As an urban myth 
has it, in the pen’s glory years NASA spent 240 trillion dollars or so developing 
an ink based personal encryption device that could be used in space just so they 
could one-up the Russians who preferred using a pencil.

Humanity’s love affair with the pen is well-founded. For centuries the pen 
has given us stories, furnished us with laws, lodged our complaints, facilitated 
our communication with loved ones and helped us perform emergency trache-
otomies on each other.

This handy device was not the sole investment of humanity either. 
Shakespeare, it is said, kept a servile flock of geese at his back door waiting to 
sacrifice their plumes for Romeo and Juliet, Shylock, and for the taming of 
shrews.  Their naps assisted in the recording of 884,647 words in thirty-eight 
plays. Thousands of octopuses and squids have laid down their lives that we 
could write scripture, poems, histories, epics and love letters.

Laptops and tablets and pencils aside, perhaps nothing is sounding the 
death knell of the pen louder, ironically, that the increase in sales of the fountain 
pen. In 2012, BBC News Magazine reported an increase of ten percent in foun-
tain pen sales from major vendors. I myself, use a fountain pen, an Esterbrook 
with an italic nib and a handy little lever pump for sucking up chic green ink 
that I buy from a supplier in France. This pen was manufactured in the 1940s. It 
was considered “new old stock” sitting around in its box in a New England ware-
house until a friend scooped it up on an auction site. Why do I use this when 
other sleeker, more modern encryption devices exist? For the same reason the 
other people flocking to buy fountain pens have—writing with these pens has 
become more of a novelty than a necessity.

The pen was once said to be mightier than the sword. One thing is for 
certain, it doesn’t seem to be mightier than the pencil, and sadly, computers are 
all but ready to administer the pen’s coup de grace.

Robert P. Costanzo teaches in the Department of English at Crescent School in Toronto.



by Robert P. Costanzo

reflections

The DeaTh of The Pen
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“This plant just isn’t happy here,” I told him. 

Voicing my opinions on Canadian gardening has not been deterred 
by living with a real horticulturalist. Secretly I was thinking, what 
can a South African man know about zone 5B? His usual response 

was from the following list: too dry, too wet, too sandy, too shady, too 
sunny, too rocky, too crowded, too windy, too cold, too close to the trees, 
too much clay, too something.

“What do you think it needs?” came the voice from the other garden bed.
“I think it’s lonely,” I replied. “It reminds me of some of my students who ask 

regularly if they can work with a friend. Even when they know what to do and 
are capable of independent work, they just feel better when they can work beside 
somebody. They’re lonely. I really believe this plant is lonely.”

“Hmmm . . . ,” from the plant expert. “Probably too much shade. Or it might 
need some fertilizer.”  

“Just like my kids,” I continued. “Did I tell you about that little guy who 
needs to be near the window? I thought he just wanted to look out, but the more 
I thought about it, the more I thought he probably needs more natural light. And 
come to think of it, I’ve got one little guy who ‘gets it’ the minute I give him one-
on-one instruction.”  

Kids are like plants I decided, and the more I studied the plants in my 
garden, the more I thought about teaching and learning practices. I can read 
or watch television for hours and the minute Mr. Hort gets home from work, I 
want to be working outside in the garden right beside him. We learn from each 
other even when we do not say a word. I notice how far down he plants the roots, 
careful not to smother the “eye.” He gives a laugh when I put some object d’art 
next to his new hosta. 

When we get a good rain, I liken it to the main lesson. Moisture is essential 
and most plants will get along just fine without extra attention. But it is when I 
tend each plant in each bed that I best get to know their individual needs. I take 
away dead leaves and spent flowers, give the leaves a nice blast of rhubarb water 
on both sides and then gently give it a drink of “magic juice.” I study its location 
and growth—basically, its happiness. I make notes in my garden journal about 
what it might need: Move? Cut back? Get more? I often get out my Plant Atlas 

to read about the history of a particular plant to see where it came from and what 
I might learn from its past. Mediterranean plants might not need a lot of water. 
South American plants could be happiest under a canopy. The driest part of my 
garden will produce the best flowering gazanias. I moved a globe thistle from its 
wet clay home to the high and dry and you would have thought it had moved 
back to highlands of Scotland. 

When Elaina came to me asking to be moved, she looked me in the eye and 
said, “I cannot do my best in that group. I am distracted, I cannot complete my 
work and basically, I’m just not happy.” She needed different surroundings. Sure, 
kids need to learn to work in groups, but some need to be alone. There is one 
student I will never forget; she can best be described as a runner. She needed to 
take off. I have lots of plants like that: mint, creeping jenny, ajuga, ivy—you can 
try to stop them, but honestly they just need to run. Once I understood her basic 
nature and gave her more opportunities to run, she was quite happy. She could 
now stay in the class and go for a run when she needed it. She chose the con-
tainer and it gave her freedom. Irony is everywhere in the garden, too.  

When I retired from my teaching job last year, no alarm was directing me 
to get out of bed and organize myself to get to work. Yet the minute the peewee 
started his call, I sprang from bed, threw on my gardening outfit, brewed a single 
cup of coffee and began my morning promenade. No rush, no stress when I saw 
the weeds. I have all day to tell Mr. Hort about the new day lily that had opened. 
I have all week to tackle those weeds. I have all summer to record what plants to 
move or divide. I have all fall and winter to start reading shelves full of garden-
ing books.  

I returned to my shaded deck and selected a tiny book called In My Garden 
by A. Cort Sinnes. I slowly turned each page and marveled at his exquisite water 
colours. That little book stirred something in me. Could I write a little book 
about being in my garden? Filled with curiosity, I wondered whether my garden 
would be able to teach me who I am when I no longer define myself as a teacher?

Katherine Shedden recently retired from the Upper Grand District School Board. She helped start two gardens and 
a vermiculture program at Elementary Primrose Elementary School. From spring to fall she can be found gardening 
with her horticulturist husband in Damascus, Ontario. 



Garden as Teacher
by Katherine Shedden
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When Dave Friend, aka Mr. Organic, first discovered that 
Vancouver Island has only 72 hours of food supply ,

he just knew he had to do something about it.

When I became a certified organic grower, I automatically became 
a promoter for and a provider of local, healthy, organic food. 
During this time I also formed a consultancy service providing 

advice and guidance to people wanting to grow and/or sell local organic 
food. I then volunteered my time visiting schools and talking to students 
about the importance of growing and eating local, health-friendly food, 
eventually creating the Growing Young Farmers School Program in 2009.

The program morphed into the Growing Young Farmers Society (a regis-
tered charity), but it is still predominantly “Mr. Organic” doing the educating, 
encouraging and empowering of students to grow healthy food. I share my expe-
rience here in hopes that others will benefit from learning about our program.

The Growing Young Farmers Society (GYFS) School Program
•	 Available, suitable and adaptable to all grades.
•	 Kicks off with an interactive presentation on why we need to grow more 

local, heathy food.
•	 Mr. Organic and/or another Grower Educator visits the designated classes 

(chosen by the school) and over the next few weeks the students become 
involved in various practices and principles required to grow health-
friendly organic food—and yes, they have fun doing so!

•	 The one hour visits have proved to have the most beneficial outcomes for 
the students when carried out on a weekly basis (there is a fee for the time 
a Grower Educator visits a school; the fee is currently $25 for each hourly 
visit.)

As a general rule, the program runs for six weeks in the fall and ten weeks 
in the spring. The time of year/growing season decides the type of food-grow-
ing activities the students participate in: starting seeds indoors, making their 
own potting soil, basic soil science, basic plant biology, soil preparation, prepar-
ing raised beds, direct seeding, transplanting, edible flowers, watering, weeding, 
composting, mulching, looking for worms, companion planting, good bugs 
vs bad bugs, etc. This past fall program saw lasagna gardening and seed saving 
being the two favourites with the kids, along with eating what they had grown! 

There are many reasons why I believe strongly that the GYFS School 
Program (or any other similar program) should be part of the official school cur-
riculum. The vast majority of the 35 million Canadians have less than a week’s 
supply of food readily available. With an ever-increasing population, what will 

the food INsecurity situation be when these students are adults and have fam-
ilies to feed? I really believe that they will need to grow food for their families.

From a teacher’s prospective, there are a number of plus factors within 
the structure of the program. For instance, a number of the activities address 
Ministry of Education prescribed learning outcomes. Three teachers are cur-
rently creating lesson plans specifically for the program with a direct link to pre-
scribed learning outcomes. Many more benefits are evident in the comments 
below.

Tom Vickers, Principal – Growing Young Farmers has proved to be a rich learning 
environment for those students taking part. I have received positive feedback from teach-
ers, students and parents. Parents with children who find it difficult to learn academically 
and struggle to come to school have mentioned that because of the program their children 
are actually excited about coming to school. The teaching staff have been very support-
ive of Growing Young Farmers and it is very rewarding to witness the children eating and 
enjoying the salad they have made from the food that they have grown (see an interview 
with Tom on the video on the website:   growingyoung farmers.ca).

Michaela curnow, Teacher – We are currently faced with a health care crisis due 
to intensive farming practices. The program provides a realistic opportunity and expe-
rience for children of all ages to be educated, encouraged and empowered to plant, grow, 
harvest and EAT healthy food. And to take pride in their achievements (see an interview 
with Michaela on the video on the website).

Jennifer Alberring, Teacher – I am lucky to have had the opportunity to partici-
pate in the Growing Young Farmers School Program with my students for the past four 
years. My students love the the program and are always excited about being actively 
engaged in their activities with Mr. Organic. Each season, as we take over minimally 
used field space at the school to grow more food we are building a school culture around 
the garden space and growing food. It is amazing to see 9 and 10 year olds with their 
mouths full of kale, munching on purple sprouting  broccoli, chomping on chives and 
enjoying everyone’s favourite edible flower—calendula. No need to nag these kids to eat 
their veggies! In fact, our lunchtime supervisors report that it is nearly impossible to keep 
the primary students from nibbling on organic goodies from the garden. Through partic-
ipation in the program, students are learning to work together as a team and are becom-
ing critical thinkers about where their food comes from and how it is grown, produced, 
processed and transported. My favourite part of the program is that students are taking 
the lessons learned home to their families and are starting food-growing gardens of their 
own! It is gratifying to know that we are inspiring more people in the community to grow 
food for the community.

cathy Afford, Teacher – I wish to express the awesome impact the Growing Young 
Farmers Program has had on my students and myself. Over the years in my classroom, 

GrowinG 
YounG Farmers

Photo by Jennifer Alberring, Sidney Elementary School

by Dave Friend
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students have grown all sorts of plants in containers, including potatoes in tubs. But it is 
not the same as being out in the weather, hands in the organic soil, getting hands dirty 
and connecting with nature. With the support of the program and the knowledge and 
dedication of Mr. Organic, my students are truly experiencing many beneficial learn-
ing outcomes and with so many of these outcomes having a direct association with many 
of the official PLOs! The enthusiasm generated by the students can only be described 
as “abundant!” To see 27 students truly engaged and working in a plot of food-growing 
land has been rewarding indeed. Watching the delight on their faces as they nibbled on 
tiny pieces of mint that they had grown was one of my greatest rewards of teaching! The 
program is providing the students with a sense of physical and emotional well-being for 
life, and they are having FUN!

carol Hyland, Vice President/executive of GYFS and parent of four chil-
dren – I love and support this program because it not only teaches our children how to 
grow food but at the same time they are learning math, english, science, social studies, etc., 
through hands-on exploration.

Helen Windsor, Secretary/executive of GYFS, a farmer and a parent of 
a 2 year old – With our farmlands dwindling and population growing, we need this 
program in our schools to teach the children in becoming self-sufficient. They in turn will 
be the growing (pun intended) force in showing everyone that growing food is not only 
possible but very much a necessity no matter what size of land you have. An educational 
food-growing policy within our schools is not only possible but it is a necessity!

Tracy Hilton, parent – Moving to a new school, my son Joseph, grade 4, had a 
hard time adjusting and had some learning difficulties. The Growing Young Farmers 
program had an amazing impact on Joseph—he was so enthusiastic and just loved it! 
As well as throwing himself whole hearted into the hands-on gardening, he wrote about 
it, drew pictures and made a graph on how wireworms live and work in the soil. Joseph 
has taught me a lot about gardening and we now grow organic food at home with some 
of the veggies being grown in our lasagna garden bed. GYF is a fantastic program for 
children of all ages.

Students
Growing Young Farmers (GYF) is fun and I love it.

I like GYF very much and can’t wait to do it again.

GYF is fun and Mr. Organic is so nice.

I like GYF because I can learn new things every time and have a little bit of fun 
while I am learning.

GYF is fun because you learn how to grow food and I think that is awesome.

GYF is fun and we get to do it ourselves as if it was our own garden.

I think GYF is a good way to have fun at school because you get to build gardens 
and plant plants.

I am enjoying GYF so much and my favourite part is when we built the Lasagna 
Garden.

GYF is a really fun time. We are learning so much but it feels like we are just playing 
and having fun.

GYF is fun because you get you hands dirty. 

I love GYF because you grow stuff and get to eat it.

It is so great to see the word “fun” being featured so prominently and I hope 
you also get the sense that they are learning at the same time—because they 
truly are! A huge thank you to all the champion teachers who have welcomed 
me into their classrooms.

For further information on the GYFS School Program visit the website:  growingyoungfarmers.ca.  Dave can be 
contacted directly at:   davefriend@friendlyorganics.ca   
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If your school engages in an annual Fun Fair fundraiser, parent volun-
teers and teachers will strive to make it a success. While the aroma of 
popcorn and baked goods fill the air, families come together to enjoy 

activities. As waste management and environmental decisions should be 
part of any school event, the organizing committee should plan for an envi-
ronmental component and waste free strategy.

Planning ahead

Fun fairs are high-energy and there is little enthusiasm for cleaning up 
when the day is done—understandably, the teachers and parents who volunteer 
during the event see clean-up as an exhausting chore and want to exit as quickly 
as possible at the end of the day. Therefore, an additional group of people should 
be recruited who are fresh for the task and who view garbage as a resource.

Enlist as many as you can for the 3Rs crew. The group swings into action 
with enough people to start the day and a second team to arrive by late after-
noon. This is an opportunity to call upon your school’s Eco Club. Ask them to 
create a 3Rs name for the volunteers and design cool armbands. When these 
students are not involved in an activity, they too will want to pitch in and help 
throughout the day. 

All staff can ensure that promotion of the Fun Fair states that it will be envi-
ronmentally sound and waste free. This will explain the lack of garbage cans 
and absence of helium balloons, over-packaged candy, straws, bottled water and 
Polystyrene cups. 

Your school’s Green Teacher and a representative of the 3Rs crew should 
attend initial planning sessions to advise the committee how to reduce the envi-
ronmental impact of each activity. 

On The day

The first crew arrives early to set up recycling and organics containers and 
to post recycling signs. During the day they check that the containers are used 
correctly, replacing them as necessary. The PA system could be used with clever 

announcements reminding everyone to recycle. The second crew appears later 
and remains for clean up. Cardboard signs are recycled. Spilled popcorn, floor 
sweepings with bits of string, etc., are composted. Game objects and decora-
tions are boxed for next year. Unsold items are boxed up and delivered to chari-
ties. Bagged and tagged recyclables are set out properly for pick up. If there is not 
a school composter, the organics containers are taken home to backyard com-
posters or for municipal green bins. Your public works department may even set 
up and collect recycling and compost containers. This keen 3Rs crew will be as 
visual as the musicians and wandering clowns. 

eCO Friendly Fun Fair aCTiviTies

•	 If a classroom has a worm bin, the castings can be harvested, attractively 
bagged and sold to parents to sprinkle on household plants. 

•	 Include a 3Rs crafts table. To glue objects, offer a paste of flour and water. 
Simple unwanted objects such as corks, bits of ribbon, packaging, rope, etc., 
need to be collected beforehand. Parents will be amazed at their children’s 
imagination seeing these unwanted objects turned into art. 

•	 A toy exchange booth might be added.
•	 A Green Teacher will recommend non-toxic cosmetics for face painting.
•	 Thermoses, travel mugs, cloth shopping bags, beeswax candles, fair trade 

coffee and movie passes are great choices for raffle donations.
•	 For prizes, try to source locally made crafts or tree seedlings. 
•	 Perhaps include a display on the students’ recycling efforts or how to pack 

a waste free lunch.

In planning for an eco friendly event, schools will be promoting environ-
mental stewardship by example, which, as you know, is the only way to teach. As 
a bonus, less money will likely be spent on supplies!

Larraine Roulston writes the Pee Wee at Castle Compost adventure series. Visit castlecompost.com    



by Larraine Roulston

eCo fUn faIRS
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ALL ROADS LEAD TO ENCOUNTERS

Only $500 

includes transportation,
lodging, food & activities!

A $175 savings!

Experience Canada, June 29 – July 5, 2014, will be a week of exploration and discovery 
designed for high school students who are new or fi rst generation Canadians. 

A program of Historica Canada
Un programme d’Historica Canada

REGISTER TODAY 
ONLINE OR BY PHONE
ENCOUNTERS-RENCONTRES.CA

1-800-361-0419

O

H

H

O
H

H

OH
H

WE BRING THE FACTS TO CLASS
Food security and water protection are hot topics. 
Visit iffculture.ca for teaching tools and the wisdom 
of First Nations youth who are working together to 
keep water healthy, so that indigenous foods thrive.

Teaching Tools
• Videos
• Fact Sheets
• How-To Guides
• Recipes
• Links

LEARN MORE

IFFCULTURE.CA

info@iffculture.ca
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Arthur Slade lives in Saskatchewan 
where he writes books such as 
Loki Wolf, Dust and Island of Doom. 

Who is the person lurking behind these 
intriguing titles?

Margriet:  You look way too young 
to have written so many 
books! Did you know early 
on that you wanted to be a 
writer?

Arthur: Aging is all in the mind 
and in how you photoshop 
your photos! I do now have 
seventeen books out. Some 
longer, some shorter. But all were a great mixture of work and 
joy and work and fun and… well, that’s what writing is all about. 
I did know when I was sixteen that I wanted to be a writer. The 
important part of that declaration was that I wanted to make 
a living as a writer. So that has been my goal since high school. 
Of course, not an easy goal so it took me about fourteen years 
before I could actually make a living at it.

Margriet:  What is your favourite genre to write? What age is your audi-
ence?

Arthur: My favourite genre is whichever one I’m working on at the time. 
I enjoy writing about history or at least to have an historical 
aspect to my story. That allows me to use my historical research 
as a way to procrastinate from writing. Most of my books have 
a fantastical/supernatural element to them, so obviously I like 
sending my mind in that direction. I blame that on all the Ray 
Bradbury books that I read as a child. And as an adult. The audi-
ence for my books is ages ten and up, though that depends on 
the topic, of course. And I’m told that they have “boy appeal.” I 
assume that’s because I’m a boy and I tend to write about boy 
things. But even when the main character is female the boys still 

seem to want to read them. So that must be because I include 
enough action to keep readers reading. I just want to tell a good 
story to readers, regardless or their age or gender.

Margriet:  Many of your books appear as iBooks. Do you feel that reading 
has changed much since you were a young boy frequenting the 
library in Tompkins, Saskatchewan?

Arthur: I admit that I am somewhat of a geek. Okay, I’m totally a techie 
geek. I’ve found the Internet to be frustrating in the way it can 
consume your time, but there are also so many new ways to 
express creativity: podcasts, videos, animations. I’m always 
looking for new ways to take those communication tools and 
explore another aspect of a novel for readers. For example I put 
together short radio stories from The Hunchback Assignments. It 
was great fun working with actors, mixing everything together 
and releasing the new material on the web.

Margriet:  What does an average workday look like? Do you write all day? 
Are you a disciplined writer?

Arthur: If everything goes perfectly (and it never does) I get up at 6:00 
and write until noon or so. With breaks for breakfast and tea 
and all that jazz. So the actual writing time may vary. I spend 
afternoons doing the bookkeeping aspects of writing: organiz-
ing tours, paying bills, all that glorious stuff. Oh, and tweeting. 
Though I may do some of my social networking in the morning 
after 11:00. Generally I work Monday to Saturday. The odd 
thing is that I do all of this on a 
treadmill desk. That’s right, I write 
and walk at the same time. It’s very 
daring! Maybe I could join a writ-
er’s circus!

Margriet:  Your books often encompass 
myths as well as science. Tell me 
about the research you do.

Arthur: Research is so important for laying 
the foundation of any novel. Even 

by Margriet Ruurs

Meet Canadian Author Arthur Slade

c a n  w r i t e
Margriet Ruurs is the author of 28 books for children. 
She conducts author presentations in schools 
around the country.    www.margrietruurs.com

Meeting Canadian Writers and Illustrators of Children’s Books

What inspires the writers of the books your students read? How does an illustrator 
decide what to draw? Is it true that most authors and illustrators don’t know each 
other? This column will feature a different Canadian children’s book creator in each 
issue and show you the story beyond the covers.

Arthur Slade
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if it is supernatural (like Dust) 
I work hard to get every detail 
correct. That way the reader falls 
right into the world and believes 
that it’s real and is more likely to 
believe that the story itself is real. I 
will read many books about a time 
period (including details about 
what people ate or what they wore). 
I listen to music from that time and 
read journals so that I get the voice 
of the people who lived there. It’s 
very important to me to immerse 
myself in that history so that it 
becomes second nature to write 
about it. The real trick is to figure 
out when to stop researching and 
start writing.

Margriet:  Which is your latest book or 
upcoming book?

Arthur: My next book is titled Flickers and 
is all about the flicker shows in 
Hollywood. Set in 1926, it tells the 
story of a director who makes the 
first sound movie, a horror movie. 
But the scream of the little girl 
who stars in the movie opens up a 
new dimension and something (or 
someone) walks through. So it’s a 
mixture of history and horror.

Margriet:  What do you do during a school 
visit?

Arthur: That’s where my geeky side really 
comes out. I usually bring in my 
iPad, hook it up to a projector and 
sound system and do an audio 
video extravaganza about writing, 
the history behind my books, and 
about reading, too. Just imagine 
lots of explosions going off (not 
real ones, of course). It’s enjoyable 
to play around with the technology 
to sell reading to the students.

Margriet:  What do you read?

Arthur: Everything. Magazines about 
science. Books about history. Other 
young adult novels. Science fiction, 
fantasy, reality. One never knows 
where the next idea will come from.

 For more information, check out: arthurslade.com



The best resource for stocking 
your school library or your 
classroom bookshelf!
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GENERALS
die in bed

����
Charles Yale Harrison

With a new foreword by Wade Davis

Often compared to All Quiet on the Western Front and A Farewell to Arms, Generals Die in Bed was
described by the New York Times as “a burning, breathing, historic document.” 

Originally published in 1930, this landmark novel was one of the first to shatter the world’s illusion that 
war is a glorious endeavour. Instead, this chilling first-hand account brought readers face to face with 
the brutal, ugly realities of life in the trenches. 

“The best novel about Canadians in the Great War.” —Professor J.L. Granatstein, former director, Canadian War Museum

“... remains shocking, powerful and timely.” —Canadian Children’s Book Centre

“...stands as a reminder of the insanity of using warfare to solve political problems, of sacrificing human
beings for ideological purposes.” —CM Reviews

Ages 14+ / Grades 9+
paper 978-1-55451-692-6

100th Anniversary 
of World War I: 
Special Edition
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Feelings. Emotion. These are words we don’t talk much about in 
teacher education when it comes to our pedagogical practices. I find 
that rather odd. Emotional response lies at the core of what is mean-

ingful for all human beings. The aspects of the world which are most mean-
ingful to us whether in the social group, family or culture, evoke our emo-
tions and, tied up with these, our imaginations. It is crucially important, 
therefore, that students are emotionally and imaginatively engaged in the 
learning process if we want the curriculum content we teach to be memo-
rable and meaningful. This article aims to show how we can more centrally 
engage emotions and imagination in teaching any curriculum content; 
I will provide a glimpse of Egan’s (1997, 2005) theory of Imaginative 
Education (IE). This is a comprehensive theory acknowledging the imag-
ination’s role in learning that pairs distinctive features of children’s imag-
inative lives with a comprehensive practical discussion of how to engage 
imagination in learning. It offers a way to begin talking about feelings and 
emotions in schools and, as a result, improve teaching and learning. 

One of the unique aspects of Egan’s theory of IE is the insight it provides 
into how students’ imaginations engage differently in the world as they acquire 
oral, written and increasingly theoretical uses of language. These different forms 
of language provide them with “sets” of learning tools or what Egan calls “cog-
nitive tools”—following Vygotsky (1962, 1978)—that shape specific imagina-
tive understandings of the world. Cognitive tools (for example, the story-form/
narrative, jokes, metaphor, extremes of experience and limits of reality, and col-
lections) are “little factories of understanding” (Hughes, 1988, p. 12); they are 
tools that we use to make sense of the world around us as we acquire language. 
Importantly, they help us to learn particular knowledge in emotionally engag-
ing ways. By employing the cognitive tools approach, Egan articulates in theory 
(1997) and practice (2005), that teachers can routinely engage students’ emo-
tions and imaginations in learning.

What, then, are some of the features of young children’s imaginations that 
oral language provides and that teachers will want to employ to shape their 
lessons? How do features of students’ imaginations change with the develop-
ment of literacy? What tools will the teachers of older students want to employ 
in shaping their lessons?

engaging The eMOTiOns OF Our yOungesT sTudenTs
The Tools of Oral language

All teachers know that children love stories. Egan (1988, 1997) explains 
why this is the case. He illustrates how the story form (a way of shaping informa-
tion that brings out its emotional force) is a feature of oral language that, as we 
become oral language users, mediates the sense we make of the world. Oral lan-
guage users are particularly interested in stories with features that include dra-
matic tensions between binary oppositions, vivid mental imagery and a sense of 
rhyme, rhythm and pattern. These features are tools of the imagination that, tied 
up with our emotions, shape what Egan calls a distinctly “mythic” understand-
ing of the world.  

The notion of children engaging with abstract and affective binary oppo-
sitions flies in the face of much thinking about children’s intellectual develop-
ment. However, it is obvious that young children are capable of much more than 
concrete thinking (Egan, 1988, 1997, 2005). Consider the worlds of fantasy that 
they weave in their play. Consider the affectively engaging concepts embed-
ded in the fantasy stories they so love at that age. Abstract notions provide a 
dramatic tension in stories children love. Consider, for example, Jack and the 
Beanstalk (safety/danger, known/unknown) Hansel and Gretel (good/evil, 
lost/found), or Cinderella (rich/poor, just/unjust). Abstract binary oppositions, 
along with other tools, engage students’ imaginations in the stories they hear 
and love. When we focus on the world of the concrete and familiar with stu-
dents—merely giving them “hands on” activities without tying these up with 
powerful abstract binary oppositions—we miss powerful means to engage stu-
dents’ imaginations, to make learning meaningful and knowledge memorable.

When Our sTudenTs learn TO read 
The Tools of Written language

Of course, we understand the world differently and are imaginatively 
engaged with it in different ways as we grow. What has changed? Well, for one 
thing, most of us have become literate. With literacy we encounter and inter-
nalize a new set of learning tools—a toolkit for learning—that shape for us a 
distinctly different sense of the world. Our emotions and imaginations do not 
lose the appeal they once had with features of oral language, but other features 

by Gillian Judson

Engaging Emotions and 
imagination in LEarning
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now take stronger hold of our attention. Have you 
noticed how children from about age 7 or 8 through 
about 15 are fascinated by the kind of extremes and 
limits of reality one finds in the Guinness Book of 
World Records? Or how they tend to idolize sports 
stars, musicians, actors or activists? All of these 
characteristics are dimensions of the literate imag-
ination; they are cognitive or learning tools that 
shape a Romantic understanding of the world. For 
someone with Romantic understanding, the world 
is full of wonder, one can “turn on” this fascination 
with the wonderful aspects of the world. Everything 
can be seen in terms of a heroic human quality; it 
is through a personal association with a transcen-
dent human quality that students become imagi-
natively engaged. Whether the precision of a math-
ematical formula or the strength of a worm, every 
topic we teach has something heroic about it that 
we can employ to engage students. It is important 
that we remember that our literate students’ imagi-
nations are still engaged with the cognitive tools of 
oral language—who doesn’t engage with the dra-
matic tension in a story, enjoy a catchy rhythm or 
vivid image?—and so one wouldn’t want to forget 
these in teaching. They are, however, less vividly 
engaging for students as they gain access to a differ-
ent set of cognitive tools with which to make sense 
of the world.  

COnCluding ThOughTs 

What this brief introduction to Egan’s theory 
of IE has aimed to indicate is that students come to 
our classrooms with minds equipped with learn-
ing tools; tools that include the story-form, oppo-
sitional thinking, vivid mental imagery, interest in 
extremes and limits, and association with heroes. 
These tools engage emotion and ignite imagina-
tion, making anything students are learning mean-
ingful to them. For a detailed description of IE 
and access to lesson/unit plan examples and other 
resources for teaching, please go to the Imaginative 
Education Research Group (IERG) website (ierg.
net) or the references below.

Teachers interested in engaging their stu-
dents’ emotions and imaginations in learning will 
want to be alert to the kinds of cognitive tools stu-
dents are most actively using. So for example, teach-
ers of students in primary and elementary school 
will use story, abstract binary oppositions, meta-
phor, rhyme, rhythm and pattern, and the recogni-
tion of mystery, among other tools, in their teach-
ing if they hope to be most effective in engaging 
their students in coming to understand the content 
being taught. Teachers in middle and high school 
will focus on tools that include narrative structur-
ing, the extremes of experience and limits of reality, 
the heroic, students’ sense of reality and, of course, 

the sense of wonder, among other tools, in order 
to ensure the emotional engagement of their stu-
dents. When we shape teaching in ways that engage 
emotion and that leave students feeling something 
about the content, we make knowledge meaningful.
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On a clear, bright, sunny morning in mid September, a group 
of grade three students and adult volunteers are gathered on 
the sidewalk next to the garden area at the front of the school. 

Despite the sunshine, there is a chill in the air and the wind is blowing dry 
leaves in little circles at our feet. The purpose of this gathering is to plant 
bulbs in the school garden as a first step in a long-term activity that will 
promote learning in several curriculum areas during the school year.

Ignoring the gusts of wind, the students listen carefully as the planting 
process is explained and demonstrated, and then each student is invited to 
select a daffodil bulb and a trowel from the wheelbarrow. Next comes the task of 
finding a special spot in the garden to plant. How exciting it is to plant these large 
bulbs knowing that they hold the promise of flowers in the spring!

what is the Planting a Promise Program?
The Planting a Promise program was created by the BC Agriculture In the 

Classroom Foundation to enable teachers to extend their students’ gardening 
experience into the fall. Those classes that harvested potatoes from the Spuds 
in Tubs Program the previous June will have dug the left over soil into the 
garden ready for this fall planting. (An article about the Spuds in Tubs Program 
appeared in the September 2012 issue of Canadian Teacher Magazine and is 
available to view online at: CanadianTeacherMagazine.ca)

How do i register my class for the Planting a Promise Program?
BC teachers are invited to apply at the beginning of the school year by using 

the contact information listed below. Curriculum Connections, teacher back-
ground information, lesson plans with student activity sheets and photographs 
of daffodils in bloom are all provided on the website.

Planting a Promise Program
Tammy Watson
BC Agriculture in the Classroom Foundation
Email: Tammy@aitc.ca
Phone: 1-866-517-6225

Spuds in Tubs Program
Email: glenda@aitc.ca

what if i live outside of British columbia?
Planting a Promise: Daffodils at School is an excellent information package 

written by Jim Wiese and is available on the BC Agriculture in the Classroom 
Foundation website. It contains everything that you would need to know about 
starting your own project including a student activity booklet. All you need to 
do is provide the bulbs!

what steps do you take to grow daffodils in the school garden?

STEP 1: Before Planting (early September)
•	 Dig the left over soil from the Spuds in Tubs Program into the soil or 

prepare a bed so the students will not have difficulty digging holes for 
the bulbs.

•	 Pick up the bulbs from one of the Program Partners listed in the start up 
information.

•	 Engage the students in the 
introductory activities that 
are outlined in the teacher 
background information 
and lesson plans (what is a 
bulb? what does a bulb need 
to grow? what are the basic 
parts of a plant? what is the 
life cycle of a daffodil plant?)

•	 Cut a bulb open and have the 
students examine it. Have 
them draw and label a bulb.

STEP 2: Planting (mid September)
•	 Review the information from the earlier activities.
•	 Explain and demonstrate the planting process. 
•	 Have the students choose a spot in the school garden and:

•	 dig a hole 15 cm deep 
(hole should be half as 
wide as it is deep)

•	 pile the dirt next to the 
hole so that the bulb can 
be covered up later

•	 place the bulb in the 
hole with the pointed 
end up

•	 return the dirt to the 
hole and cover the bulb 
up

•	 pack the soil down 
lightly

•	 water thoroughly

the planning department

Brenda has 35 years of classroom experience. 
She has presented workshops on literature 
based themes and literacy strategies, 
and has written a number of resources 
for teachers. She remains passionate about 
matching up kids with books.

  by Brenda Boreham

Planting a Promise

from the classroom
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STEP3: After Planting (early December)
•	 Remind students of what they 

did in September when they 
planted the bulbs.

•	 Have the students return to the 
garden and locate one of the 
tiny shoots that are beginning 
to emerge from the soil.

•	 Measure the height of the 
shoot.

•	 Uncover one the bulbs and 
examine the roots.

•	 Return to class and record the 
information. 

STEP 4: After Planting (early Spring)
•	 Once the shoots have emerged, 

have the students return to the 
garden and locate the bulbs 
that they planted.

•	 Have the students use a ruler to 
measure the height of their daf-
fodil and record the informa-
tion (bar graphs are included 
in the student information 
booklet).

•	 Have the students record the 
growth of their bulbs for two 
weeks.

•	 When the daffodil flowers bloom, have the students observe their flowers.
•	 Have the students draw and label their daffodils.
•	 A number of extension activities are included in the information package 

on the website.

If you are contemplating any sort of school gardening project you might 
also want to check out the Agriculture in the Classroom Canada website (aitc.
ca/en/). AITC is a network of all the provincial Agriculture in the Classroom 
programs. There you will find links to programs in your area, lists of resources, 
etc. You will also find information about Canadian Agriculture Literacy Week 
which is celebrated annually in March.   

Beans and Their Buddies
B.C. Agriculture in the Classroom Foundation
Download for $9.95 (REG. $19.95)
134 pp, b/w illust, gr 1–4

This integrated resource package, sponsored by the 
Agriculture in the Classroom Foundation, has been 
prepared for, and by, teachers of primary children. it 

provides twenty activities for a theme study of seeds, extending the material 
into all areas of the curriculum. 

The activities provide starting points for children and teachers; they can be 
studied independently or by groups of students, and in any sequence. Teachers 
could plan a unit for the spring or fall, or choose seasonal activities to use 
throughout the year. Beans and Their Buddies is well suited for a centres 
approach in a child-centred environment. Excellent reproducible pages 
included.

Fruits and Veggies
Download for $4.95 (REG. $9.95)
40 pp, b/w illust., gr 1–3

Perfect for research and independent projects in your 
primary classroom, these fact sheets contain information about twenty 
common fruits and vegetables grown in Canada. Beautifully illustrated with 
black & white line drawings, this package comes complete with activity 
ideas.

The resource includes fact sheets on Apples, Blueberries, Beans, Broccoli, 
Carrots, Cherries, Corn, Potatoes, Pumpkins, Grapes, Kiwifruit, Lettuce, 
Peas, Peaches, Pears, Plums, Raspberries, Strawberries, Zucchini and 
Tomatoes

Joint Consortium for School Health
Governments Working Across the Health and Education Sectors

Pan-Canadian
Please check out our tools at the following website: 

www.jcsh-cces.ca 

Youth Engagement Toolkit Healthy School Planner Positive Mental Health Toolkit

classroomresources.com

Soil Secrets
B.C. Agriculture in the Classroom Foundation
Download for $9.95 (REG. $19.95)
150 pp, coil, gr 4–8

You won’t believe how many fun and fascinating things you 
and your students can do in a study of soils until you check 
out this new resource. Students will learn about land forms, 

geology, biology, and the physical process of weathering, sedimentation and 
capillarity of soil. The connection between soil conservation/degradation and 
agriculture is explored, clearly demonstrating the importance of soil to the 
production of food.

Life science ResouRces
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Brilliant 21st Century education will be marked by a maturation 
which transcends the classroom. Students should enter a successive 
paradigm in which the following tenets are exercised: the learner 

(listening); the active participant (speaking and re-telling); the emulator 
(understanding and internalizing a rubric and exemplar driven process), 
and finally, the creator (taking the canon of knowledge and applying the 
students’ own thoughts and actions). An emerging trend in education has 
been a drive to find the next “great leap forward.” Educators are often more 
than willing to attempt the latest nuance in professional development or 
curricular strategy, which is commendable, but many abandon some tried 
and true staples in favour of untested methods that might appear worthy 
in theory, yet hardly executable. As much as education should be forward 
looking, it risks becoming deficient if it does not recognize and engage 
its history, which has bequeathed a wealth of wisdom, both in theory and 
practical application. The genesis of the 21st Century educational para-
digm lies in our past, and will undoubtedly be the key in resurrecting inno-
vation and dynamism.  

Urban designers of the 19th Century lamented the visible passing of pasto-
ral or agricultural traditions. Many, like Frederick Law Olmsted (Central Park, 
Mount Royal) witnessed the onslaught of the Industrial Revolution and the 
mass exodus from the countryside to the city. The concept of the urban park as a 
respite for the physically and mentally exhausted came into vogue quickly. Even 
in Canada, the Fraser Institute cited that in the year 1900, about half the pop-
ulation still lived in the country, but by 2010, that percentage had fallen below 
10%. There was arguably a cultural echo of sorts that cascaded through the 20th 
Century from successive generations that carried forth a community of memory 
from their agricultural heritage. The other significant factor was, of course, the 
continuous waves of immigration throughout the last century from Ireland, the 
Ukraine and the rest of Europe during the post-world-war periods, and then a 
further accentuation of the Canadian mosaic from all corners of the globe in 
the latter half of the century. Our society has largely become an urban dwell-
ing folk, whose perceived connection to genuine agriculture might consist of 
the Sunday drive, visiting a farmer’s market or, for the younger Facebook savvy 
crowd, playing Farmville on the Internet. The transition to a service and infor-
mation economy has ironically left some critical and time-immemorial exper-
tise waning, if not forgotten. Within the space of one hundred years, the drive to 
urbanism and development has created consumers who, because of their edu-
cation, are lacking authentic opportunities to learn a process-driven mentality, 
and forgo creativity, discovery and innovation because they are handed the final 
product, pre-packaged, with no effort required on their part. This progressive 
move forward has also had as a casualty boys’ education. 

As a child, I was always impressed with my uncle’s garden. He grew a lot 

of flowers, which were pretty, but also some plants that delivered results: fruits 
and vegetables. Berries, tomatoes, beans and other produce complemented his 
backyard. During the month of May, a massive pile of topsoil would be deliv-
ered to his home, and even though I didn’t live there, I helped my cousins cart it 
to the backyard. Much of the knowledge and enthusiasm for creating and main-
taining a garden stuck with all of us in the family, and now as adults, we all have 
some sort of garden where we live. Throughout the 1980s, there existed a sig-
nificant number of Italian and Portuguese families in Scarborough. My friends 
from those cultures would boast huge gardens in their backyards, with tomatoes 
the size of one’s fist, and grapes that would be pressed into wine and then poured 
into the proudly displayed demijohns. Many of their traditions also reverted to 

“the old country” and, whether through direct instruction or implicit inspira-
tion, the emulation and co-opting of those skills were not lost on many from 
Generations X and Y. As boys, we would ask questions, witness the results and 
rewards of hard work, and if lucky enough, have a parent, an uncle or a grandfa-
ther who would transfer knowledge the old fashioned way, through experience 
and sweat. We became emulators and, with the knowledge we had witnessed, 
earned and experienced, took the next step in becoming creators. 

If Olmsted’s parks served the tired masses of the industrial and commer-
cial cities of the past century, then might it be fair to say that the urban garden 
may offer the same sanctuary for the minds of the information age? Perhaps 
so, but our students must be afforded opportunities to learn outside the class-
room. As teachers, we need to pull them away from the complacent classroom 
dynamic of text-to-paper pedagogy and provide them with some real experi-
ences. We must not fall into the trap that Google, YouTube, or some “app” will 
offer a bridge to a genuine experience supplanting a true engagement of the 
senses; that’s bubble-wrapped, lazy logic. We need to get our hands dirty again. 
Male students especially, need to recoup this experiential transfer of knowledge 
and reapply it to a personal renaissance of a love of learning. When students see 
the entire creative process and all of its wonderful mechanics, “the curtain has 
been drawn on the machine.” It is a natural human impulse to then innovate and 
create something out of the last stage of development. However, we are too busy 
handing our children the completed product, and training them on its content, 
rather than going deeper to show them the world behind its creation. This has 
much to do with our disposable society. 

Follow this educational paradigm and its sequence. My fifth grade class at 
Northmount School is reading a book entitled, The People of Sparks by Jeanne 
DuPrau. It is the sequel to the popular The City of Ember. Our novel depicts the 
struggles of the refugees of Ember and their adaptation to an agrarian culture 
(Language Arts). We are studying biodiversity, fluvial geography and structures 
as individual constructs and co-existing environmental realities (Science). The 
Grade 5s are also learning about Mesopotamia, the Fertile Crescent and early 

by Manfred J. von Vulte

SowIng The SeeDS 
of eDUCaTIon
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NEW FOR ALL TEACHERS
In Resource Teachers, Dr. Jennifer Katz describes the fundamental shift in the role of resource teachers and classroom teachers in 
inclusive classrooms that use the Three-Block Model of universal design for learning (UDL) (outlined in her previous book, Teaching  
to Diversity). Dr. Katz discusses practical and innovative ways resource teachers can partner with classroom teachers to create inclusive 
learning communities – by co-planning, co-teaching, and co-assessing instruction. In this book, Dr. Katz

• uses an authentic assessment method, and builds learning profiles on students who are struggling.

• discusses consulting skills needed to bring reluctant colleagues into the change process. 

• presents case studies and actual student examples that model a new process for assessing student learning and behaviour,  
and for developing IEPs and interventions in universally designed, inclusive ways. 

• stresses the importance of putting less emphasis on traditional practices of pull-out remediation and modified programming  
and more emphasis on supporting students within the inclusive classroom.

• creates compassionate learning communities through coaching, consulting, and collaborating with classroom teachers on inclusive 
instructional best practices, and redesigning IEPs and service delivery models. 

Using a Response to Intervention (RTI) model, Dr. Katz illustrates how the Three-Block Model of UDL can be enacted to support students 
at all levels of intervention, and shares knowledge and skills necessary for resource teachers to provide the kind of support that all 
students require to be socially and academically successful.

JENNIFER KATZ, PhD, taught for 16 years in diverse classrooms from K to 12, including special education 
and inclusive classrooms in Winnipeg and Vancouver. She has also served as a resource teacher and counsellor. 
In addition, she has been a sessional lecturer at the University of British Columbia, educational consultant, editor, 
and presenter. Her work as an advocate of inclusive education has spanned several provinces and territories, and 
multiple audiences – university courses, academic conferences, parent advocacy groups, professional development 
workshops, and educational conferences. She continues to work closely with students and teachers who are living and 
learning in inclusive classrooms across Canada and internationally. Dr. Katz is currently an assistant professor in the 
Faculty of Education at the University of Manitoba.

RESOURCE TEACHERS HELPS ALL TEACHERS, EDUCATIONAL LEADERS,  
AND SUPPORT PERSONNEL MAKE INCLUSIVE EDUCATION WORK IN SCHOOLS.

Jennifer Katz

TEACHING TO
DIVERSITY

RESOURCE  
TEACHERS

A Changing Role in the Three-Block Model  
of Universal Design for Learning

RESOURCE TEACHERS
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atz

TeachDiv-resource.indd   1 2013-11-22   4:17 PM

by Jennifer Katz
978-1-55379-501-8 • $28

by Caren Cameron  
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978-1-55379-500-1 • $23

civilizations (Social Studies). During religion, we 
examine the agrarian culture of Judea in relation 
to the major movements regarding faith in the Old 
and New Testaments (Religion). Where do we plug 
in the experiential learning and application? 

We drew out a plan for a school vegetable 
garden, prior to which I had instructed the class 
about who to call before digging. All of the respec-
tive utilities gave us the permission to commence 
the project. Another student recalled that the pota-
toes in the City of Ember were shrivelled and weak, 
so we studied our desired area for sunlight exposure. 
The students and I excavated a 4 metre by 9 metre 
plot at the back of the school. Suddenly, a rush of 
water seemed to explode from the side of the build-
ing. The boys all stood back in awe, and I, in fear. Had 
we broken a water pipe? No, it was the sump pump 
gushing out water from the roof and basement of 
the school. The boys recalled the irrigation princi-
ples they had learned about in Science and Social 
Studies, and decided to dig a trench that would 
reroute the water into the edging of the garden. Like 
the Babylonians and their gardens, ours too, would 
be almost self-sufficient as far as water was con-
cerned. We spied a rabbit, and applying our bio-
diversity lessons and some colloquial agricultural 
knowledge, we placed tabasco sauce around the 
outside of the garden to keep vermin away. Toward 
the end, many of my students said they knew how 
hard our ancestors must have worked, how difficult 
the people of Ember had it in Sparks, and how good 
they felt that the vegetables will be going to the food 
banks in September. Many deemed the experience 
of planting and gardening as calming and relaxing. 

Aside from cross-curricular connections, vege-
table gardening also teaches empathy. Our students 
agreed that all the produce would go to one of the 
kitchens or organizations in the City of Toronto that 
takes care of the less fortunate. Innovation and cre-
ativity are also capable of changing our disposable 
society into one that takes care of its most vulnera-
ble citizens in a more personal fashion. The solutions 
to improving our world will not come through some 
mass-produced product or content-driven initiative. 
Our new Eden will arrive when we provide our stu-
dents with authentic process-driven educations that 
are anchored in experiential learning and result in 
innovation, creativity, empathy, and ultimately awe 
inspiring invention. The keys to this are in our past, 
the re-genesis of learning is literally in our hands. 

Manfred J. von Vulte is Deputy Headmaster and Grade 5 Teacher at 
Northmount School in Toronto. To read more about 21st Century educa-
tion and how authentic learning strategies will benefit your students see 
Manfred. J. von Vulte’s latest book, Comic Books and Other Hooks: 21st 
Century Education. It can be found on Amazon, Barnes and Noble and 
Chapters. 
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As educators, we are constantly searching 
for ways to improve student engagement 
in new learning materials that involve 

reading. One notable way is through interactive 
learning, using technology as a learning engage-
ment aid. But there is another much simpler 
interactive solution that can also be useful: 
allowing students to doodle and cartoon while 
reading new learning materials. 

The knee jerk reaction to the idea of letting stu-
dents cartoon and doodle what they like during a 
reading task is: “Forget it! Students will just get 
distracted and stop learning!” Random cartoon-
ing and doodling are the last things most educa-
tors would want to see their students do during 
a learning task, and are essentially viewed as the 
Voldemorts of the classroom.

But why? Well, doodling and cartooning have a 
long history of being seen, rightly or wrongly, as dis-
tracters, something that shouldn’t be done during 
class, indicators that a student isn’t paying atten-
tion. Because of the labelling as distracter, time for 
cartooning and doodling is largely in control of the 
educator—doled out as a reward for attention. This 
is in spite of the fact that there is evidence that doo-
dling and drawing can actually increase memory 
(e.g., Andrade, 2009). The fact is, today’s student is 
very different from yesterday’s, and maybe we need 
to rethink knee jerk reactions about old, perhaps 
out of date, ideas.

Drawing and doodling have been studied 
recently as education aids, but not as an undirected 
tool to use during the learning task itself. Students 
have been asked to demonstrate learning through 
drawing, after reading text, and through focused 
drawing (e.g., Zhang & Linn, 2011; Ainsworth, 
Prain & Tyler, 2011).

My arts students, even the ones who initially 
take cartooning class or drawing and painting class 
because their parents make them, mention they 

pay better attention to the verbal and reading infor-
mation they’ve been asked to learn when they are 
drawing seemingly unrelated pictures at the same 
time. It’s clear too that the students liked being 
given the freedom to draw during class, were more 
relaxed learners as a result, and were still able to 
pick up the information they needed in order to 
succeed. This led me to wonder whether the effect 
I was noticing was only related to arts students, and 
whether cartooning and doodling during a reading 
task would help even a non arts student become 
more engaged in learning new materials.

I decided to put my psychology researcher hat 
on and test this on a group of students who weren’t 
art students. Twelve middle to upper level high 
school students participated in the study. The stu-
dents were all female, with a mean age of 16 (range 
14 to 18).

The students were given a two-page excerpt 
from a first year university undergraduate textbook. 
They were told that they would be reading a passage, 
and that there would be a written quiz afterwards. 
Before they began the task they were each given 
highlighters and told they could highlight the mate-
rial if it helped them remember it. They were also 
told that they might find it helpful to draw (with 
pens or highlighters) while trying to remember, 
even if it was just drawing emoticons, so if they felt 
it would help, they could draw on the paper as well. 
After reading the passage, each student was given a 
questionnaire package to complete. Each package 
contained questions taken from the textbook’s 
study guide, as well as a second short questionnaire 
asking whether they found the reading task easier 
when they could draw as well as highlight. They 
were also asked whether they would try drawing 
again when learning new material, and why or why 
not.

Out of the twelve students who participated, 
eight (66.7%) said “yes, drawing helped,” one said 

CaRToonIng anD DooDlIng
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“Helping The Medicine Go Down” 
During Reading Tasks
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“maybe, I guess” (8.3%), and three said “no” (25%). 
The people who said “yes, drawing helped” said 
it definitely made the task more enjoyable, which 
in turn focused their attention and aided learn-
ing. The three who said “no, drawing did not help” 
found it distracting to cartoon or doodle while 
reading the new material. The person who said 

“maybe, I guess” said it didn’t really help.
The actual comments the students gave are 

worth noting. From the “yes” students: Keeps 
attention focused; What little drawing I did worked 
for me; Helps memory (I’m a mix of kinesthetic and 
visual); I related the drawings to specific words I find 
difficult, to remember and visualize; It ’s fun and I 
can build a story; It helped by making the task more 
enjoyable to do. From the “no” students, the only 
comment was: Distraction. And, for the “maybe, I 
guess” individual: It didn’t really help my memory. 

The “no” students in particular said they 
wouldn’t use this as a strategy in future, since 
it didn’t work well for them. The students 
who found drawing did help, said they proba-
bly wouldn’t, or be careful if they did, but only 
because their teachers see it as a sign that they 
aren’t paying attention. This last finding suggests 
that we might want to keep in mind that just as 
there are different types of learners, there are also 
different types of effective learning methods—
methods that may seem unorthodox, but do 
work for certain students. More study is needed, 
but seemingly random doodling and cartoon-
ing should not be automatically viewed as the 
Voldemorts of learning, and should be encour-
aged as an alternative tool. For many learners, 
non-focused doodling and cartooning can serve 
as additional and valuable tools for reading task 
engagement.

Web References
pignottia.faculty.mjc.edu/math134/homework/doodlingCaseStudy.
pdf (Andrade, Jackie, 2009)

onlinelibrary.wiley.com/doi/10.1002/tea.20443/abstract 

sciencemag.org/content/333/6046/1096 (Ainsworth, S., Prain, V., & 
Tytler, R., 2011)

blogs.kqed.org/mindshift/2011/09/more-doodling-makes-for-better-
learning/ (Ainsworth, Prain, & Tytler study summary)

≈

Sheree Bradford-Lea, M.A. Psychology, is a Cartoonist and Mixed Media 
Artist, and also an Arts Educator. In addition to her professional arts 
career, Sheree has taught classes and workshops for students of all 
ages at various learning institutions. More information is available at   
shereebradfordlea.com
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book reviews                      see Canadianteachermagazine.com for more reviews

agricultural literacy: what’s in your lunchbox? 

In most parts of our sprawling country, April signals the retreat of winter and 

the beginning of a new agricultural season. This month we are highlighting a 

number of books that take a look at some of the links between climate, agriculture, 

nutrition and health. For information on school gardening projects, resources and 

farm visits, check out the Agriculture in the Classroom Canada website (aitc.ca/en).

10 Plants that Shook the world

by Gillian Richardson 
illustrated by Kim Rosen 
Annick Press, 2013
ISBN-13: 9781554514458 
$24.95, 129 pp, colour illustrations, index, ages 9 – 12
annickpress.com

Aimed at grades 4 to 7, 10 Plants That Shook the World is a 
treat to read no matter what age you are. Canadian author 

Gillian Richardson expanded on an existing magazine sidebar to create a full-length treat-
ment of this interesting subject. The ten plants include well-known ones that have created 

if you Hold a Seed

written and illustrated by Elly MacKay
Running Press Kids, 2013
ISBN 978-0-7624-4721-3 (hc)
$19.95, 32 pp, ages 4 – 8
runningpress.com 

If You Hold a Seed is Canadian author and illustrator Elly 
MacKay’s first book. In spare and simple language it tells the 
story of a young boy who makes a wish as he plants a seed. As 

the seasons pass the seed grows into a sapling and then into a large tree. The final illustra-
tion shows the grown boy sitting in the tree with his own son. What sets this picture book 
apart from many others of this genre is the luminous quality of the illustrations. On her 
website Elly explains: “I make these images by inking yupo paper and cutting it into lay-
ers that I set up in a miniature theater, somewhat like a Victorian Paper Theatre. I play 
with the lights and filters to create atmosphere and then photograph the scenes.” To view 
this unique process you could visit her website at ellymackay.com

Classroom Connections: This book’s encouraging message is that with patience and the 
passage of time, the extraordinary is possible. It might be used to support young students to 
set goals and dreams for themselves. The book is also a natural link to the Science curricu-
lum and would be a good read aloud preceding any kind of gardening project. 
[Review by Brenda Boreham.]

the world in your lunch Box
the wacky History and weird Science of everyday Foods

by Claire Eamer
illustrated by S.A. Boothroyd
Annick Press, 2012
ISBN 9781554513932 
$22.95, 120 pp, colour illustrations, index, ages 8 – 12
annickpress.com

This brightly illustrated book is aimed at junior/intermedi-
ate readers (grades 3 – 7). The concept is fairly simple: have 
students keep track of the contents of their lunches for a 

week and then thoroughly investigate the results. The author promises you will probably find 
“prehistoric nomads, ancient tombs, explorers’ ships, and maybe even a little mad science.” 
In the chapters that follow—by analyzing a week’s worth of typical meals—we learn of the 
lunch contributions of, among others, the fourth Earl of Sandwich, Aztec tomato growers, 
and even Kalahari watermelon cultivators. Other sections describe the science behind ergot 
poisoning, explain why salt is crucial to creating ice cream, and list  the “mystery” ingredi-
ents that might lurk in hot dogs. This work includes hundreds of amusing illustrations, two 
pages of essential sources, along with suggestions for further reading and an index.

Classroom Connections: With its fun-filled, fact-based text and “lunch laugh” corny 
joke sidebars, The World In Your Lunch Box is an entertaining combination of Science, So-
cial Studies and Health topics. A teacher could have students record what they eat, and then 
investigate further what is in an average meal. Healthy eating is one of the topics covered 
in the Healthy Living strand of the provincial elementary curricula; this book would help to 
address prescribed learning outcomes in an engaging way. [Review by George Sheppard.]

what’s for lunch?
How Schoolchildren eat around the world

by Andrea Curtis
Red Deer Press, 2012
ISBN 978-0-88995-482-3
$12.99, 40 pp, ages 12 – 14
reddeerpress.com

What’s for Lunch? sheds light on the way different 
cultures around the world prepare and serve food for 

schoolchildren. As a teacher, I thought this informative text was interesting as the section on 
each country begins with a story followed by various statistics of that particular country’s food 
industry. The author includes appealing facts and colourful illustrations of a traditional lunch 
dish that students might consume on a typical day in that country. The book includes a table 
of contents for finding specific information as well as a message to parents, teachers and stu-
dents that deals with the power of food and the important role we all play in the international 
food system. A glossary of food terms completes the book.

Classroom Connections: What’s for Lunch? could really open the eyes of young students 
in terms of eating habits and life styles of children around the world. Asking questions and 
visualizing are important reading strategies that can be strengthened using this book. The title 
alone will stir up plenty of questions and discussion that will have your students comparing 
and contrasting different ways of life. [Review by Joseph Forte.]

Down to earth
How Kids Help Feed the world

by Nikki Tate
Orca Book Publishers, 2013
ISBN 978-I-4598-0423-4
$19.95, 48 pp, ages 12 – 14
orcabook.com

Nikki Tate, a best-selling children’s author, book reviewer 
and urban farmer has masterfully assembled a non-fiction 
text that focuses on the young farmers of the world and 

the importance of their existence as they assist everyone in making mealtime an occasion 
to look forward to. The book is laid out in an attractive manner with eye catching title fonts, 
subtitles and photographs that will hold the attention of any student. Chapters are detailed 
and cover a variety of information from plants and seeds to multi-purpose animals to 
working on a farm. Down to Earth also houses a resource page, listing supplementary books 
and websites, and a table of contents and an index page for quick referencing of definitions 
and terms. 

Classroom Connections: This text would be most useful for Junior and Intermediate 
teachers as it offers the opportunity to question students in both literal and inferential ways. 
Down to Earth provides plenty of straightforward information but it also forces students 
to read between the lines, think like a farmer, and realize the importance and value that 
farmers around the world possess. It could be used as a resource for a creative activity in 
which students plan a farm of their own. [Review by Joseph Forte.]

speculative booms and even caused nations to go to war—such as tea, pepper, sugar and 
cotton—but also more obscure ones, like the Peruvian cinchona, the source of quinine 
that cures malaria. Each section begins with a fact sheet on the plant and its place of origin, 
various “pros + cons” associated with the species (which might involve nutritional benefits 
versus environmental issues), followed by a one-page short story designed to pique the 
reader’s interest. The bulk of the chapters then flesh out how the world has been affected by 
the spread of items, such as corn or rubber, which underpin modern civilization. Richardson 
is a fine writer and the text is accompanied by vibrant illustrations. There are useful maps, 
as well as a bibliography, a suggested further reading section and an index.  

Classroom Connections: This would be a great addition to any middle school library or 
classroom as a stand-alone resource. There would be ample opportunities to use this work 
for geography assignments (in Ontario, for example, all grade seven students study “Natural 
Resources Around the Word: Use and Sustainability”) or in a variety of Social Studies/History 
classes. [Review by George Sheppard.]

continued page 24
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For more information and to order your educational resources  
Pour obtenir plus d’information et pour commander vos ressources 
www.elections.ca  
(click on “teacher” under “I am a:”) (sous « Je suis », cliquez sur « un enseignant »)  
or bit.ly/election-education / ou bit.ly/election-education-f

1-800-463-6868 (TTY / ATS 1-800-361-8935)

SUSCITEZ L’INTÉRÊT POUR LE VOTE DANS VOTRE CLASSE
Nous offrons les outils et les ressources pédagogiques!

SPARK INTEREST IN VOTING IN YOUR CLASSROOM
We provide the educational tools and resources!
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Resources for you and your students / Ressources pour vous et vos étudiants

VOTE!
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democracy-democratie.ca

Have your students enter the Challenge! 
Deadline: November 16, 2013

Encouragez vos élèves à relever le défi!  
Date limite : 16 novembre 2013

Election simulation kits, ESL guide, background resources,  
maps, posters and more.

Trousses de simulation d’élection, guide pour enseignement de FLS,  
ressources contextuelles, cartes, affiches et autres.

TEACHING CIVICS AND POLITICS MATTERS: Help make your students knowers,  
and maybe even future voters! Elections Canada can help you along the way. 

L’ÉDUCATION CIVIQUE, C’EST IMPORTANT : Informez vos élèves,  
faites-en de futurs électeurs. Élections Canada peut vous aider à le faire.
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KNOWERS are VOTERS! PLUS on en SAIT, PLUS on VOTE!

90%

90% of youth who  
correctly answered  
3/3 political questions  
said they voted.

90 % des jeunes qui avaient  
bien répondu aux trois questions  
de connaissance politique ont  
dit avoir voté.

24% of youth who  
correctly answered  
0/3 political questions  
said they voted.

24 % des jeunes qui n’avaient   
pas bien répondu aux trois 
questions de connaissance 
politique ont dit avoir voté.

24%
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Nominate a teacher or apply today at CanadasHistory.ca/TeachingAward

Applications are now being accepted  
for the 2014 Governor General’s  

History Award for Excellence in Teaching

Meet other passionate educators  
like yourself from across Canada

Participate in a roundtable discussion  
at the National History Forum

Receive your award in a special presentation at 
Rideau Hall from the Governor General of Canada
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engaging in action research
a Practical guide to teacher-conducted research for 
educators and School leaders 

by Jim Parsons, Kurtis Hewson, Lorna Adrian, & Nicole Day
Brush Education Inc., 2013
$19.95,149 pp, adult
brusheducation.ca

It seems that action research has taken a back seat to the 
increasing demands on teachers’ time. Standards testing, 
moderated marking, social intervention, bullying, classroom 
management, technology initiatives, not to mention curricu-
lum delivery, have placed enormous stress on the day-to-day 

teaching and learning environments in every classroom. As we search for solutions to these 
issues, educators find themselves with little time left over for thinking, reflecting and imple-
menting. Teachers looking for ways to understand what is happening in their classrooms or 
schools should read Engaging in Action Research. This excellent primer walks the novice 
researcher through the steps from starting a research plan through to creating a paper that 
is both methodologically supported and, most importantly, readable by peers. As in any un-
dertaking in education today, sustainability is paramount—the authors have demonstrated 
the essence of collaboration over time to compile a text that is informative and readable to 
educators at any stage in their careers. [Review by Kent Miller.]

Hijacked
How your Brain is Fooled by Food

by David A. Kessler, MD
Tundra Books, 2013
ISBN 978 1 77049 503 6 (hc)
$21.99, 170 pp, young adult
tundrabooks.com

Hijacked, How Your brain is Fooled by Food is the Young 
Reader’s edition of the New York Times best seller, The End of 
Eating. Dr. Kessler has a long line of credentials which qualify 
him to speak to the issue of obesity and overeating in contem-

porary North American society. In this book he uses research data and his knowledge as a 
paediatrician to write for teens who are interested in healthy nutrition. Using the mantra 

“sugar, fat, and salt,” as well as “high – sugar, high – fat” over 100 times in the 170 pages, 
the author repeatedly makes the serious point that although we live in a complex world of 
marketing and manipulation by the food industry, the solutions to the problem of obesity 
can be quite simple and rewarding once a person chooses to rewire his/her brain. Following 
an exposé of tactics used in the industry to keep people eating through additions of sugar, fat 
and salt to food products rather than providing healthy nutrition, Dr. Kessler provides the 
reader with self-help strategies to develop a healthy eating lifestyle for the long term.

Classroom Connections: Teachers who are interested in helping their students make 
healthy lifestyle choices will want to add this book to their class library, or use sections to 
enhance lessons on nutrition and lifestyle. Dr. Kessler neither patronizes nor lectures, but 
provides straightforward and clear information. This is a must read for young people con-
cerned about what is going into their bodies. [Review by Kent Miller.]

revieWers
Brenda Boreham Helping young students to discover the magic of reading has 
been one of the most satisfying aspects of Brenda’s teaching career.
Amanda Forbes is a grade 7 & 8 teacher with the London District Catholic School 
Board. She is passionate about nurturing youth excitement for literacy.
Joseph Forte is a writer and a grade 5/6 elementary school teacher who believes 
that the power of the written word is priceless. 
Kent Miller is a music teacher at Dr. Ross Tilley Public School in Bowmanville, ON. 
He has 22 years of teaching experience in the public school system.
Dr. George Sheppard is the Director of the School of Education at Laurentian 
University in Sudbury, ON.
Kimberley Siwak is a resource teacher in Winnipeg, as well as a Master of Educa-
tion student in Language & Literacy at the University of Manitoba.

Planet earth (the world in infographics Series) 

by Jon Richards and Ed Simkins
Owlkids Books, 2013
ISBN 978-1-926973-75-3
$16.95, 32 pp, ages 8+
owlkidsbooks.com

In a world in which our kids are exposed to ads, commercials 
and memes, this book is the perfect fit for communicating 
important facts about Planet Earth in a way that students 
will immediately get. Every page is filled with full-colour 

illustrations of important facts about our planet. Short trivia items and engaging interpreta-
tions (as charts, diagrams and graphs) catch the reader’s attention and quickly present vast 
collections of knowledge.

Classroom Connections: Teachers can use this tool as an exemplar for student projects 
and presentations. It also connects well to many themes in Science, Social Studies and Geogra-
phy, including the make up of the earth and our resources, primarily water and air. The pages 
are also filled with maps, captions, side bars, fact boxes, speech bubbles and a glossary, making 
it an excellent tool for teaching reading skills of non-fiction text. As a library item, students who 
love almanacs will love the entire Infographics series. [Review by Amanda Forbes.]

50 climate Questions
a Blizzard of Blistering Facts

by Peter Christie
illustrated by Ross Kinnaird
Annick Press, 2012
ISBN 978-1-55451-374-1
$14.95, 120 pp, ages 9+
annickpress.com

If you’ve suffered through an extra hot or cold, rainy or snowy 
week with your students, you’ve probably used the teachable 

moment to talk about global warming and climate change. Chances are you didn’t include 
the history of the dinosaurs, witch hunts, architectural eras, the problems of cow’s burps and 
the benefits of whale poop in your conversation! These and many more facts are answers to 
the 50 Climate Questions and are very engaging to children (and adults).

Classroom Connections: This is a solid resource chronicling climate and climate change 
starting around four billion years ago. It is filled with excellent graphics, timelines, comics, 
cartoons, interesting illustrations and great facts. Teachers can add this book to their libraries or 
use it when teaching about weather, climate and global warming in Science. An index, bibliog-
raphy and suggested further reading finish off the book. [Review by Amanda Forbes.]

Potatoes on rooftops
Farming in the city

by Hadley Dyer
Annick Press, 2012
ISBN 978-1-55451-424-3
$14.95, 84 pp, ages 10 – 16
annickpress.com

Students are sure to love the colourful, factual and humour-
ous nature of this book. Beginning with a game of hot potato 

examining food miles, and moving through gardening situations throughout the world 
before ending at practical planning to create your own green space, this book is a treasury of 
must-knows and did-you-knows of growing your own food. Students and teachers will find 
a multitude of useful information and reasons to garden from reducing eco-footprints to 
eating tastier food to getting great physical exercise!

Classroom Connections: This is a gem of a resource for any teacher in an urban or 
suburban area. This book could complement a variety of classroom units of study, be a 
springboard for a school gardening club or eco group, or help to examine the different ways 
humans interact with their environments. It is a great non-fiction reference to support teach-
ing in Science and Technology as well as Social Studies curriculum areas. Sections on the 
food chain, producers and consumers, global warming, renewable resources, the water cycle 
and the role of plants in our environment are all excellent. There are also wonderful sections 
about human geography and the unequal global and local distribution of wealth, as well as 
the historical trend of moving to cities after the industrial revolution and the governmental 
push to have private gardens during both World Wars. [Review by Amanda Forbes.]
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Kids’ Picks  
Book reviews By young readers

We would like to thank all the student volunteers who selected and reviewed 
their favourite books from the many new titles sent to us by publishers dur-
ing this school year. As the summer break approaches we wish them many 
happy days filled with exploration, adventure and some really good books!

ink Me

by Richard Scrimger
Orca Book Publishers, 2012
ISBN 9781459800 (sc)
ISBN 9781459800 (epub)
$9.95, 224 pp, ages 10+
orcabook.com

My favourite character in this story is Bunny because he 
is adventurous, kind and clueless.

This story takes place in downtown Toronto. When 
Bunny’s grandfather dies he gives Bunny a task of getting a tattoo since his 
grandfather didn’t get one when he was young. When Bunny gets the wrong tattoo he 
gets into a lot of trouble. The tattoo is a gang tattoo that was meant for someone else. 
Benny becomes part of the gang. He meets a lot of people who help him and others 
that make his troubles worse. Bunny thinks that the gang members are his friends, 
but the members think he is just part of the gang. When Bunny is with the gang they 
get chased and put into jail. In the end Bunny meets the boy with the tattoo that was 
meant for Bunny, but by this time the tattoo Bunny got has changed his life.

The story makes me think of the things I received after my Papa passed away. 
Something that I liked about the story is how Bunny had a learning difficulty that 
made it hard for him to spell. The story is written just the way Bunny would spell the 
words, the way the words sound to him. I found it hard to read at first, but after a 
while it became easier. [Review by Connor, age 11, grade 6.]

Horrendo’s curse 

by Anna Fienberg, illustrated by Remy Simard
Annick Press, 2013
ISBN 978-1-55451-549-3 hc
 $24.95, 104 pp, ages 8+
annickpress.com

My favourite character in this story is Bombastic because 
he has a frog named Pest and I really like frogs and I wish 
I had one. The story takes place in a small town and on a 
pirate ship. Every boy’s 12th year is the worst because they 

get taken by pirates to work on their ships for two years. The boys even go to school 
to learn to be mean and act like a pirate. A witch named Gretel placed a curse on a 
baby boy named Horrendo. She cursed Horrendo by making him a nice person. He 
grew up being polite and saying nice things. This made it hard for him at school. On 
Horrendo’s 12th birthday he was taken by the pirates to join the ship’s crew. Horrendo 
had a hard time on the ship since he wasn’t mean enough for the captain. With a 
great plan, Horrendo is able to convince all the pirates on the ship to leave and live in 
his town. The pirates even help out in the town and make great things happen. 

I liked this book because Horrendo is so heroic for a twelve year old. Being nice paid 
off for him. This book reminds me of favourite movie—Pirates of the Caribbean. 
[Review by Brennen, age 9, grade 4.]

what the Snakes wrote

by Hazel Hutchins
Annick Press, 2013
ISBN 978-1-55451-472-4
$9.95 (sc) / $21.95 (hc), 32 pp, ages 4 –  8
annickpress.com

I really liked this book because it is about Rufus and the 
farmer caring about the snakes. Farmers know about their animals and listen to them. 
Rufus knew the snakes were trying to tell him something important, so he had to get 
the farmer to stop filling in the big hole because it was their home.

One of my favourite parts was when the snakes got their home back. I liked all the 
twisting the snakes did with their bodies. I am in gymnastics and I like how my body 
can bend and change shapes. I like the facts at the back of the book about snakes 
living in dens in the winter.

Other people who would like this book are Haydin, Shea, Joey, Dusty, Raph, Sanoa, 
Ella, Sofia and Chloe because they like to bend and spring and surf and move their 
bodies in different shapes. [Review by Aqua, age 8, grade 3.]

“It feels good that  
a kid my age can make  
such a meaningful  
difference in the world.” 

  —Rachel Gibbs, student
•	Engage	10-15	year	olds		

with	a	free	monthly		
human	rights	activity

•	Inspire	awareness

•	Strengthen	writing	skills

•	Sign	up	for	Lifesaver	actions

Ask for a sample  
Amnesty Lifesaver action  
or sign-up today at:
www.amnesty.ca/lifesaver
or 1-800-AMNESTY
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Angel Hair Beets and Greens
Makes 2 servings

60 mL (1⁄4 cup) cold-pressed (extra virgin) olive oil, divided
60 mL (1⁄4 cup) freshly squeezed lemon juice, divided
5 mL (1 tsp)  fine sea salt, divided
60 mL (1⁄4 cup) raw shelled hemp seeds
45 mL (3 Tbsp) filtered water 
45 mL (3 Tbsp) nutritional yeast 
2   medium beets, greens attached

1. In a blender, combine 30 mL olive oil, 30 mL lemon juice, 
2 mL salt, hemp seeds, water and nutritional yeast. Blend at 
high speed until smooth. Cover and set aside.

2. Remove greens from beets, cutting off and discarding 
stems. Set leaves aside. Using a vegetable peeler, peel 
beets. Using a mandoline, slice beets approximately 3 mm 
thick. Stack slices on top of each other and, using a sharp 
chef’s knife, cut into strips approximately 3 mm wide. Place 
in a bowl, cover and set aside.

3. On cutting board, roll up beet greens to form cylindrical 
shapes. Using a sharp chef’s knife, cut cylinders into strips 
approximately 3 mm thick.

4. In a bowl, combine greens, beets and remaining olive oil, 
lemon juice and salt. Toss until well combined. Cover and 
set aside for 5 minutes, until softened.

5. Toss hemp seed sauce with beet mixture. Serve immedi-
ately or cover and refrigerate for up to 2 days.

Tips

Typically beets can be purchased with or without the greens 
attached. If you are unable to find beets with the greens 
attached, substitute 500 mL finely sliced kale for the beet 
greens. Use any type of beet for this recipe. Red, golden and 
candy cane beets work equally well.

healthy living

Curried Cashews and Mixed Vegetables
Makes 1 serving

375 mL (11⁄2 cups) whole raw cashews, divided
125 mL (1⁄2 cup) filtered water
30 mL (2 tbsp) freshly squeezed lemon juice, divided
10 mL (2 tsp)  curry powder 
2 mL (1⁄2 tsp) fine sea salt, divided
125 mL (1⁄2 cup) broccoli florets cut into 1 cm pieces (see Tips)
125 mL (1⁄2 cup) shredded carrot

1. In a blender, combine 250 mL cashews, water, 15 mL lemon 
juice, curry powder and 1 mL salt. Blend at high speed until 
smooth. Cover and set aside.

2. In a bowl, combine broccoli and carrot. Add remaining salt 
and lemon juice and toss until well combined. Cover and 
set aside for 10 minutes, until softened.

3. Add remaining whole cashews and cashew curry sauce 
to softened vegetables. Toss until well combined. Serve 
immediately or cover and refrigerate for up to 2 days.

Variations
Replace the curry powder with an equal amount of garam 
masala and the broccoli with an equal amount of cauliflower. I 
often add 10 mL finely grated ginger root to the vegetables.

Tips
Try substituting an equal amount of thinly sliced leafy greens, 
such as spinach, kale, dandelion greens or mustard greens, in 
place of the broccoli.

I prefer to use organic sea salt. This type of salt is classified as 
a whole food and is said to contain many trace minerals. If salt 
intake is something you are concerned 
about, feel free to use less than called for 
or omit it completely.    

Excerpted from Raw, Quick & Delicious! by 
Douglas McNish © 2013 www.robertrose.ca 
Reprinted with publisher permission.

Raw, Quick & Delicious
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When we were young we had the ten-
dency to ignore the fact that if we live 
long enough we would get old. I must 

admit I was one of those who notoriously lived 
life by burning the candle at both ends early 
in my career, never thinking of the accumula-
tive effect it would have in my retirement years. 
Luckily however, I came to the stark realization 
early in middle age that I would be burnt out 
and would have nothing left to retire to if I con-
tinued at this pace. Consequently I took mea-
surers to live a less stressful life and focussed 
more on lifestyle and health habits. Now that 
I’m retired, I’m sure glad I did.
In the midst of lesson planning, classroom instruc-
tion, professional development, etc., we rarely think 
of health as an investment. But bad health habits 
wrongly practised early in a teacher’s career can 
result in major health and emotional problems later 
in life. 

A study by Dr. Eric Caine revealed some rather 
interesting observations about elderly people. In a 
press release, he stated, “Suicide rates are highest 
among the elderly and the situation appears to 
be getting worse. Depression is a primary factor 
in these deaths. Much of the depression occurs 
because of multiple small problems—medical 
and otherwise—exaggerated in the minds of an 
individual. People become ‘demoralized and dis-
couraged’ by their declining physical abilities 
and assorted nagging problems, but the depres-
sion these difficulties generate is far more serious 
than whatever brought it on.” (International 
Psychogeriatric Association, Aug. 19, 2003).

That’s a pretty sobering statement for us 50 
plus people. But it doesn’t have to be this way for 
any individual. We do not have to fear getting old 
and depressed.

General myths have prevailed that convince 
us that as we get older there are certain inevitable 
maladies that come with aging. However, John 
Rowe, M.D. and Robert Kahn, Ph.D, in their book 
Successful Aging, shot down five myths about aging.  

The first myth is “To be old is to be sick.” Yes, 

the aging body is more prone to ailments, but the 
study reveals that as people age they are more likely 
to do it in a state of wellness rather than being ill. It 
is absolutely false to believe that just because you’re 
getting older, you can’t remain healthy.

The second myth is based on the saying “You 
can’t teach an old dog new tricks.” This is simply 
not true. Scientists have come to understand that 
the brain works a lot like a muscle—the more we 
use it, the better it functions. Age should never keep 
us from using our mental faculties. In fact, in this 
regard, the saying is very true: “Use it or lose it.”

The third myth is described as “if you don’t 
take care of yourself when you are young it’s too late 
to start when you’re old.” Replacing bad habits with 
good habits allows the body to begin the process 
of mending at any time in one’s life—the earlier 
the better, of course. While there is no fountain of 
youth, a healthy life style in any phase of life is the 
best prescription for anti-aging.

A fourth myth is that longevity is determined 
by heredity, While genes are a factor, no doubt, they 
play much less of a role than the choices we make. 
Healthy living practices are far more important to 
the success of the aging process. Rowe’s and Khan’s 
research illustrates that the importance of genetics 
as a health factor shrinks as one grows older, while 
lifestyle habits become more influential.

The last myth they busted was the saying “The 
lights may be on, but the voltage is low.” This false 
myth leads society to believe that the elderly suffer 
from inadequate mental and physical abilities. 
Such need not be the case. Scientists have come to 
understand that senility does not come with old 
age; it comes from poor health practices. 

Sooner or later we’re all going to get old. We 
might as well enjoy the ride and learn how to enjoy 
those well-earned years. After all, the question of 
how old you are is not as important as how healthy 
you are. Although we can’t control the ravaging of 
time, we can control our own health habits.

As a starting point we can we can stay active 
physically and mentally, eat a well-balanced diet, 
exercise daily and get plenty of rest. 

by Hector M. Earle

Save Some foR laTeR

Hector M. Earle is a recently retired teacher/
principal and lives in Stoneville, NL.
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Another key factor is to be current and up-to-
date on health issues and lifestyles.  Health fads 
come and go but if we stick to sound, time-proven 
health practices backed up by solid research then 
we should at least maintain a reasonably healthy life 
into old age.

Travelling, hobbies and having good social 
and family connections are important. Take advan-
tage of these opportunities. Also, having a positive 
outlook is extremely important, and it is the area 
over which we have most control. One cause of dis-
couragement and depression at any age is the loss 
of self worth. In our retirement years it can be more 
devastating, because many begin to feel they are no 
longer needed. That is simply not true! Those feel-
ings can be overcome by concentrating on helping 
others and practising our faith and values more. 

If you are retired or planning to retire soon, 
another way to begin is by not focussing on the past 
when your old job defined you, but look forward to 
the future by participating in meaningful activities, 
meeting people, making friends and volunteering 
your services. A purpose driven life gives you many 
reasons to get up in the morning.

Make that commitment today and prove to 
yourself that indeed you really can improve with 
age and become that healthy retiree you were meant 
to be.

Santo_Domingo_cnd_teacher_half_pg_final.pdf   1   13-10-28   4:16 PM
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As an English teacher, I am slowly coming 
to the conclusion that online dating 
just isn’t for me. After scoping out the 

single men online, I’m convinced that instead of 
maybe someday finding Mr. R ight, I should just 
give up now, and instead adopt eight cats and 
learn to knit. Why the pessimism? I blame it all 
on semicolons. I can’t seem to divorce my pro-
fessional self from my personal self.  

As I read through one dating profile after 
another, I weep for the swift, certain death of 

“whom,” resign myself to a future where words are 
spelled phonetically, and grudgingly admit that 
proper punctuation has gone the way of rotary dial 
phones.

The dating profiles I peruse on sites such as 
Plenty of Fish, OK Cupid, and Match are frequently 
rife with mistakes and abusages of the English lan-
guage. I regularly come across errors such as: this is a 
photo of my cousin and I, we could of been, I like all kinds 
of movies accept horror, I have alot of hobbies, and so on. 
Many of these blunders are simply a result of care-
lessness, and perhaps I shouldn’t make such a big 
deal about it. But I do. When I come across some-
thing like this, I want to gouge my eyes out:  

Hello to all you beautiful lady’s who are search-
ing for...

Could I date a guy who use’s apostrophe’s to 
pluralize word’s?  

I have a little discussion with myself: Am I 
being too harsh? I’m afraid to embarrass him by 
pointing out the mistake. Am I being too much of 
a pedant? If I gently correct him on this, he might 
think I’m uptight. Could I learn to live with? He 
really sounds like a wonderful guy, and it would be 
silly to discard him for something so trivial.  

I let my imagination fast-forward: I’m married 
to Mr. Apostrophe, and we have two kids. I come 
home from work and see a note on the kitchen 
counter:

I took the kid’s to the sport’s shop to get their skate’s 
sharpened before hockey practice. I’ ll pick up some 
snack’s for them on the way home.

I know that some day, one of his notes will 
push me over the edge, and I’ll eventually start to 
slip small doses of arsenic into his dinners.  

I resume my search online. I’ve narrowed the 
parameters to only show me men who are univer-
sity educated. Aha! That will weed out the bad spell-
ers and grammar cannibals!

I soon come across this profile: 

like sports , to find someone that doesnt lie ,, iam 
very loally to the person iam with ,i like all kinds 
of music, likes to go out for dinner ,movies ,drinks, 
likes to have fun,also pleasethat person ,also who 
wants to out and have fun

At a minimum, the man’s self-description is 
an indictment of our post-secondary education 
system. The teacher in me wants to give him an “F.” 
It isn’t only the carelessness evident in the typos. 
Even if this “paragraph” were error free, it’s still a 
weak example of writing from an (allegedly) edu-
cated adult:

I like sports. I want to find someone who doesn’t 
lie. I am very loyal to the person I am with. I like 
all kinds of music. I like to go out for dinner, to see 
movies, or to have a few drinks, and I like to have 
fun. I’m looking for someone who also wants to go 
out and have fun.

The revised version still merits no more than 
a “C+.” There’s absolutely no flow to it, no finesse. Is 
this really the first impression he wants to make? I’d 
love to contact him just to find out how many dates 
he’s had.  

I browse more profiles. I see a picture of a hand-
some man with a nice smile. I click on the profile 
and read his “tag line”: Great-Catch: Looking for 
chemestry. If he can’t spell it, he’ll probably never 
find it.

And maybe I’ll never find what I’m looking 
for either, whether it’s chemistry or a tall, dark and 
handsome wordsmith. But hope springs eternal. 
There’s got to be a guy out there who’s not just Mr. 
Right but who’s also Mr. Write. 

Jill Edmondson is the author of the Sasha Jackson Mysteries, including 
Blood and Groom and Dead Light District. She lives in Toronto, where she 
teaches ESL and essay writing.     
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In this issue we continue our “Learning and Teaching – Always” series profiling teachers 
who have decided to use their skills and continue to teach in some way after retiring from 
the education system. The positions held by these people are wide ranging and either paid 
or volunteer. The decision to continue to teach in some format is not particularly surpris-
ing given that teachers enjoy imparting knowledge and are always eager to learn and 
take on new challenges.

Helen Johnson took on 
several new challenges 
when she retired. First she 

moved west and then took on vol-
unteer work that proved to be physi-
cally and mentally challenging. After 
joining the local University Women’s 
group she learned of some organiza-
tions that could make her retirement 
both interesting and fulfilling. Helen 
has chosen to volunteer in three 
diverse organizations that provide 
her with challenges and give her 
opportunities to continue to teach, 
learn and contribute to her new com-
munity. Helen’s answers to our questions provide insight into her decision 
and her joy in the volunteer work that was her unexpectedly rewarding 
Plan B. 

What was your original area of work in education?
Originally I worked as an elementary school teacher. I spent some time in Early 
Childhood Education before going back to the elementary level.

Approximately how many years did you teach?
I worked for 31 years as a full time teacher in elementary and Early Childhood 
classrooms and 6 years as a supply teacher while my children were small. 

What type of work/volunteering are you now involved in? 
I currently volunteer for three organizations in Nanaimo on Vancouver Island, all 
of which have an education component.  
•	Camp Quality Puppet Program: One of this program’s main goals is to help chil-

dren understand the importance of caring for and offering support to one another, 
especially when a child in their class or neighbourhood has a major illness, such as 
cancer.   camp quality.com

•	Canadian Federation of University Women -Nanaimo for the Seashore Unit: The 
goal of this project is to help grade 4 students learn about the preservation of the 
marine environment as well as the characteristics of inter-tidal species. Volunteers 
collect specimens every spring which are housed in tanks at the Pacific Biological 
Station until a school visit is booked. The specimens are then transported to salt 

water aquariums at the host school.   cfuwnanaimo.org
•	Global Village Nanaimo: Teaching my peers about fair trade is challenging and 

requires that I try to practise what I teach! GVN is a not-for-profit social enter-
prise, not a charity, and its mission is to promote and practise fair trade as an 
ethical and sustainable business. GVN sets a strong example of a social organi-
zation that successfully puts people and the planet before profit.   globalvillagena-
naimo.com

What were your reasons for continuing to volunteer after retirement? 
I felt that all the children I’d worked with had educated ME so much that it would 
be letting them down if I didn’t continue in some small way to make the lives of chil-
dren, here and in the third world, better through volunteerism.

What made you decide on this particular type of work/volunteering? 
After I joined CFUW-Nanaimo, in my newly adopted city and province, I was 
influenced by strong women who provided contacts to so many organizations with 
volunteering possibilities. From these I chose those in which I could continue to learn 
while I volunteered.

What challenges did you encounter in your new endeavour? 
Each of the three volunteer jobs brought some physical challenges that have been 
good for me. Being a puppeteer requires good core and shoulder strength, so I make 
sure I go to the gym or pool most days. Gathering tidal creatures off slippery rocks 
has led to a few stitches, but yoga has helped with my balance. The GVN store 
requires lots of interaction with customers, as well as lifting boxes of product.

What have been the rewards of your new endeavour(s)? 
I’ve met so many new people from such divergent walks of life. Most of us are new to 
this community, so all are open and welcoming. The puppeteering brings back such 
great memories of my husband’s work with puppets both in policing and church 
settings. The Seashore Unit has taught me so much about the inter-tidal creatures 
along the Strait of Georgia shores and was a completely new area of learning for me. 
I now gladly and happily pass on the small bits of knowledge I’ve gleaned. My vol-
unteering at the Global Village has introduced me to new ideas about ways to assist 
those in third World Countries to better help themselves. Many of these producers 
are women who are better able to financially care for their children by using new 
skills they have learned.

What impact, if any, has your choice had on your life in general? 
Interacting with other adults from varying walks of life and from many different 
places in Canada and the world has enriched my life. The fact that all are focussing 
on giving to children makes it even more special.

Did you have a Plan B in case your volunteering didn’t work out?  
My first plan had been to help with language in a neighbourhood school, but I 
found it difficult to access, so these other organizations just turned out to be Plan B!

                            Enise Olding              Carol Baird-Krul

Carol and Enise (info@drassociates.ca) are the creators of a series of 
pre-retirement and post-retirement planning workshops: Transition 
to Retirement: The Uncharted Course©, Recently Retired: Charting a New 
Course© and Ideas… Enhanced and Advanced©, and authors of Transition 
to Retirement: The Uncharted Course. Previous articles on retirement may be 
viewed in back issues at CanadianTeacherMagazine.com.       by Carol Baird-Krul and Enise Olding
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Did your new position require special training?  
All of the volunteer positions required some type of train-
ing. All were done in groups in a fun, but efficient manner. 
The puppetry had trainers come from other provinces, 
and then we had to spend time practising. The Seashore 
unit training is done at a meeting by the expert volun-
teer staff. There is also a manual to follow and since it is 
hands-on there’s practice each time out. The Fair Trade 
store has both a volunteer and a paid manager who do 
the training, so that the volunteers feel confident in the 
practical aspects of the store, but we are given lots of 
opportunities to gain more knowledge in the huge area of 
Fair Trade as a way to help instead of simply giving aid.

How has your background in education aided you in 
what you are now doing? 

My education background gave me a huge bag of skills to 
use. I became interested in teaching because of the great 
teacher I had for all my elementary years which were in 
a one-room school. My sister, brother and their spouses 
were teachers, who encouraged my dreams and I just 
can’t quit teaching and learning. 

How long do you intend/hope to be doing the type 
of work you are now doing and why? 

I hope to continue as long as mind and body permit and 
the organizations need me. If they deem I’ve outgrown 
my usefulness to them, I’ll find new ways to give back to 
my community. 

What advice would you give to other educators inter-
ested in pursuing the same type of volunteering that 
you are involved with? 

I’d say to face your insecurities, and make yourself avail-
able, as there are so many needy groups in our communi-
ties. You will get more than you give!

Do you have further thoughts or comments about 
your retirement choice? 

Moving across this beautiful country was so good for 
us, as it forced us to get out and make new friends and 
connections. Since I don’t golf or play tennis, the gym, 
CFUW and other volunteer groups have been very 
important to my retirement contentment. Each of these 
volunteer groups, and I believe most volunteer groups, 
understand that you will be visiting family and travelling, 
so they are willing to work around your schedule.

As you have read, Helen chose three quite differ-
ent groups to volunteer for, yet in each the varied skills 
she had developed over her long career in education 
have been used not only to help her community but 
also to enhance her retirement. Like the other profiled 
teachers in past issues, Helen has shown us that teach-
ers are creative in their approach to life once they leave 
their primary career in education—food for thought for 
those of you are thinking ahead to your own retirement.



TransiTion To reTiremenT
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One day you are at work, the next day you are retired.

What can you expect to experience—joy, relief, freedom, boredom, 
loss of identity, a lack of structure?
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and plot a course for smooth sailing into retirement.

Pacific edge Publishing ltd.
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“Dad, I don’t think we can make this!” shrieked my eleven-
year-old daughter Hannah from her kayak. Ignoring 

her sensible pleas, my son Ky and I stroked forward into 
the open ocean, confident we could outrun the surging 

tides. With little warning, the surrounding water changed 
before our eyes from an aggressive but manageable 

current to an overpowering collection of battering waves. 
Within seconds both our kayaks capsized. The events that 

followed over the next twenty hours tested my family 
beyond anything I could ever have envisioned.

Sea kayaking in the Rock Islands of Palau was going to be just one of 
our adventurous excursions that would highlight a thirty day family 
tour through Micronesia and Hawaii. For three days we would 

kayak in aquamarine waters, snorkel in a protected coral nursery harbour-
ing baby sharks and eagle rays, and camp on an uninhabited island. After 
hearing what we had planned, my thirteen-year-old son even jokingly sug-
gested that we should pretend to make our own wilderness survival show.

We had pre-arranged the rental of camping equipment and kayaks from 
a local company before we left for the trip. TJ, our Palauan outfitter, showed us 
where we would find our beach, pointed out sites of interest and gave us tidal 
charts and maps. He mentioned that the only portion of open water we would 
encounter was beyond a point not far from our camping beach. He casually 
stated that due to the tides, we should paddle around this point no later than 
2:30 in the afternoon. 

As we pushed off we quickly became enthralled with the clear sapphire 
water and abundant coral. Perhaps paying too much attention to what lay under 
the surface, we soon found ourselves questioning whether we were going in the 
right direction. Eventually, after backtracking slightly, we found the proper route 
and continued on our journey. The point TJ had mentioned, the one we were to 
pass before 2:30, lay just ahead, and it was 2:45. 

≈
After capsizing, the relentless waves continued to pummel us. Thankfully 

we all made shore at the opening to a sea cave on the point we were attempt-
ing to round. Bruised and cut we took stock of our surroundings. Our cave was 
actually more of a cavern, walls on three sides, with the top fully covered by the 
jungle canopy. The back wall wasn’t as steep as the sides, but was packed with 
jagged rock and slippery vegetation. Thick, thorny branches made hiking out 
the top of the backside impossible. With the surf raging at the mouth of the cave 
and no way out at the back, we were forced to admit a stark reality—we were 
there for the night.

We decided we would make camp and wait for the low tide at 7:30 the 
next morning. Surely at that point the seas would be calm enough to launch 
our kayaks. The cave had few flat areas which rendered our tents useless. We 
managed to find a spot for the four of us to sit side by side, each of us made 
uncomfortable by a protruding rock or root. We used the four kayak seats as our 
base, and brought everything we would need in the night to within arm’s reach. 
We needed to hustle; darkness comes early in the tropics. 

We tried to light our tiki torches, but the damp wicks would not ignite. Our 
only source of light was a wind-up flashlight my daughter had won at her school’s 
Eco Club a couple of years back. Discounted earlier in the trip as a cheaply made 
toy, this small piece of plastic would provide our only source of comfort in the 
night.

by Steve Chopyk

Surviving Palau

travel

Steve Chopyk has taught for 25+ 
years. He currently teaches ELL in 
Markham, Ontario. Along with his 
wife and two teenage children, 
he continues to take the road less 
traveled.

the traveling teacher - lessons from the road
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The rain started around 
midnight, a light peppering 
at first which quickly turned 
into a hammering down-
pour that lasted until dawn. I 
scurried gingerly for the two 
person tent. It was impossible 
to erect it, but the fly and the 
canvas could at least be used 
as a cover. My wife Marie 
held our makeshift tarp over 
the kids for the rest of the 
night. 

The tide would peak at 
12:30 am. By checking the 
water marks and vegetation 
patterns we felt fairly certain 
that we had pulled the kayaks 
up to a safe point, but for 
some reason I felt compelled 
to stand almost the entire 
night constantly checking 
the water levels. 

Around 1:30 in the morning Marie heard 
something rustling behind her head. I quickly 
wound up the flashlight to take a look. The pouring 
rain splattering over my glasses made it impossible 
to see clearly, so I discounted the noise as nothing. 
She was certain that she heard further noises 
throughout the night.

The hallucinations started around 3:30. First 
came the mudskippers, fish normally not more than 
six centimetres long, appeared ten times that size. 
As each wave crashed in on us, they would scurry 
up the rock, teeth gnashing, heading straight for us, 
at least so I thought. At one point the rescue ship 
sailed into the cave only to vanish as my eyes re-
adjusted at the last second. My greatest fear was the 
tsunami that I pictured every tenth wave. I feared 
this imaginary wall of water would drag us into the 

sea and we would never be heard from again. These 
visions of mine turned almost comical—at one 
point I asked Marie if she could see the carrot cakes 
that appeared on the big rock in front of us—you 
know, the ones they sell at the Super Centre. She 
thought I was joking. I wasn’t.

Dawn came, the rain finally stopped and our 
spirits were cautiously positive. At 7:30 low tide 
would greet us and we would escape. We waited 
patiently. Seven thirty came and went; the low tide 
seemed non-existent. In fact we were all certain that 
the waves looked even larger than the previous day. 
Launching our kayaks in these conditions would 
be foolhardy. Our spirits dropped as we realized 
we might need to wait until a search party would be 
sent out for us in the late afternoon of the third day.

“Ky, don’t go up there, you’ll fall on the rocks,” 
Marie cautioned our son.

“I’m okay mom, just gonna 
sit here for awhile,” he replied as 
he scurried to near the top of the 
back wall.

A few minutes passed.
“Snake,” Ky stated calmly, 

matter of factly. Not two metres 
away from where Marie and 
Hannah were sitting, and 
heading in their direction was 
a Banded Sea Snake, one of the 
world’s most venomous snakes. 
Normally docile, they are known 
to become aggressive during 
mating season. Our new associ-
ate was unquestionably a female 
as she was around a metre and a 
half long. Given the eggs that my 
son later found in the crevices of 
the cave (the Banded Sea Snake 
is the only sea snake to lay its eggs 
on land), surely she was at some 

point in the mating process. 
Was this the only one? Were there babies to 

consider? That sound Marie complained of at the 
back of her head in the dark of the night, could it 
have been the snake? Questions filled the air as a 
new round of panic overtook us. 

Sure, I could have whacked the snake over the 
head with a paddle, but for some strange reason 
all of us thought this wasn’t right. The snake had 
allowed us one night’s lodging, but perhaps her con-
fident presence that morning was an indication two 
nights might be pushing it. If one of us were to be 
victim of her venomous bite, they would be dead in 
minutes, not hours. Simply put, we could not stay 
another night trapped in this cave.

Better judgment aside, my hand forced by the 
snake, I prepared for a solo launch into the raging 
surf. If I could make it around the point, I could 

SCHOOL GROUP and 
YOUTH ADVENTURES

worldyouthadventures.com / 1.888.486.4862
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paddle the 1½ hours back to our launch dock and 
get help. However if I capsized again, my family 
would be isolated for another evening, this time 
with the knowledge that a serpent ten times more 
venomous than a rattlesnake shared their surround-
ings. 

Our goodbyes were impossible to script. My 
son’s raw emotions were expressed through a string 
of almost incomprehensible phrases. My daugh-
ter’s tears quietly inched down her cheeks as fear 
stared from her eyes. My wife stood stoically, with 
her arms around her precious babes, ever the pro-
tector. I had not seen this look on her face since the 
day she gave birth to our son. I felt my own lip quiver 
as I prepared to bring a kayak down to water level.

Just getting the kayak to sit in the cove perpen-
dicular to the surf was an intense struggle, but even-
tually I righted the craft and waited for a lull in the 
waves. The push-off was successful, but not without 
challenge, as two large waves pounded me close to 
the tipping point. Luckily I remained upright, and 
as I rounded the cove just before moving out of sight 
of my family I screamed, “I’ll see you guys in two 
hours!”

For the next seventy-five minutes I paddled 
as intensely as I could, thirty strokes, rest for ten, 
fifteen strokes, rest for five. I made good time and 
as I neared the dock I encountered a Palauan boat 
hosting a group of tourists. At my polite insistence 
they lent me their cell phone. 

The rescue boat from an affiliated dive shop 
appeared at the dock within ten minutes. Three 
young employees were on hand. I gave them our 
location and we were off, moving swiftly through 
the water thanks to the power from twin 160 HP 
engines. 

When the rescuers saw where my family was, 
one blurted out, “Who sent you out here?” When 

told the answer, he simply shook his head in disbe-
lief. They managed to anchor the boat fifty metres 
offshore. The skipper maneuvered his craft as best 
he could, while the relentless waves showed no 
signs of easing. The three of us dove into the sea and 
struggled to shore, one rescuer holding a tether that 
would soon bring each family member onboard.  
They took another ten minutes to gather up all our 
gear and get it back to the boat, and then we were off. 
Our collective relief at that point was palpable. We 
praised our rescuers, forever beholden to their acts 
of bravery. 

I had originally blamed myself for missing TJ’s 
tidal warning by fifteen minutes, but after talking to 
our rescue crew and seeing the false low tide early 
that morning, I knew that those lost minutes were 
immaterial. The area where we capsized was witness 
to a wave pattern it had not seen in many years. 
Upon returning to safety we found that a strange 
combination of natural events may very well have 
contributed to the unusually rough seas we encoun-
tered. Just 700 kilometres away a typhoon had hit 
the Philippines—surely this weather pattern could 
have been an influence. As well, Palau had suffered 
an earthquake the day before we departed. It was 
relatively minor, just 5.0 on the Richter Scale, and 
no tsunami warning had been issued, but certainly 
this must have affected the sea as well.

In the end, our original sea kayaking excur-
sion became a quiet afterthought. My family didn’t 
need to pretend to participate in a wilderness reality 
show anymore; for those twenty hours trapped in a 
sea cave on the Rock Islands of Palau, we lived and 
survived our own adventure.
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Healthy Kids Quest
The Canada Agriculture and Food Museum is challeng-
ing teachers to take on the Healthy Kids Quest. A class 
commits to the Quest and explores themes of healthy 
food and being physically active. They set a realistic goal 
to take on during the program, that once achieved earns 
rewards—a homework-free evening or a pyjama day in 
class. A free resource package for teachers meets cross-
curricular requirements for grades one to three and 
the lesson plans are suited to curricula in all Canada’s 
provinces and territories. Teachers can tailor activities 
and challenges to their own classes and download the 
package in either English or French. Each theme includes 
an introductory lesson plan, a theme-specific challenge, 
one or more follow-up activities and an information sheet 
for parents. The material extends beyond the Health and 
Physical Education curriculum to English, Mathematics, 
Science and Technology, and Social Studies. To access 
the resource, visit:  healthykidsquest.ca

Musical Math
Two musical teachers in the UK have developed a free 
math music resource for primary, secondary and special 
ed students. Songs are centred around an alien called 
Adam Up who uses a magic calculator to solve various 
mathematical problems. Bearded Number Crunchers 
pop out of the calculator and sing tricks and concepts 
using memorable, thematic, simple and catchy songs.  
adamup.co.uk

aboriginal arts & Stories
Historica Canada’s Aboriginal Arts & Stories program 
is the largest writing and arts competition for Aboriginal 
youth in Canada. Now celebrating its 10th anniversary, 
this national initiative invites self-identified First Nations, 
Métis and Inuit Canadians (ages 14 to 29) to create a 
short piece of writing or two-dimensional work of art 
about a moment or theme in Aboriginal history or culture. 
The program encourages Aboriginal youth to creatively 
explore their heritage—national, local or personal—and 
to share their stories with all of Canada. Finalists win up 
to $2,000 and have their work published or exhibited. 
Group submissions with six or more individual entries are 
eligible for an additional classroom prize. Submissions are 
assessed by a jury of notable Aboriginal writers and artists. 
Visit the Aboriginal Arts & Stories website (our-story.ca) 

for contest information and to view inspiring writing and 
art pieces from past winners. The website also contains 
curriculum-based writing and arts resources, to help you 
use the contest as a classroom activity. The next contest 
deadline is March 31, 2015.

Science on Stage
Science on Stage (SoSC) brings together the best minds 
in science education to inspire young people to explore 
science and technology by providing teachers with tools 
to transform their classrooms into innovative learning 
environments. Goals of SoSC: 
•	To provide exciting new tools to ignite student 

curiosity with innovative projects and approaches.
•	To enable teachers to share innovative and 

inspirational ideas and strategies with like minded 
educators nation-wide.

•	To bring together cutting edge science and technology 
researchers with educators and to establish a long 
lasting bridge between our two communities.

•	To enrich your skills and knowledge through 
practical and professional development sessions.

•	To recognize and reward your excellence and your 
ingenuity in science and technology pedagogy. 

SoSC is June 25 to 28, 2014 in St-Hyacinthe, Québec. For 
more information, visit   science onstage.ca

accident awareness – Driving it Home
Accident Awareness presentations that have been a 
successful high school program since 2002 in Ontario 
are beginning to expand across Canada. Founded by 
two police officers, Bob Annan and John Hinds, the not-
for-profit group educates youth about safe driving habits. 
Both men, whose careers included the investigation 
of fatalities as well as hit and run accidents within the 
Greater Toronto Area, are devoted to the reduction of 
motor vehicle collisions.

Initially in 1993, their Accident Awareness display 
invited visitors to see what emergency services do when 
presiding over collision sites. Over 35,000 people came to 
the three-day event, proving that citizens were interested 
in methods to prevent deaths on our roads. Annan and 
Hinds realized that education was paramount in the 
prevention of fatalities and when used in conjunction 
with enforcement, could actually reduce collisions at 
different sites. Continually striving to meet their safe 
driving objective, this team offers innovated crash 
displays, digital presentations, videos and exhibition 
shows. Funded by corporations, Accident Awareness is a 
free program. To learn more and arrange for a one hour 
presentation at your school, visit   accidentawareness.ca
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web Based Flashcards
Cardkiwi is a web based application which allows 
students to collaborate and study using flashcards that 
they create. Cardkiwi is very simple to use. After every 
interaction with a flashcard, students can rate their recall 
with either a thumb up, thumb in the middle or thumb 
down. This feedback gets fed into the spaced repetition 
algorithm which shows the flashcards which the student 
has trouble recalling more often. Several studies have 
shown that the spaced repetition algorithm increases 
the recall rate by up to 50%. Additionally, flashcards 
are spread out across the forgetting curve. A piece of 
information has to be recalled around five times before 
it enters long term memory. With social sharing being 
prevalent in almost all aspects of the Web, the creators 
of Cardkiwi decided to bring social collaboration to 
flashcards. Students immediately understood the value: 

“I need flashcards for ten chapters in my biology book? If 
I invite nine friends to collaborate with me, I only have to 
do 10% of the work. Amazing!” Cardkiwi is completely 
free to use at cardkiwi.com

Holocaust education
The Azrieli Foundation Holocaust Survivor Memoirs 
Program collects, preserves and shares memoirs and 
diaries written by Holocaust survivors who made their 
way to Canada. Guided by the conviction that each has 
a remarkable story to tell, and that such stories play an 
important role in educating students about tolerance and 
diversity, the Foundation developed several innovative 
ways to help teachers integrate these stories using 
social media and technology. Through a Twitter book 
club incorporating survivors¹ memoirs, students and 
teachers can engage openly on issues of human rights, 
racism, democratic values, citizenship and genocide. 
Skype sessions with authors (survivors) let teachers and 
students engage in live conversations as they learn the 
important lessons the Holocaust teaches about diversity 
and tolerance.  For more information: azrielifoundation.
org/memoirs/resources
For Twitter Book Club questions/requests: tim@
azrielifoundation.org

compassion relays
The Charter for Compassion invites schools to be Torch 
Carriers for the Compassion Relays leading up to the 
Compassion Games: Survival of the Kindest, September 11 – 
21, 2014. The Relays can be played now and year-round by 
anyone, anywhere in the world. For the Relays overview 
and links to FAQs and detailed instructions, go to the 
website: compassiongames.org/compassion-relays. You 
can follow the Relays—announcements, events and 
reports—via the Compassion Games and the Charter 
for Compassion International websites. Carry and pass 
on the Compassion Torch!

Kids write 4 Kids
In the 2013 Kids Write 4 Kids creative challenge, stories 
ranged from adventures to the future, tales of a werewolf 
to murder mysteries. Stories were rated based on the story 
line and quality of writing. Participants have shown great 
talents with their imagination and creativity. A judging 
panel selected two stories out of the six finalists: Yeji 
Kim, Coquitlam, BC – Aristotle & Galileo and Maisy Beo, 
Gatineau, QC – A Murder of Crows. The runners up were: 
Amber Carroll, Ancaster, ON – True Believer; Catherine 
Lamb, Ottawa, ON – Right About Now; Megan Babcock, 
Ottawa, ON – No Longer The Lone Wolf; and Emma 
Butler, Yellowknife, NT – The Future Project.

The two selected stories will be available for sale from 
the Apple iBookstore, Amazon’s Kindle store and Kobo 
Store with net proceeds donated to the National Reading 
Campaign, a not for profit organization dedicated to 
the principle that reading is essential to the well-being 
and happiness of an individual. If you would like to stay 
updated with Kids Write 4 Kids announcements and 
when the next creative challenge will be held, you can 
follow on Twitter or Facebook.   ripplepublishing.ca

classcraft
High school physics teacher Shawn Young has launched 
Classcraft, an online educational role-playing game that 
teachers and students play together in the classroom. 
The game, which can be layered on top of existing lesson 
plans, was created to encourage teamwork, increase 
student motivation and foster good classroom behaviour. 
Students play in teams as mages, warriors and healers, 
each with unique powers. The more a student excels 
in class, not only academically but also in supporting 
classmates’ learning, the more he or she gains points 
and obtains real powers like bringing notes to an exam. 
Conversely, teams lose points by showing up late to class, 
disrupting the class or turning in incomplete homework 
assignments, and players suffer real consequences like 
detention and less time to finish assignments. After 
testing the game with his students for three years and 
drawing interest from colleagues, Young teamed up with 
his business savvy father and creative director brother, to 
build a refined version of the game that is subject agnostic, 
customizable and available to teachers across the globe in 
English and French, with more languages being added in 
the coming months.   classcraft.com

the Forgiveness Project
The Forgiveness Project grew out of a conviction that 
people’s perspectives shift when they are able to hear the 
stories of others. Real stories are at the heart of everything 
The Forgiveness Project does, and from its launch in 
2004, teachers from around the world have accessed 
their website to use the stories as teaching materials 
in their own classes. The Forgiveness Project is now 
developing an on-line multi-media educational resource 
using filmed stories with supporting materials. It is hoped 
the resource will be launched later in the year. Marina 
Cantacuzino, The Forgiveness Project founder and 
director, says: “We are in the process of creating a bank 
of ideas and approaches containing example schemes 
of work for various subject areas. In researching and 
piloting ideas for the resource there has been a particular 
emphasis on using creative approaches, encouraging 
students to think independently and connect their own 
lives and experiences with those of the speakers.” The 
Forgiveness Project has also collaborated with Dr. Masi 
Noor, Senior Lecturer in Psychology at Canterbury 
Christ Church University in England, to create the 
Forgiveness Toolbox, a skills based resource aimed at 
assisting people interested in the process of forgiveness.   
theforgivenessproject.com

Sustainable Happiness
Catherine O’Brien, Associate Professor at the School 
of Professional Studies at Cape Breton University, has 
published an ebook: Lessons in Sustainable Happiness. It 
deals with the concept that we are all interconnected and 
interdependent, and that our happiness is intertwined 
with other people, other species and nature. The first 
chapter is specifically for teachers to enhance their own 
happiness and wellbeing. The subsequent chapters have 
lessons for primary, junior and intermediate grades. For 

further information about Catherine, her book and her 
Sustainable Happiness Course, visit  sustainablehappiness.
ca or to purchase the book, visit  smash words.com/books/
view/312300.

Storm and wastewater education Programs
Through its Treat it Right!® educational programs, The 
City of Edmonton’s Drainage Services helps student learn 
more about the city’s storm and wastewater systems and 
how the actions they take can impact these systems, the 
North Saskatchewan River and the environment. Treat 
it Right!® offers educational programs on storm and 
wastewater for Grades 4, 5 and 8 (Grade 4 and 5 programs 
are available in English and in French), a Puppet Show 
for Grades 2 and 4 and a Constructed Wetland Field trip 
for Grade 5. A new Grade 7 program about Low Impact 
Development (LID) has just been added to Treat it Right!®. 
LID mimics nature by using plants, soils and permeable 
surfaces to handle storm water runoff. The LID program 
can be used in Science, Mathematics and Language Arts 
classes. While Treat it Right!® programs were developed to 
link to the Alberta curriculum, the materials are available 
to schools in other provinces. For more information about 
Drainage Services’ Treat it Right!® educational programs 
go to: edmonton.ca/drainage/education



April 27 – 29, OCEA 2014 Spring Conference: 
Explore, Navigate, Experience. Mississauga, ON. 
ocea.on.ca

May 1 – 2, Sommet de l’iPad en éducation. 
Montreal, QC. sommetipad.ca/pages/home 

May 9 – 10, Rising to the Challenge. Calgary, AB. 
Presented by the Werklund School of Education and The 
Galileo Educational Network. werklund.ucalgary.ca/
GEC/ 

May 9 – 10, EcoLinks Conference 2014 - 
Environmental Educators Conference. Mississauga, 
ON. home.osee.ca

June 30 – July 18, Institut de Français, UBC à 
Québec, French Bursary Program for Teachers. 
Quebec City. Visit frenchcentre.ubc.ca/quebec, email: 
french.centre@ubc.ca or call toll-free 1-866-528-7485. 
frenchcentre.ubc.ca/quebec

July 2 – 4, International Conference on 
Imagination and Education. Vancouver, BC. 
ierg.net

July 4 – 20, Peace and Reconciliation Study Tour. 
Toronto Association for Learning and Preserving 
the History of World War II in Asia. Asia. 
torontoalpha.org

July 7 – 11 or 7 – 24, French Summer Institutes. 
UBC, Vancouver, BC. Web:   cstudies.ubc.ca/languages/
summer-institutes.html.  Email: language.programs@
ubc.ca or call toll-free 1-866-528-7485. cstudies.ubc.ca/
languages/summer-institutes.html

September 29, The Effective and Successful 
Teacher: The Key to Student Achievement. 
St. John’s, NL.   nltaa.nl.ca
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the bulletin board

PlaCe an ad on the bulletin board

 Classified -  $35 for 35 words per issue

square ad - as little as $150 per issue

ads@canadianteachermagazine.com

•  resources  •

•  opportunities  •

•  accomodations  •

Teachers’ Tutoring Service is looking for 
qualified teachers for one-to-one, in-home 
tutoring throughout Metro Vancouver. Teachers 

must be BC Ministry of Education certified. We will 
begin accepting applications in June. Orientations will commence 
in August for the new school year. To apply, please forward your 
current résumé, a copy of your BC Ministry of Education teaching 

certificate and two letters of reference. 
To apply online visit our “Join Our Service” page.

• TTS is a non-profit society •

Teachers’ 
TuToring service

203-1929 West Broadway, Vancouver, BC   V6J 1Z3
Tel: 604-730-3410              Fax: 604-730-3416

www.tutor.bc.ca • info@tutor.bc.ca 
•  travel  •

Maui, HaWaii
Large, fully furnished one bedroom deluxe Maui Oceanview 
condo across the street from beautiful Kamaole beaches. Walk to 
food stores, shops and restaurants. Located in South Kihei.

for more information 
209-599-5248 or www.maui342.com

univeRsity of oRegon, eugene 
PRivateLy oWned doRM
The Collegian, Three minute walk to College of Education,  
Furnished Rooms, Private baths, gourmet meals, Quiet study 
environment, parking garage, Management on-site.

541-343-1255  •  www.thecollegian.com

MASTER OF 
EDUCATIONAL 
TECHNOLOGY

LEARNING 
INNOVATION 
ONLINE

You know where 
you’re going.

The online MET 
graduate program 
meets you there.

Discover more:

met.ubc.ca
  @UBCMET

Faculty of
Education

PRINCIPALS - TEACHERS

Looking for the Ultimate Cultural Experience?

With 3 Ontario certified secondary school 
campuses in China (Shanghai, Quanzhou and 
Jinhua) – The Canadian Trillium College is 
searching for qualified principals and teachers 
of: English, E.S.L., Mathematics, Physics, and 
Business & Social Science. Familiarity with ESL 
programs/services an asset.

Terms: Competitive compensation (CND$ 
+bonus) and free: return air, private furnished 
accommodation and more.

This is an ideal opportunity for retired teachers 
or beginning teachers or teachers on “teacher 
funded leaves” to experience the culture and 
mysteries of China.

APPLY NOW – Forward resume and cover letter 
to:

Supervising Principal 
Tel: 416-763-4121• Fax: 416-763-5225

Email: dmfolz@hotmail.com




